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EDUCATIONAL PROGRAMS THAT WORK, VOLUME II 

A CATALOGUE OF DEMONSTRATION SITES "OF SUCCESSFUL 
EDUCATIONAL PROGRAMS FROM ACROSS THE U.S., DISSEM- 
INATED THROUGH A NATIONAL COMMUNICATIONS NETWORK 
SPONSORED BY THE U.S. OFFICE OF EDUCATION. 



The programs described in this catalogue have, been validated as 
successful, co'St-effective, and exportable by the standards and 
guidelines of the United States Office of Education and the National 
Institute of Education.. Their dissemination is carried out through 
funding from the Elementary and Secondary Education Act, Title III, 
Section 306. 

"Education Programs that Work, Volume I" contains descriptions of 
educational programs developed in New Jersey, validated, and approved 
for dissemination within the state. 
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State of New Jersey 

Department of Education 
225 west state street 
trenton, n.j. 



OFFICE OF THE COMMISSIONER 



c/ The programs described in the 1975-76 edition of Educational 
Programs t}iat Workj Volvme It hav:e been successfully developed and 
field tested by school districts throughout the United States. They 
have been validated as successful, cost-effective, and exportable by 
the standards of the U.S. Off ice of Education and approved for national 
dissemination by the Dissemination Review Panel of the U.S. Office of 
Education and the National Institute of Education. 

' During the. coming year educators ta 6very New Jersey district 
w^ll receive invitations 'to. attend workshops organized by the Division 
Qtf Research, Planning and Evaluation and the Educational Improvement 
^^enters at which information about these programs and' their dissemina- 
tion services and materials will be present.ed. Information will also 
be available in New J^vi^ey Interact and at many conferences and con- 
ventions for educators throughout the year. Additional information 
will always be available from the project staffs, the Educational. ^ 
Improvement Centers and the Department of Education. 

I hope that the availability of the materials prepared by 
the project staffs and the training and consultation that they can 
provide to district staff will assist you in your efforts to augment 
your educational programs. 




Fred G. Burke 
Commissioner of Education 
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PROGRAMS THAT WORK Aim T MP E j 

Under the proposals for a "thorough and efficient" educational 
system, the State Department of Education in New Jersey' is developing a 
School Approval Process. This proposed process is an education manage- 
ment model which might be described as '''participatory "accoii^itability." 
This School Approval Process -places th€i constitutional responsibility 
for a thorough and efficient education on each individual school dis- 
trict in New^Jersey. Each district will be setting its educatior ' goals 
and performing an educational assessment according to guidelines ^cab- 
lis.hed by the State Department . * ' ,^ 

It is anticipated that as local districts set goals and assess 
achievement levels ,' "discrepancies" or gaps between aspirations and 
achievements will be discovered. As these ^educational discrepancies 
are discovered by the parents, administrators and teachers of 'a "district , 
they may want to select new programs to support their educational impro- 
vements, o ' 

The State Department of Education plans to develop four Educa- 
tional Improvement Centers across the state. These EICs will ^erve as 
depositories of innovative programs and practices. Members of local 
districts will be able to visit these centers' and choose among many pro- 
gram ideas. The EICs will be developing "program libraries" in which 
information and training materials on innovative programs will be stored. 

A special set of these will include programs from otner states 
approved for national dissemination. These programs have been developed 
with federal funding through state departments of education and special 
program groups. They represent a:';cross section of some of the. best that 
have resulted from research and development procfesses rooted in the needs 
and 'expertise of local school districts. The developers of these programs 
that work^must be commended for their, innovative contributions to educa- 
tional improvement. We look forward to their leadership as we proceed to 
support the modernization of New Jersey educational practices under the 
constitutional mandate of a "thorough and efficient" education. 

• 

Your comments about, and interest in, these "Educational Programs 
that Work" will be welcomed. 




•l)r. Gary Gappert^ 
Assistant uommissioner ^ ^ 

Division of Research, Planning & Evaluation 
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- INTRODUCTION 

A National Comnum' cations Network 

This catalogue contains descriptions of educational programs developed in states ; 
other than New JeY*sey and validated in their respective states by the standards 
and guidelines of tfie United States Office of Education' as successful, cost- 
effective and exportable. In addition, these programs have been reviewed by a 
joint panel from the United States OY.fice of Education and the National Institute 
of Education and approved for national dissemination. Again the criteria were: 
success - does the program make a significant difference in the educational •^achieve- ^ 
ment of children; -cost-effectiveness - can the results be achieved for a reasonable 
cost; and exportability - can the prog)*am be packaged so that it can be replicated 
at another site. , " ^ 

Programs approved for national dissemination by this joint panel comprise the 
program cdmponent of a National Communications Network. The sixty-pl'us programs 
in this catalogue also received funding to support dissemination of their products. 

The second component of the National Communications Network is a spries of 
state organizations called Facilitator Projects., The staff of thesp Projects 
collect information on which programs are needed in their state/ sponsor aware- 
ness conferences "at which progi^ams are explained, h^lp school districts p^lan 
implementation of these programs^ sponsor training at the adopting school and 
provide for follow-up technical assistance. At times small amounts of financial 
assistance caTT^also be provided. In N^jw Jersey, tne Facilitator Project operates 
within the Division of, Research, Planning and Evaluation, State Department of 
Education. The Educational Improvement Centers form the connecting link to local 
school districts'. , 



New Jersey Facilitator Project • 

During the year the New Jersey Facilitator^ Project and the Educational Improvement 
Centers cosponsor a series of topic related awareness sessions. Thess sessions • 
provide an .opportunity for educators to hear a number of the developers of programs 
explain their projectSi present the materials and answer question?. Last year con- 
ferences were held on early identificption/pre-school , mathematics, vocational . 
education,- and alternative secondary programs. This year topics will include pro- 
grams of interest to urban districts, reading, special education, early childhood 
and ot-her?. Jhe EICs regularly mail announcements of upcoming conferences to school, 
districts! Other educational units are notified of activities relating to their . 
programs. v 

On. each of the programs in this catalogue a library of materials is being created at 
each of the following locations: 



Educational Improvement Center 
Halko Drive 

Cedar Knolls, New Jersey 07927 
Attention:,; Joanne Erb, Librarian 



Northwest Educational Improvement Center -South 
Glassboro-Woodbury Roads' 
P.O. Box 426 

Pitman, New^rsey 08071 
. Attention: Helen Groff, Librarian 



FOLLOW-UP PROCEDURE 



A School. District or Agency Representative Should: 



Read Program Descriptions 

I 





Visit an LRC or EIC to 
exami'ne^wflflerial s 
Materials include:^ 
Awareness materials . 
Video tapes 
Tnaining manuals 
' Teachers' guides 
Curriculum materials 


- V 


t, ■ 










Contact appropriate EIC to 
discuss scheduled awareness 
conferences, visitations to 
available demonstration 
sites, or discussions with 
NJ trainer for program 




\ 


0 

r 




} 


f 


Attend awareness conference 




Visit demonstratioft site 




Arrange for project presenta- 
^ tion by New Jersey trainer 


\ 


r • 


■ t 


} 






Negotiate degree of commitment 
with EIC representative " 


J 



EIC then arranges training, and 
follow-up 
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Learning Resource Center - Central 
Kreps School 
Kent Lane 

-Hightstown, New Jersey 08520 
Attention: Pat Newman 

Betty Eberle, bibrarians 



Learning Resource Center - Northeast 

Radcliffe School 

379 Bloomfield Avenue 

Nut ley. New Jersey 07M0 

Attention:' Mary Appel , Librarian 



The LRC libraries, will make these materials available to the public until the new 
Educational Improvement Centers at- Central and Northeast are established. When 
\hese become operational, the materials will be transferred to the appropriate 
Educational Improvement Center. , At present either of the two LRCs or two EICs, 
South or Northwestmay be. Contacted for information on specific programs. As a 
next step, school districts or educational units desiring assistance in p^jrsuing 
a replication of a program should contact the nearest EIC, either: 



Mr. Charles Barthe, EIC-S (609)-589-3410 
• or 

Ms. Diane Dvorin Weintraub, EIC-NW C26l)-^539-0331 



These individuals serve as the districts' link with the programs available resources 
that can be broug^ht to support rep li cat ion' efforts. Additional services provided 
through EICs are assistance in planning, providing experts to serve as New Jersey 
trainees for out of state programs and trouble shooting replication efforts where 
needed. A diagiram of , the procedure to be followed by persons interested in a pro- 
gram is shown on page IX. ' 

The names and brief ^iescri'ptions of New Jersey .programs available for replication . 
by interested school districts or agencies are listed in Appendix B. More in depth 
information on these may be obtained' by examining Educational Programs that Work^ 
Volume I. A copy of this has-been sent to every school building administrator in 
New Jersey. Additional copies are available through the Educational Improvement ' 
Centers* librarians and the Project Center, Division of Research, Planning and 
Evaluation, Department of Education, State of New Jersey, 225 West State Street, 
Trenton, New Jersey, 08625. 



ERIC 



Educational Goals and Priorities 



{ 



In 1972 the New JerseyJIoard of Education formally adopted a set of Statewide goals 
for pliblic education, the final product. of two years of citizen involvement in goal- 
s^etting -activities i Wh'ile the tota-l corpplement of goals is important, limitations 
ofpesources, both human and fiscal, necessitated establishment of priorities to 
jeaddressed. The Department has. reviewed avdi Table information from various data ' 
sources, and made pre,liminary judgements coijcerning .the needs of the New Jersey 
education system.in relationship to the goals. ^ 

The reS'ult has, been an ordering of°"the state goals based on goal importance and 
actual achievement of children toward the gOals. In addition, the goals* have been 
further delineated into three levels of priority by both urban and non.-urban popu- 
lation sub-groups. • While the limited human and fiscal resources of the Facilitator 
.project are b°eing ytilized to address the state goals and priorities, districts 
identifying divergent needs are invited to continue their involvement in the repli- 
cation process being sponsored^ . • 



The. educational goals and priorities of the' Department of Education are as follows: 



Critical Priority 
1. Basic Skills Goal 



2. Social Relationships Goal 



3. Producer/ Consumer Goal 



4. Health Goal 



5. Basic Information Goal 



6. Citizenship Goal 



To acquire basic skills in obtaining 
information, solving problems, thinking 
critically, and communicating effectively. 

To acquire the ability to form satisfying 
and responsible relationships with a 
wide range of other people, including but 
not limited to those with social ^and 
cultural characteristics different from 
his/her own. 

To acquire the knowledge, skills, and 
understandings that permit him/her to 
play a satisfying and responsible role 
as both ^producer and consumer. 

To acquire the knowledge, habits, and 
attitudes that promote personal and 
pubjic health,, both physical and mental. 

To acquire a stock of basic information 
concerning the principles of the physical 
biological, and social sciences, the 
historical record of human achievements 
and failures, and current social issues. 

To become an\effective and responsible 
contributor to the decision-making 
processes of the political and other 
institutions of the community, state, 
country, and world. 



Target Group 
Urban 



Urban and 
Non-urban 



Urban and 
Non-urban 



Urban 



Urbarf 



Urban 



ERLC 



1 2 

xi 



Important Priority 

1. Basic Information Goal 



2. Citizenship Goal 



3. Family 'Life Goal 



4. Creativity Goal 



To acquire a stock of basic information 
concerning the principles of the physical, 
biological, and social sciences,, the 
historical record of human achievements 
and failures, and current social issues." 

To be.come an effective and responsible 
conticibutor to the decision-making 
processes of the political arid other 
institutions of the community, state, 
country, and world. 

To acquire the capacities for playing 
satisfying and responsible roles in 
family life. \ ^ 

To acquire the ability'^and the desire to 
express himself/herself creatively in one 
or more of the arts, and ^o appreciate the 
esthetic expressions of other people. ^ 



Target Group 
Non-urt)an 



Non-urban 



U»^ban and 
Won^urban 



Urban and 
Non-urban 



Acceptable Performance 
, 1. Health Goal 



2. Learrving Process Goal 



3. Ethics Goal 



4: Self-wifth Goal 



5. Basic Skills Goal 



To acquire the knowledge, habits, and Non-urban 
attitudes that promote personal and 
public health, both physical and mental. 

To learn to enjoy the process of learning Urban and 

and to acquire the skills necessary for a Non-urban 
lifetime of continuous learning and 
adaptation to change. 

To acquire an understanding of ethical Urban and 

principles and values and the ability Non-urban 
to apply them to his/her own life. 

To develop an understanding of his/her Urban anjl 

own worth, abilities, potentialities. Non-urban 
and limitations. 

To acquire basic skills in obtaining Non-urban 
information, solving problems, thinking 
initially, and communicating effectively. 
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PROJECT 



HEP/PROJECT ALOHA 

(Mainland Demonstration of the Hawaii English Program) 



• description 

Project ALOHA is a consprtiura of the Archdiocese 
of San Francisco, Berryessa Union School District, 
Cupertino School District, Oak Grove School Dis- 
trict, San Jose Unified School District, and 
Santa Clara Unified School District. Project 
ALOHA, having successfully demonstrated its abil- 
ity to replicate the Hawaii English Program, is 
now the diffusion agent for thja State of Hawaii. 
The Hawaii English Program (HEO) is a comprehen- 
; sive language arts program that consists of three 
vcomponents. The literature component develops 
understandings of life experiences upon which all 
language must be based and ta build an enjoyment 
of language as an art form. -The language systems 
component develops an understanding of the appli- 
cation of language in communication antf how this 
affects the individual and society. The language 
skills component provides continual t)rogress' 
learning in listening, speaking, reading and 
writing. 

Literature and language-systems components pro- 
, vide opportunities for individual, as well as 
small- and large-group, activities. Emphasis on 
imagination, creative processes, and divergent 
thinking. • 

The HEP language skills component provides learner 
goal system, materials and equipment, manage- 
ment system, and teacher training required to 
create an individualized learning environment. 

• target audience 

Program is completely developed for K-6. Planners 
are working on the development of grades 7-12 
program. Successful with all socioeconomic 
groups . 



materials used 

Multi-media instructional packages, equipm^^nt, 
instructional statements with learner goals arid 
performance objectives, management system with 
record-keeping,, creative drama handbook, teacher 
manuals. 
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• descriptors 

Complete system, develops 
self-direction, indivi- 
dualized learning, 
multi -modal, multi-age, 
peer teaching, inquiry 
approaches, mainstreaming 
handicapped, management 
system, built-in eval- 
uation, teacher training. 



• financial requirement 

Capital outlay cost for 
start-up is approximately 
$75.00 per pUpil for all 
software and equipment 
for this comprehensive 
program. Costs of oper- 
ation for HEP programs 
vary according to type of 
installation and effi- 
ciency of use. The cost 
is very comparable with 
costs of other programs 
for range of content 
covered. Operational 
costs average approx- 
imately $15.00 per pupil 
per year. 



» program evaluation 

The comp rehensjjye 50,al__ 
structure, curriculum- 
embedded checks of goal^ 
completion, and record- 
keeping system in the 
language skill-s compon- 
ent make the whole pro- 
gram a test. Account-^ 
ability provided per- 
centages of pupils 
expected to complete 
certain levels of the 
program at each grade.' 
Each learner, however, 
progresses at appro- 
priate if%te for that 
individual . 



ADOPTION CRITERIA: 

General Criteria: Aclopters are required to submit 
application, through Project ALOHA, to the super- 
intendent, Hawaii State Department of Education, 
^requesting installation of the program* Since the 
program is a complete system and the results are 
the product, rather than the sum, of the program's 
p^rts, assurances' must be made that the integrity 
of the program will be maintained. Initial instal- 
lation of a K-1 center is recommended, but assur- 
ances of incremental installation of higher grade 
levels on a year-^v-year basjs is required. Pro- 
ject AtOHA staff 11 provide assistance in devel- 
oping an instalK .on plan. 

Procedures and requirements for installing HEP 
at new adopter sites will, be serjt on request. 

Staffing : Four teachers (2-K and 2-1) required 
for initial installation. One aide is htghly 
recommended for each center. Teachers should be 
committed to/program values. 

Facilities/Installation : Centers equivalent to the 
size of two regular classrooms are desirable, 
although self-contained packages are available. 
Many regular classrooms have been converted by 
removal of one-half dividing W£|ll between two 
classrooms. .Since packages contain considerable 
audiovisual equipment, ample electrical outlets " 
and power should be available in each center. 
Bookcases required for open storage of the learning 
materials; tiie responsive learning environment 
requires open access for learners. 

Training : Initial training of teachers consists 
of a four-week summer session in late June and 
early July at San Jose, Calif. Since totally 
individualized learning opens the door to contin- 
*uous professional growth in the teacher guidance 
role, continuing fnservice is desirable. 

Teacher training is essential for adoption of the' 
program. However,' the system provides necessary 
tools for the teacher to apply the skills learned. 



ADOPTION SERVICES: 

• training materials 

Awareness brochures, dis- 
semination packets, and 
evaluation reports are 
available at no charge. 
'Specific questions will be 
responded to with position 
papers or letters. 



• demonstration/ 
visitation 

Visitors welcome daily? 
eight demonstration schools 
representing a wide variety 
of school plants, organiza- 
tional -patterns, and socio- 
economic ^communities. Pre- 
sentations made at your 
location, including slide/ 
tape, and materials display.. 



• training capability 

Since demonstration centers 
are essential, training is 
conducted in summer work-^ 
shops in San Jose. 1975 
workshop ran June 23 -July 18. 



CONTACT: 

William^B. .Adams 
Project ^Director 
HEP/Project ALOHA 
935 Piedmont Road 
San Jose, CA 95132 
(408) 258-1776 

Development Begun: 
USOE DRP Approval: 
Diffusion Start: 



7/65 
2/75 
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PROJECT: CONCEPTUALLY ORIENTED MATHEMATICS PROGRAM (COMP) 



• description 

The Conceptually Oriented Mathematics Program is a 
management program that is both diagnostic and 
prescriptive. It is designed to meet indivdiual 
needs through small -group instruction. Students 
are tested to determine their individual strengths 
and weaknesses and are grouped accordingly. The 
program provides continuous progress through 25 
instructional levels. Ten broad concept areas 
are developed through these 25 levels. Each level 
has been broken into 2 or more steps. The inclu- 
sion of Step Z in a level provides for horizontal 
enrichment. 

The program was not designed as an independent 
study program. It attempts to meet a student's 
individual needs by placing him in an appropriate 
instructional group. The program utilizes cooper- 
ative planning and teaching. The most ideal 
instructional situation is one in which each 
teacher has no more than two instructional groups. 
It is the intent of the program to stimulate 
creativity in the classroom and to discourage rote 
learning. 



• descriptors 

Mathematics, 
Crossgrade Grouping, 
Basic Skills, 
Continuous Progress, 
Diagnostic - Prescriptive. 



• financial requirement 

Exclusive of textbooks and 
the coordinator's salary, 
the basic cost would be 
purchasing an average of 
2 guidebooks per teacher at 
$5.00 per book and the cost 
of reproducing tests. Addi 
tional materials for in- 
struction and enrichment 
can be added^ as finances 
are available. 



• target audience 

Grades 1-8, 



• program evaluation 

Data shows that the level 
of achievement in mathe- 
matics as measured by 
standardized tests has 
shown marked improvement 
when compared with previous 
scores. 



• materials used 

Scope and Sequence Chart; 
Teacher Guidebooks; 
Placement Tests; 
Post Tests I and II; 
Individual Profile Sheets; 
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ADOPTION CRITERIA: 

General Criteria : Those schools or districts 
considering the adoption of Project COMP should be 
interested in meeting the needs of students. The 
program seems most effective in situations where 
cooperative teaching is used. The program calls 
for cross-grade grouping, especially in the upper 
grades. Administrative commitment should include 
a willingness to provide flexibility in schedul- 
ing. 



Staffing : The program is implemented by classroom 
teachers after training. It is strongly recom- 
mended that the district employ a person in a 
coordinating capacity. 

Faci 1 i ties/Instal 1 ation : Facilities and space 
found in any typical school will be adequate. 
Spacing for small-group instruction can be worked 
out in regular classrooms. No additional instruc- 
tional equipment beyond that found In elementary, 
middle, and junior high sdhools is a requirement 
for adopters. The use of film-strips* and tapes 
adds to the flexibility of the prpgratn. 

Training : Attendance at a training session is 
considiered essential for the principals, super- 
visors, and classroom- teachers in adopting dis- 
tricts. Training may be one to tyo days depending 
on the extent to which the program is being im- 
plemented in a district. There will be an addi- 
tional visit by a staff member fronf Project COMP 
or follow-up training of the adopter -staff some- 
time during the operational yeair. 



ADOPTION SERVICES: 

• training materials 

Awareness brochures are 
available at no cost. In- 
troducTuory materials that 
have been purchased will 
be used in the training 
session. 



w demonstration/ 
visitation 

Visits are scheduled one 
week of each month at 
COMP schools in Columbia, 
Contact D/D office for 
schedule. 



\ 



• training capability 

Training is available for 
out-of-state adopters as 
well as those within the 
state. Contact D/D office 
for information. 



CONTACT: 

Mrs. Alta M. Harness, Dir. 
Project COMP 
310 North Providence Rd. 
Columbia, Mo. 65201 
(314) 443-2561 

Development Begun: 7/71 
USOE DRP Approval: 12/74 
Diffusion Start: 7/75 
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PROJECTr DIAGNOSTIC-PRESCRIPTIVE ARITHMETIC (DPA) 
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description 

DPA, formerly Mathematics Prescriptions for 
Classroom Teachers, is a basic arithmetic program 
using a diagnostic-prescriptive approach. A 
standardized diagnostic arithmetic test is given 
to identify conceptual weaknesses and skill de- 
ficiencies. Through hands-on experiences with 
physical materials and work with project activi- 
ties oriented to individual and small-group in- 
struction, these inferred needs are met. 

A Teacher's Manual has been written that includes 
more than 75 objective-based activities -^or 
counting, place value, addition, subtraction, 
multiplication, and division of whole numbers; 
record keeping procedures; diagnostic approaches; 
and a reference list of supplementary resource 
materials. 

The teacher uses the Stanford Diagnostic Arith- 
metic Test (SDAT) to determine specific individ- 
ual arithmetic deficiencies. Prescriptions 
provide experiences using concrete materials 
for concept development and activities for 
modification, practice, and reinforcement to meet 
the diagnostically inferred needs. 



• target audience 

Students functioning at grade levels 2-6. 
Arithmetic component of total mathematics program. 



• materials used 

SDAT and Test Manual , DPA Teacher's Manual , 
interlocking cubes, hand calculators, grid-place 
value materials, counting device, and a variety 
of teacher-made material. 
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• descriptors 

Basic arithmetic program'. 
Diagnostic Prescriptive, 
Individual and Small- 
Group Instruction, 
Activity-Oriented Approach, 
Title I-Funded^ t 



• financial requirement 

Curriculum material start- 
up costs range from $3.00 
to $5.00 per child de- 
pending upon varying gradeN 
level needs. Alternate A 
(see adoption criteria) 
requires a resource teach- 
er and educational assist*- 
ant for each 100 students. 
Alternate B requires a 
resource teacher for each 
200 students. 



• program evaluation 

Each year for the past ,3 
years, DPA used the SDAT 
to pre- and posttest 
approximately 400 partici- 
pants. The target group 
was comprised of educa- 
tionally and economically 
disadvantaged students 
according to Title I 
criteria. These students 
achieved an average gain 
of 15 months in 7 months 
of instruction. 



ADOPTION CRITERIA: 

General Criteria ; Adoption to any degree must 
meet the following criteria: 
A need for this program (evidenced by a documented 
needs assessment); 

Acceptance and approval of the program by the LEA. 
This criterion may be filled by a chief school 
officer of the LEA. 

A commitment of the LEA to support the program 
efforts (e.g., program time for teacher training, 
provide funds for program material). 
Selection of program personnel (teachers, super- 
visors, teacher trainers who are interested and 
desire an activity-oriented diagnostic prescriptive 
arithmetic program). 

Staffing : Alternate A: One resource teacher and 
one educational assistant per 4 classes. 
Alternate B: One resource. teacher per ,8 classes. 
Alternate C: Mo educational staffing required. 
However* it is essential that a minimum of 2 
regular classroom teachers implement the program 
at an adoption site. 

Faci 1 i ties/I nstal 1 ati on : A math-lab room would 
facilitate the implementation of the program but 
it is not essential. All alternates are designed -5' 
to function in the regul^ar class room> , 

Training : DPA provides 3-day training sessions 
for adopting agencies prior to implementation. 
Adopter sites are expected to schedule release 
time for participating teachers that attend the 
workshop." 



ADOPTION SERVICES: 

• training materials 

Several brochures, in- 
depth reports, guide- 
lines for training, and; 
adoption schedule are 
available in limited 
quantities at no cost to 
potential adopters. DPA 
Teacher's Manuals are 
available at $5.00 per 
copy» 

• demonstration/ 
visitation 

Demonstration/visitations: 
scheduled at DPA schools 
in Staten Island. Con- 
tact D/D Office with 
minimum of two weeks , 
notice. 



t training capability 

Three-day training 
sessions accomodating 
up to 30 participants. 
Contact D/D Office for 
information. 



COOTACT: 

Mr. Matthew Scaffa 
Mathematics Supervisor 
C.S.B. District 31 
211 Daniel Low Terrace 
Staten Island, N.Y. 10301 
(212) 447-5281 

Development Begun: 9/72 
USOE DRP Approval: 6/74 
Diffusion Start: 10/74 
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PROJECT: ALPHAPHorjics reading readiness training program 



description 

ALPHAPHONICS is' a success-oriented program that 
provides total reading readiness experiences 
for preschool, kindergarten, and primary grades.. 
The lessons are geared to build a child's self- 
image and confidence.' Teacher expectation plays 
an important part ii\ the child's success. A high 
level of motivation is maintained throughout the 
lessons by the use of Astro, an invisible imag- 
inary friend from Outer Space. To maintain sus- 
pense, he fills his "Astro Bag" each night for 
the children. The program teaches letter names 
and sounds in alphabetical order. Language devel- 
opment is stressed, as are listening, thinking, 
concepts, and other basic readiness skills. The 
program has. been used successfully with a wide 
cross-section of income levels from low to high. 
Bilingual children use the program successfully. 
ALPHAPHONICS can be used as readiness for any 
reading series. The children begin reading as 
they continue in. the lessons. 

This program has been carefully devised to devel- 
op a child's independence and stimulate his 
interest by encouraging a high degree of teacher 
expectation. 



^descriptors 

early childhood education, 
bi 1 i ngUal/bi cul tural 
education, special edu- 
cation, reading, Englisfy 
language arts, basic 
skills, communication, 
parent involvement. 



» financial requirement 

ALPHAPHONICS book and 
Astro 's Bag $29.95 per 
classroom (plus Calif- 
ornia sales tax and $1.00 
shipping and handling per 
book. No replacement 
costs except possibly 
(after much use) Astro's 
Bag at $1.00 per bag. 
Optional : Astro doll, 
$29.95 plus tax and 
handling. ~ 



target audience 

Preschool, kindergarten, primary grades; all 
ability levels. 



materials used ^ 

ALPHAPHONICS book includes 157 worksheets to be 
duplicated for classroom use and a detailed 
teacher manual with instructions for each lesson. 
Astro's Bag is also included. Astro doll is a 
optional motivational addition. 
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• program evaluation 

The program was measured by 
standardized tests of 
reading readiness and 
reading achievement that 
were administered yearly 
as required by law and dis- 
trict policy. The ALPHA- 
PHONICS group was. signifi- 
cantly higher than controls 
at the end of kindergarten 
and grades 1 , 2, and 3. 
Because of large mean dif^ 
ferences (on the order of 
one standard deviation) 
between the two groups the 
differences seem to be 
caused by use of ALPHA- 
PHONICS. 
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ADOPTION CRITERIA: 

General Criteria ; Project looks for teachers 
interested in the success-oriented program based 
on higtr teacher expectation. Administrators 
need to be, able to see value in this framework. 
Teachers need not have taught formal reading- 
readiness previously. 

Staffing ; May be implemented without special 
staff. Although training is highly recommended, 
teachers can initiate the program by carefully 
studying the manual and then, receive training 
after program has been in use. 

Fac i 1 i ti es/ 1 ns tal 1 at ion ; Normal classroom. 

Training ; On-site visitation at project site is 
valuable when possible. Staff available for one- 
or two-day preadoption training and also for 
follow-up training; to be arranged. ^ 

Television Training ; TV course ("What Do You 
Expect?") is offered to California State Colleges 
and Universities in Fall 1975. This television 
course can now be made available nationally. 
Also course on videotape may oe available for 
district use. 

For further information about instructional TV 
course, write; 

Ted Salata 

California Instructional Television Center 
770 Welch Road 

Palo Alto, California 94304 
or telephone (415) 321-8809 
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ADOPTION SERVICES; 

• training materials 

Various brochures are 
available at no cost. 

Audiovisual presenta- 
tion soon available 
from National Audio 
Laboratory. Write 
project for further 
v\ information on above. 

• demonstration/ 
visitation 

These are scheduled 

frequently at 

Ponderosa School 
South San Francisco, 
California, 

Contact D/D office for 
schedule. 



training capability 

Training is available 
for all adopters. Con- 
tact D/D office for 
information. 



CONTACT; 

Gretchen Ross, Project 

Director 
Pondersoa School 
San Francisco, CA 94080 
(415) 589-6272 
or 

ALPHAPHONICS , 
Box 2024 

San Mateo, CA 94401 
(415) 345-3006 
(415) 344-3147 
(415) 574-4824 

Development Begun: 
USOE DRP Approval; 
Diffusion Start: '7/75 
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PROJECT: 



HELP ONE STUDENT TO SUCCEED 
(HOSTS) . ^ 



• description 

The HOSTS program is designed to improve the 
reading ability of students in grades K-12 and 
illiterate adults. Reading currtcula have been 
modified through utilization of criterion-refer- 
enced tests, individualized reading profiles, and 
one-to-one tutoring. The program focuses on re- 
sources available, in communities to help fight 
illiteracy and management procedures necessary to 
coordinate an effective reading program. As a 
result, reading instruction has been adapted to 
a personalized approach for each student. 

Reading specialists diagnose student reading de- 
ficiencies, select appropriate materials and 
activities, assess students continuously, and 
give the directions to tutors who provide ortfe-to- 
one instruction. 



» descriptors 

reading 

tutors 

vol unteers 

parent Involvement 

diagnostic-prescriptive 

comnunity involvement 

continuous progress 

behavtor modification. 



• financial requirement 

HOSTS has a start-up cost 
of $115.45 per pupil and 
a continuation cost of 
$12.73 per pupil per 
year. (Figures based 
on 1,000 target pupils.) 
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• target audience 

Kindergarten through grade 12 and adults; remedial 
reading; community volunteers and cross-age tutors 
provide instruction in reading. 



• materials used 

Instructional materials have been identified and 
correlated by the HOSTS staff to the Fountain 
Valley Teacher Support System. HOSTS cross-refer- 
encing notebooks, ranging from readiness through - 
junior high, are available at cost. A tutor 
training manual is also available at cost. 
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• program evaluation 

Program evaluation consists 
of both normative (achieve- 
ment) and formative (indiv- 
idualized) tests, with 
major emphasis on the 
formative, due to indiv- 
idualized' nature of pro- 
gram. Target student 
achievement scores indi- 
cate that, on average; 
students doubled their 
learning rate while in 
.HOSTS. Specific gains by 
grade levels* analyzed by 
Northwest Laboratory, are 
available in a detailed 
report. • ' 
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ADOPTldN CRITERIA: 

General Criteria : 
Needs assessment. 

Adminis't?ative commiitment of adequate resources 

- human, physical, and financial. 
Utilization of both formative and noniiative 

testing procedures. 
Inservicing for all project personnel. 
Willingness to serve as model for others. 

Potential, adopters will be asked to' send key per- 
sonnel to D/D site. Districts who remain inter- 
ested will enter into an adoption agreement with 
D/D project, specifying goals and responsibilities 
for each. 

Staffing ; , ' ^. 

The kev persons in HOSTS implementation are the 

reading specialist, his/her aide, and building 

principal. 

Fa r 1 1 1 ti es /I ns ta 1 1 at i 0 n : , , / a ' 

Adequate space for instructional materials (read- 
ing resource room) and one-to-one tutoring, very 
little instructional equipment is needed beyond 
that usually found in schools. 

Training : " _. . 

Adoptir staff training is necessary Five-day 

workshops are offered by HOSTS staff prior to 
implementation. Site of training is optional. 
Six days of - technical assistance by HOSTS project 
director will also be granted to adopting dis- 
tricts beyond the initial training. 



ADOPTION SERVICES: 

• training materials 

Awareness (no cost) 

Tutor tratning manual 
($5,001 

HOSTS cross-reference 

notebook ($75.00) 

(correlates materials to 
Fountain Valley Manage- 
ment System). 



• demonstration/ 
visitation 

Demonstrations/Visitations 
are scheduled frequently 
at HOSTS schools in Van- 
couver. Contact D/D. 
Please keep groups under 
12» 



• training capability 

Five-day training sessions 
will be held either in 
adopting district or at 
D/D site. Each training 
session can accojnmodate 
60 teachers. Adjacent 
states aad/or districts 
should plan joint ses- 
sions. 

CONTACT: 

Bill Gibbons, Project. Dir. 
^T^Gject HOSTS 
Vancouver School Distr'ct 
5802 MacArthur Blvd. 
Vancouver, Wash. 9866> 
(206) 694-1705 

Development Begun: 7/71 
USOE DRP Approval: 2/75 
Diffusion Start: 7/75 



PROJECT: learning' TO read by reading 



description 

Multimedia system for teaching reading. Origin- 
ally designed for adult males but applicable to 
remedial students from lower elementary through , 
junior'College levels. Training designed to 
captivate interest of students lacking self- 
motivation by offering early and continuing 
successful experiences with reading. Raises 
reading grade placement, motivates students to 
learn, improves their self-image, and creates , 
comfortable learning environment. Program ' 
stresses both phonetic and sight vocabulary ^vel- 
opment. Read-along books, radio plays^ film- 
strips, and captioned movies are used indivi- 
dually or in small groups.. ^"Reading with Symbols" 
utilizes teacher or aide monitorinjg of student 
oral reading. Easily adapteible' to parent vol- » 
unteers. ; 



• target audiente / , . . , 

Grade 4-12 including adults. System applicable 
to all students below expected grade level, 
including non-readers* 



• fliaterials used 

Materials provided by program include, but are 
not limited to: reading with symbols books, 
Read-Along books, radio plays, symbols training 
booklets, student training filmstrips. 
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• descriptors 

continuous monitoring 
individual tzed programrutng 
small -group involvement. 



• financial requirement 

Averagecost per student is 
$21.00. Items supplied 
consist largely of non- 
consumable materials. Total 
material costs for class 
"of 30 students is $630.00. 
Other .costs for inservice 
training for administra- 
tors, professional con- 
sultation services, etc. 
may be negotiated on an 
indivtdual basis. 



• program evaluation 

Demonstrated success of 
this method has resulted 
in acceptance as a model 
program under "Right to 
Read" and funding for 
dissemination to all parts 
of U.S. Average gain of 
2.2 years reading growth 
over 8 to 12 weeks in- 
struction for groups has 
been demonstrated. 
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' ADOPTION CRITERIA: 

General Criteria ; Project accepts all students 
below 5.0 GPL, regardless -of listed, IQ or past 
educational failure. Multimedia system for 
teaching reading'. Designed primarily for adult • 
males but applicable to remedial students from 
lower elementary through junior college levels. 
Goals are to raise reading grade placement, to 
mot/vate students to learn, to improve self-image, 
' and ta create comfortable learning environment. , 
Prx)gram promotes' active effort to draw from total 
potential of each student. Numerous learning 
avenues 'are open to students and encouragem.ent is 
given 'to select^ those that appeal to the indivi- 
dual. 

^ StalFfinq : The' number of , teachers required to 
pilot the project will be contingent upon tile 
number of reading programs the school or system . 
encompasses and ^ the extent or degree of reading 
upgrading heeded. Though not -essential , it is 
advantageous to have teacher aides or parent 
volunteers to assist and monitor student oral 
reading. • 

Facilities/Installation ; Facilities and space 
found in any typical school will be adequate; 
spacing requirements for small-group and indiv- 
idual instruction can be worked out in regular 
classrooms and other locations within a school. 
Classroom should be provided with some learning 
carrels and individual cassette players equipped 
with headsets. 

Training : A visit by an administrator and teacher 
to the project site prior to adoption is desir- 
able. Advance notice of at least one week is 
required. Ideally, and from the standpoint of 
greatest advantage, training and demonstration 
through a prearranged symposium or workshop at 
the specific adopter site or within the broader 
area of utilization are required to properly in- 
troduce the materials, to insure effective appli- 
cation of methodology and to present simple yet 
inexpensive means of sustaining and broadening 
application of the entire system. Prior to imple- 
mentation, 15 tc 50 hours of inservice training 
ere recommended, including simul actions, demonstra- 
tions, and'traininq in production of materials. 
Training sessions should be limited to 20 parti- 
ci^pants. " - • 
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ADOPTION SERVICES: 

• trainins materials 

Various brochures, in- 
depth descriptive re- 
ports, and portfolios 
of speaimen materials 
developed for workshop 
background study inay be 
rec^t!ecl at no charge 
to potential adopters. 



• dernonstration/ 
visitation 

Since Sierra Conservation 
Center is a correctional 
institution, advance notice 
must be given by any. visi- 
ttng individuals or groups. 
Names of all visitors 
must be listed. No visi- 
tors under 18 are allowed. 
■Inservice training of 
'potential users at pro- 
ducer site can be carried 
out only on weekends. 

• trainins capability . 

Training is available for 
potential out-of-state 
adopters as well as those 
within state. Contact D/D 
for informaticm. 



CONTACT: 

Philip K. Gloss,a, Director 
P. 0. Box 497 
Jamestown, CA 95327 

(209) 984-5291 

(209) 532-3556 (residence) 

Orvat S. HilTman, Assistant 
P. 0-. Box 497 
Jamestown, CA 95327 

(209) 984-5291 

(209) 984-5741 (residence) 
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PROJECT: PEGASUS-PACE: Continuous Progress Reading Program 



• description 

Project P.EGA3US-PACE attacks the problfem of read- 
ing deficiency through a personalized, process- 
oriented program developed and implemented locally 
through a differentiated staffing organizational 
arrangement. The curriculum structure consists 
of performance objectives and corresponding diag- 
nostic instruments within 17 sequential reading- 
levels (K-early jr. high) ^Learners are grouped 
and sub-grouped according to established needs; 
personalized Instruction employs a variety of 
approaches to teaching reading. Teachers conduct 
formative evaluation of specific skills and use 
a graphic chart to track each- student's mastery 
at a given level. A resource file of Plans for _ 
Skill Development Activities (organised for rapid, 
average, and slower-attaining student) contributes 
to effectiveness of PEGASiJS-approach. Activities 
have been 9feveloped by teachers in accordance with 
diagnosed needs of students. 

No ohe teaching approach is either reconmended or 
required; teachers may continue using any stra- 
tegies they have found successful. A program is 
offered for diagnosing student learning defici- 
eocies, selecting appropriate materials and tech- 
niques, and assessing student gains. 



target audience 



Kindergarten through junior high; all ability 
levels. Children should speak English. Com- 
plete curriculum in reading. 



• materials used 

Adopting schools will be given permission to re- 
produce copyrighted materials. For all 17 levels, 
a Master Volume contains: objectives and skills 
check sheet; teacher guide arid key; Learner-Use 
Diagnostic Instrument. For levels 9-16, Learner- 
Use- Answer Sheets are also included. 
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• descriptors ^ ^ 

differentiated staffing 
reading . 
diagnostic prescriptive. 



• financial requircmeni 

Start-up costs on a trial 
basis will run approxi- 
mately $18.00 per pupil 
(based on 4,000 pupils). 
This includes the cost . 
of hiring one person to„,^^ 
function as a curriculum 
associate or c.oordiMitor. 
On a continuing basis 
after 1st trial year, 
costs will run a^bout 
$15.00 per child. Within 
a»few years, this amount 
can be reduced to about 
$12.00 per child or less. 



• program evalustion 

Attainment of , project ob- 
jectives was assessed 
through a Comprehensive 
Evaluation Design that 
tested each objective. 
In addition to m'eetingv. 
most core criteria, the 
project met a large 
number of expected non- 
li near-based objectives.- 
The project was vali- 
dated over a 3-yeanr 
period in 4 schools with 
more than. 1,000 pupils. 
At the target school , 
achievement scores had 
previously shown a 
steady trend of re- 
gression. 



ADOPTION CRITERIA: 

General Criteria : Among criteria set for potential 
adopters are the following: Educational need 
by potential adopters should have been established 
through an ongoing needs assessment or a new 
study. Instructional personnel .implementing the 
adoption should be involved' in decision. to adopt. 
Administrati6n cornniitment should be demonstrated 
by: (1) investment of the human, physical, and 
financial resources nectessary to begin and sustain 
program; (2) released time for staff development^ 
on scheduled basis; (3) funds budgeted for tra;el 
of key personnel to Developer/Demonstrator site. :^ 

Staffing : The program is implemented by class- 
room teachers rather than by specia.l reading 
teachers. Although some specialized "curriculum 
associate^* support is needed, this help can be 
provided by instruction-oriented building prin- 
cipals, supervisors or resource teachers 
already employed. Classroom instructional staff 
includes a coordinating teacher for each cluster 
of two .grades, supported by teachers, associate 
and student teachers, and instructional aide. 

Faci 1 1 ties^Instal 1 ation : Facilities and space - 
found in any typical elementary school will be , 
adequate; spacing rfequirements for small-group 
and individual instruction can be worked ^out in 
regular classrooms and other locations within a 
school. No additional instructional equipment 
isneeded beyond that usually found In elemen- 
.tary and middle schools. 

Training: Some adopter staff training is con- 
sidered necessary both prior to and. during imple- 
mentation. 3-day workshops are offered by PEGASUS- 
. PACE staff prior to implementation. During each 
operational year, project staff will conduct a 
summer workshop, school-year seminars, 'and half- 
day inservice sessions. Adopter sites are ex- 
pected to schedule release time on a regular 
basis for staff development. 



ADOPTION SERVICES: 

• training materials 

Various brochures, in- 
deptK descrtptive re- 

^ ports, and portfolios . 

^ of specimen niaterials 
developed for wprk* 
shop background stuqy 
may be requested at/^ 
no charge to potential! • 
adopters. 

. demonstration/ 
visitation 

Demons.trati ons/vi s i tati ons 
are scheduled' frequently 
at PEGASUS-PACE schools 
in Tuscaloosa. Contact 
D/D office for schedule. 



training capability 

Training is available 
for potential out-of- 
state adopters as well 
as those within state. 
Contact D/D for infor- 
mation. 



CONTACT: 

Dr. Marie Sinclair 
Project Director 
PEGASUS-PACE 
. Tuscaloosa Board of Educ. 
1100 - 21st St. E. 
Tuscaloosa, Ala. 35401 
(205) 758-3845 

Development Begun: 7/71 
USOE DRP Aporoval: 4/74 
Diffusion Start: 7/75 
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PROJECT: PROJECT CATCH-UP 
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description 

PROJECT CATCH-UP is a laboratory program designed 
to provide remedial instruction in reading and 
mathematics to improve the skills of children 
who test in the lowest qua rtile irt achievement in 
these areas. For each child laboratory staff 
members and classroom teachers together identify , 
specific needs that are msi with individualized 
instruction in the laboratory, utilizing a variety 
of instructional materials. 

Teachers identify student needs by means of cri- 
terion-referenced testing. They select materials 
and methods to meet the needs from a wide variety 
of resources available in the laboratory. Each 
child experiences success and moves toward the 
acquisition v' more difficult skills armed with 
increased co> dence. 



• target audience 

' Low achievers, grades K-6. 



• materials used 

A wide variety of easily available instructional 
materials and equipment selected by teachers are 
available in the laboratory; hov/ever, .it has been 
found that results can 'be achieved with olimi ted 
resources if a diagnostic-prescriptive method is 
used in a success-oriented environment. 
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• descriptors 

reading 

mathematics 

parent involvement 

diagnostic-pre^crijptive. 



• financial requirement 

Exclusive of equipping a 
laboratory, which has been 
(in the original project) 
any space from the size 
of a closet to a class- 
room, the costs of main- 
taining the program con- 
sist of the time of the 
professionals and assis- 
tants who offer the pro- 
gram and testing mater- 
ials (averaging $5 per 
child). These costs in 
California average $350 
per child. 



program evaluation 

The median Project Catch- 
Up student at each grade 
level has consistently 
for the past five years 
progressed at the rate. of 
1.5 in reading skills for 
each month spent in the 
program and hss almost 
reached that rate of gain 
in the acquisition of 
math skills according to 
pre and post testing 
evaluation results. 
Transiency: family move- 
ment of Title I students 
has approx. 1/3 that of 
others . 
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ADOPTION CRITERIA: 

General Criteria ; Project staff are seeking dis- 
tricts that have: 

An administration interested in trying new 
approaches to remedial education 

A staff dedicated to a positive approach to 
working with children 
' A school able to devate space, either a class- 
room or another specific area, to a labor- 
atory 

A district willing to devote at least minimal 
funds to a new project 

A staff undisturbed by the concept of account- 
ability. 

Staffing : Staff members, including at least one 
part-time professional teacher, one instructional 
assistant, and parent associates are needed to 
staff the laboratory. 

Facilities : A laboratory, either a classroom or 
a smaller but separate area. Minimum equipment 
is necessary to begin the program but a list of 
desirable items is available. 

Training : Study of the awareness and training 
manual is essential and one visit by two repre- 
sentatives to a Project Catch-Up lab is desirable. 
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ADOPTION SERVICES: 

• training materials 

A single 3-ring binder 
supported b^- slides and 
cassettes includes: 
Project philosophy 
Preservi ce-inservi ce 
Student selection - 
Testing 

Lab management guide 
Criterion-reference instr. 
Staff relationship guide 
last. matls.» A eqjuip man. 



e demdnstpation/ 
visitation 

Oct. 15, 1975, at Pro- 
ject Catch-Up site. Two- 
day schedule recommended 
(FHday observation; 
Saturday morning workr . 
shop) . 



training capability 

On-site training in Pro- 
ject Catch-Up labs avail- 
able after 10/15/75. 
Scheduling children 
Offering instruction 
Measuring progress 
Encoisraging motivation 
Involving parents. 



CONTACT: 

Ms. Fay Harbison. Dir. 
Newpdrt'Mssa Uni f i ed 
School District ■ 
1601 Sixteenth Street 
Newport Bea^:h, CA 92660 
(714) 556-3300 

Development Begun: 2/68 
USOE DRP Approval : 6/75 
Diffusion Start: 7/75 
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wyor\icr^0 PROJECT INSTRUCT (Instructional System for Teaching 
llixJJCX^il Reading Using Continuous^Process Technology) 



• description 

Project INSTRUCT, a systems approach to prevent 
reading failure, correlates the reading, spelling, 
and handwriting program and monitors each child 
individually until the array of skills that ex- 
tend from prekindergarten to advanced complex 
levels of decoding are mastered. Instruction is 
individualized through short-term, teacher-dir- 
ected, small-group interactions designed to focus 
on student skill needs. The instructional cycle 
has tour steps: (1) pretesting; (2) grouping 
students according to skill needs; (3) delivering 
instruction by teachers and materials to permit 
various learning experiences; and (4) posttesting 
after instruction. In addition to the skills and 
monitoring system, teachers are provided with a 
resource index of commercial material, procedures 
for establishing a centrjal materials center for 
ease and efficiency of teacher retrieval of 
appropriate materials, direct teaching activities, 
games, and take-homes, plus procedures for devel- 
oping a program of volunteers. 



• descriptors 

reading 

jDoni^toring system 
early childhood 
correlated spelling and 

reading program 
instructional materials* 



t financial requirement 

Initial cost per learner 
is less than $5.00 (exclu- 
sive of training) and less 
than $2.00 for renewal 
cost at current printing 
rates. Training costs 
vary according to degree 
of implementation an^ 
are considered an essen- 
tial portion of the 
initial cost. No new 
reading teachers must be 
hired and few materials 
must be purchased. 



• target audience 

Kindergarten through grade 3; low achieVers in 
grade 4« 
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materials used 

Adopting schools are encouraged to use existing 
reading program materials, as well as existing 
supplementary teacher-made and conmerical mater- 
ials, in addition to the materials designed by 
Project INSTRUCT. INSTRUCT materials include: 
Implementation Manual , Teacher Resource Book , 
Mastery Tests . Games Book , Take-Home Materials , 
Programmed Words , Materials Organization System , 
Student Profile Cards , and Parent-Assisted 
Learning Program Manual . 

3i 
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• program evaluation 

Evaluation of student per- 
formance indicated higher 
achievement in the 9 
schools using the pro- 
gram and significantly 
better performance 1n 
Title I schools when com- 
pared with appropriate 
control groups. Results 
of the school -byTSchool 
Metropolitian Achieve- 
ment Tests indicate IN- 
STRUCT schools exceeded 
the city-wide average 
in Lincoln in all reading- 
related tests. The re- 
sults of this analysis 
were confirmed by a sec- 
ond study including 120 
randomly selected 
students from control 
schools. 



ADOPTION CRITERIA: 

General Criteria : The INSTRUCT staff seeks to 
train potential adopters who have both ackninis- 
irators and teachers interested in improving 
reading and spelling achievement through the 
systems approach. Successful implementation is 
b^sed upon the interaction of many local staff 
members fulfilling different roles. Administra- 
tive comrnlLiiient should be demonstrated by will- 
ingness to comply with INSTRUCT 's Local Adoption 
Plan which provides documentation of the adopting 
agency's plans for adoption and implementation. 
The plan includes these decision-making components 
to be agreed upon by the staff ^and completed by 
the administrators: Letter of Intent, Memorandum 
of Agreement, Assignment of Staff Responsibilities 
" to INSTRUCT, Phase I and II Implementation Time- 
line, and Phase I and I! Implementation Plan. 

Staffing : INSTRUCT -is implemented by classroom 
teachers and iremedial reading teachers along 
with the support of the administrative staff. In 
recognizing the value of volunteer assistance, 
adopting schools are encouraged to make use of 
volunteers in the program. 

Facilities/Installation ; Project INSTRUCT was 
designed with the goal of making use of facilities 
' typically found in elementary schools. Class- 
rooms are used to provide instruction^ and avail- 
able space in any convenient area is recommended 
for use as a materials center. 

Traini^ig : Training offered to adopting schools 
runs 2 to 5 days, depending on extent to which 
program is to be implemented. Adopting schools 
have the option of releasing all involved teachers 
for training or releasing key teacher(s) to be 
trained by INSTRUCT staff. Key teacher(s) are 
trained not only to implement the program but to 
train colleagues in the local school. Adminis- 
trators are expected to attend and be a part of 
the decision-making process of implementation. 
Maintenance training for adopting schools by 
INSTRUCT is offered on a continuing basis. 



ADOPTION SERVICES: 

• training materials 

Materials such as bro- 
chures, description of 
program and materials 
booklet, and in-depth 
descriptive reports 
are available to po- 
tential adopting agencies. 



• demonstration/ 
visitation 

Demonst rat i on/vi s i tat i ons 
are scheduled at Project 
INSTRUCT schools both in 
and Out of Lincoln. Con- 
tact D/D office for 
schedule. 



• training capability 

Training is available to 
selected potential out- 
of-state adopters as well 
as those within the state. 
Contact D/D office for 
more. information. 



CONTACT: 

Ms. Mary Lou Merdan, Dir. 
Lincoln Public Schools 
720 South 22nd Street 
Lincoln, Neb. 68501 

(402) 475-1081, ext. 243 



Develoment Begun: 7/70 
USOE D >P Approval : 6/75 
Diffu< Start: 7/75 



PROJECT: PROJECT r-3: readiness, relevancy, and reinforcement 



• description 

Project R-3 was designed in 1967 jointly by the 
San Jose Unified School District and the Educa- 
tion Systems Organization of Lockheed Missiles 
and Space Company with the help of consultants 
from San Jose State College. It includes a cur- 
riculum that interrelates reading and mathematics 
with reinforcement through gaming/simulation, in- 
tensive involvement (a 3-day study trip), parental 
Involvement, and an inservice training program for 
staff development. The main objective of Project 
R-3 is the upgrading of essential reading and 
mathematics skills. By deeply involving the stu- 
dents in classroom games and simulations, the pro- 
gram seeks to motivate them to achieve in learn- 
ing experiences: to make them ready to learn, to 
make learning relevant , and to reinforce positive 
attitudes and behavior. 

The project utilizes the diagnostic/prescriptive, 
individualized approach in reading and math. Re- 
inforcement of skill areas is provided through 
gaming/simulation activities that involve team 
learning and the decision-making |3rocess. 



• target audience 

Project R-3 serves the entire student population 
at the seventh grade level, progressing with them 
to eighth and ninth grades. 



• materials used 

Gaming/simulation activities with an emphasis 
on careers are available at low cost. Indivi- 
dualized mathematics contracts are available for 
a nominal fee. The reading contract process can 
be adopted/adapted at no cost. 



• descriptors 

Di agnost i c/Prescr i pti ve 
Individualized Instruction, 
Heterogeneous Grouping, • 
Team Planning by Staff. 



• financial requirement 

Cost will vary in school dis- 
tricts; Basic materials re- 
lated to a reading program 
at the secondary level can be 
utilized. Special math con- 
tracts prepared in R-3 cost 
approximately $350 per year 
(1974-1975) for a student 
ponulation of 250. Other 
costs relate to reproduction 
of gaming/simulation activi- 
ties, contracts, and the sa- 
laries of secondary instruc- 
tional aides. 



• program evaluation 

Process evaluation is con- 
ducted by classroom obser- 
vation, parent and student 
attitude questionnaires. 
An outside evaluator is 
contracted for product 
and process evaluation. 
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ADOPTION CRITERIA: 

General Criteria : Teachers in Project R-3 must 
be able to work constructively as team members 
with other teachers and aides; to relate to par- 
ents and involve them in project activities; to 
individualize instruction; to motivate students 
and make learning relevant through gaming/ 
simulation activities; to continually diagnose 
student needs; to maintain an informal class- 
room atmosphere; to make available a wide va- 
riety of materials organized by difficulty^'level . 

Staffing : Three reading teachers (language arts), 
three math teachers, and three gaming/simulatibn 
teachers each with an instructional aide are 
required to serve a student population of 250. 
A project director and secretary/ reproduction 
clerk are needed. Daily teacher/aide planning 
* sessions are necassary to carry on the contin- 
uous inservice training and team approach to pro- 
blem solving. Common preparation within the 
components of mathematics, reading, and gaming/ 
simulation are helpful. 

Facillties/Instal lation : Facilities required 
depend on what aspects of the program are^ 
adopted. Tables and chairs are necessary to 
play the educational games and simulations, which 
should be given priority. Replication sites 
must reproduce and use sets of special R-S 
games/simulations^ modified to meet the specific 
need? of their student population. 

Training : Reading and mathematics teachers 
should have a knowledge of diagnostic/prescrip- 
tive approach to individualized instruction. 
All staff should develop expertise in gaming/ 
simulation. Approximately 50 hours of inservice 
work is accomplished by each staff member in a 
given year. Due to limited staff and budget, 
most training must take place on project site. 
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ADOPTION SERVICES: 

• training materials 

Program description, 
evaluation reports. An- 
notated Index of Gaming/ 
Simulations are availa- 
ble at no ^ost. Audio- 
visual presentation a- 
vailable on loan. 



• demonstration/ 

visitation 

Visits are scheduled at 
the convenience of pro- 
ject staff. 'Arrangements 
should be made in advance 
by contacting project 
director. 



• training capability 

Due to limited staff and 
budget, most training 
must take place on project 
site. 
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CONTACT: 

Ms. Pauline E. Perazzo 
Project Director 
PROJECT R-3 

Herbert Hoover Jr. High 
School 

1450 Naglee Avenue 
San Jose, CA 95126 
(408) 287-^1111 

Development Begun: 1967 
Right to Read: 1972 
USOE DRP Approval: 1974 
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PROJECT: PUPILS advancing in LEARNIN6^(JP.A.L.), 



description ' 

The P.A.L. Project, a Title I program, has reading 
improvement as its primary objective. This ts 
accomplished through indtvidualzted instruction 
utilizing many motivational techntqioes. The 
secondary objective, to improve attitudes toward 
school and self, involves use of dtvarse image- 
building activjttes. Management strategies 
have been developed to provide a sound structure 
for the program. Techniques to gain parent 
involvement hdve been successfully implemented as 
a vital necessity. A staff development plan 
and materials are also part of P.A.L. 

P.A.L. uses a wide variety of materials, equip- 
ment, methods, and activities to meet each 
student's needs. Every child is encouraged to 
advance at his own rate, according to his personal 
learning mode, with materials on his level. 



• target auciience 

For students in grades 1-12 who are deficient in 
reading skills and have poor attitudes or low. 
self-concept. Also parents of project students, 
project administrators, and teachers and aides. 



• descriptors 

reading, affective educ- 
ation/personal develop- 
ment, parent and com- 
munity involvement, 
teacher training, man- 
agement techniques. 
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• materials used 

Materials include: Instruc t ional Program Kit 
contains destription of educational program along 
with teaching units and ideas; Program Management 
Manual covers planning, implementation, operation, 
evaluation, and dissemination of P.A.L.; Staff 
Development Kit describes teacher and aide 
training: end Parent Involvement Guide pro vi des 
techniques for involving parents for service and 
advice. 
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• financial requirement 

Instructional program costs 
depend upon resources 
already avail ai)le within 
district, but begin and 
continue at a minimum of 
$10.00 per pupil. The 
management portion costs 
nothing. The parent in- 
volvement section ranges 
from zero to $2500.00 



• prosram evaluation 

For each school year in 
the program the average 
P.A.L. student gains 
more than one year in 
reading skills (1 J 
in comprehension and 1.4 
in vocabulary) according 
to a standardized reading 
test . Distri ct-devel - 
oped surveys indicate 
substantial improvement 
in attitude and self- 
concept. Parents and 
students rate the pro- 
gram high on district- 
developed questionnaires. 



ADOPTION CRITERIA: 

General g-iteria : P.A.L. seeks potential adopters 
who meet the following criteria: 

1) instructional staff willing , to grow and desir- 
ing to meet ne^ds of each student; 

2) administrative staff supportive of change and 
ongoing total-group decision-making; and 

3) all staff conmitted.to implementing strong 
parental involvement. ^ 

Administrative support should be exemplified by 
commitment of necessary human, physical, and 
financial resources. Instructional and 
administrative personnel implementing P.A.L. 
should be integrally involved in decision to 
adopt. 

Staf f i ng : Classroom teachers who have demon- 
strated expertise in teaching reading may be used 
in lieu of special reading teachers. Aides may 
or may not be necessary, depending on number and 
type of children served. Any qualified adminis- 
trator may provide necessary management support. 

Facilities/Installation : No facilities or equip- 
ment are necessary beyond those normally found 
in a school . 

Training : Training must be held prior to adoption, 
and include parents, proposed project staff, 
and administrators. This may run from one .to 
three days, depending on local needs. During 
each onprationaV year, adopter sites are expected 
to schedule released time on a regular basis for 
staff development* 



ADOPTION SERVICES: 

• training materials \ 

Awareness brochures; 
four in-depth informa- 
tion kits, snd slide- 
tape presentation avail- 
able at no charge. 



• demonstration/ 
visitation 

Visits are regularly 
scheduled for the second 
and fourth Wednesdays 
of each month and at 
other times upon re- 
quest. Contact D/D 
to set up visits. 



• training capability 

Training available for 
potential adopters on 
a one-, two-, or three- 
„day basis according to 
district or area needs. 
Contact D/D for further 
information. 



CONTACT: 

Mrs. Carolyn 'Tennant 
Special Programs Con- 
sultant 
Adams County School Dis- 
trict #12 
10280- N. Huron Street 
Denver, Colo. 80221 
(303) 451-1151 

Development Begun: 7/65 
USOE DRP Approval: 1/73 
Diffusion Start: 9/74 
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PROJECT: RIGHT TO read 



• description 

Right to Read is. not a program but a major effort 
to eltminate illiteracy^ and turn kids on to learn- 
ing. The main thrust ot^the Wilson Jr. High 
School program, which serves the students of an 
inner city, is to train teachers in a diagnostic 
prescriptive approach to teaching reading, and 
to help them dse appropriate reading materials in 
their classrooms. Teacher assis'tants/ community 
volunteers and over 90 ninth .grade tutors assist 
.teachers in carrying out individual student read- 
ing programs. Students whose reading skills are 
particularly Tow attend special centers where 
they receive intensive individual attention. 
Content in English and social studies is individ- 
ualized to heighten student interest and to insure 
that students receive only course materials^ they 
are capable of reading. 

Using a diagnostic^prescriptive approach content 
area teachers use and adapt various instructional 
methods based on the level of the students. 



• target audience 

Jr. high, middle school or high school. 



materials used 

California state-adopted material, teacher 
developed material, paperback and multimedia 
material. 
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• descriptors 

Reading, 

Staff development. 
Cross-age Tutoring, 
Community Involvement, 
Di agnostic-Prescri ptive 
.Teaching. 



• financial requirement 

None or little cost to user 
site. Must be willing to 
reevaluate cost effective- 
ness of your current pro- 
gram. Each visitation to 
demonstration site would 
be at adopter expense. 



• program evaluation 

California Test of Basic 
Skills (CTBS) was adminis- 
tered on a pre posttest 
basis. Evaluation data 
show that over the 6-month 
period between pre and 
posttesting, the average 
growth in vocabulary was 
11 months or 1.8 months 
growth for each month 
of instruction. On the 
comprehension test, the 
average growth was 18 
months or 3.0 months 
growth for each month of 
instruction'. The total 
reading skill score in- 
dicated that the average 
growth in achievement was 
14 months or 2.3 months 
for'^each month of in- 
struction. . 
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ADOPTION CRITERIA: 

General Criteria : Be supportive of state' and 
local Right to Read efforts. Be capable of 
responding to new thrusts in education to meet 
changing priority needs of learners. Be will- 
ing to reevaluate the cost effectiveness of 
your current program. Be willing to involve 
the community in your planning, implementation, 
and evaluation. 

Staffing : May be implemented without special 
staffing, however, release time to key teachers 
for on-site staff development is essential to 
program success. 

Facilities : Use of existing facility is ade- 
quate; however, additional space for tutors, 
community volunteers, and staff-developed 
activities should be provided. 

Training : Training is> designed to meet each 
adopting district's needs. State Right to Read 
director, state facilitators, and Wilson Jr. 
iligh personnel will assist in training. 
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ADOPTION SERVICES: 

• training materials 

Brochure, packets, film 
stripf'and /cassette, in- 
volvement handouts for 
tutors, volunteers, and 
community. Right to 
Bead film available (Nov. 
•75); needs assessment 
packets available state 
Right to'' Read director. 

• demonstration/ 

visitation 

Visits scheduled on Tuesdays 
Confirmation of visitors 
requires two weeks advance 
notice, limit 15 people 
per visit. 45 minutes 
orientation; 1 to 2 
hours observation and 
information sharing. 



• training capability 

Training available at 
Wilson but must be funded 
by the adopting site. 
Training is designed to 
meet each adopting dis- 
trict's needs. State 
to Read director 
will assist in needs 
assessment and program 



Mr. Ji)hn Mason Hill 
Progriam Coordinator 
Right to Read 
Woodrow Wilson Jr. High 
3838 Orange Avenue 
San Diego, CA 92105 
(714) 280^1661, ext. 22 

Development Begun: 1/71 
USOE DRP Approval : 5/75 
Diffusion Start: 8/75 



PROJECl': SDR:, Syst'.'ms Directed Reading 
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• description 

Systems Directed Reading's goal is to improve 
.students* word attack and reading comprehension 
skills. Each student's needs are identified by 
teachers and reading specialists. The classroom , 
model uses a differentiated staffing pattern in'' ' 
which unit leaders direct unit teachers and 
instructional aides. A nongraded format is 
anchored by a basal sisries and assBted by a 1000- 
item skills bank in each school. All classrooms 
have Systems 80 reading rriachines and listening 
centers. Each school also has a diagnostic reading 
center that enrolls approximately 50, pupils (grades 
1-5) who have developmental reading problems. 

•» 

The project supports a wide variety of teaching 
and learning styles. The approach is aimed at 
children's learning modes. 



• target audience 

Primary focus has been kindergarten through 5th 
grade (all ability levels), but middle schools can 
use the program in language arts classes. 



• descriptors 

crossgrade grouping 
reading 

parent involvement 
diagnostic-prescriptive 
differentiated staffing 
mainstreaming 



« financial requirement 

Monetary costs depend upon 
degree of adaptation. 
Phase-in over a 3-year 
period is recommendecl. 
Year one costs normally 
range $4.00-$6.00 per 
pupil . 



• program evaluation 

Evaluation data show that 
SDR reading procedures have 
decreased the number of 
reading problems by 73%. 



• materials used 

Word attack and comprehension skills hierarchy, 
skills banks are available and can be purchased 
and adopted separately. 
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ADOPTION CRITERIA: 

General Criteria : Educational need by potential 
adopters in the area of reading should have 
been established through ongoing needs assess- 
ment. Classroom teachers should be involved in 
decision to adopt. Administrative commitment 
should be demonstrated by:' (1) investment of time, 
human and financial resources necessaryyt9 begin 
and sustain the program; (2) released time for 
stsff for training, (3) funds for travel to D/D 
site for awareness visit; (4) contacting State 
Facilitator for financial help. 

Staffing : SDR may be implemented by classroom 
teachers with or without "the help of instructional 
aides:^ The help of 'a' reading teacher will add 
to program. • ' ^ 

Facilities Installation : Facilities and space 
found in any typical elementary school will be 
adequate; spacing requirements for small -group 
and individual instruction can be worked out in 
a regular classroom. 

Training ; Some adopter staff training is necess- 
ary prior to imolementatlon. 2-day workshops 
are offered by SDR staff prior to implementation. 
I nservice workshops are conducted all year. 
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ADOPTION SERVICES: 

• training matenals 

Various brochure^: 
Overview 
Reading Taxonomy 
Reading Skills Hierarchy 
Pupil Profile Card 
Kindergarten Handbook 
Preschool Games Book 
portfolios of specimen 
, materials 

• demonstration/ 
visitation 

Awareness visits are 
scheduled on Mondays and 
Wednesdays at Harley 
Holben Elementary, Elkhart, 
Ind. 



• training capability 

Training is available for 
potential out-of-state 
adopters as well as those 
within the state. Contact 
D/D office for information. 



CONTACT: 

Ms. Betty Warner, Director 
Baugo Community Schuols 
29125 (R4) Co. Rd. 22 W 
Elkhart, Ind. 46514 
(219) 294-531^ . 

Development Begun: 9/71 
USOE DRP Approval: 6/74 
Diffusion Start: 9/74 
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PROJECT: OCCUPATIONAL VERSATILITY 



• description 

Occupational Versatility is a method whereby 
students learn in an exploratory industrial 
arts program. Throughout this learning pro- 
cedure, the educator creates the scene for the 
learner to function and provides counsel. The 
learner is responsible for selecting, directing, 
managing, and evaluating his/her performance. 
The degree of learner responsibility increases 
as^ he/she progresses through the program. 

Facilities provide opportunities for work in 
are^s that include, but are not liinited tc* 
woods, plastics, power, electricity/electrunics, 
sheet metal, wrought iron, forge and foundry, 
welfJing, graphics, drawing, career information, 
and general Industries. 

Classes are heterogeneous, composed of boys arid 
girls from different grade levels. Two or 
three instructors form a teaching team to super- 
vise student activities.' Students have access 
to a variety of information resources, in 
addition to instructors and more experienced 
peers. 



target audience 

Middle school and/or junior high^ 

Method has also been applied in elementary and 
senior high and in the areas of art and home 
economics. 



• materials used 

Student management records: 

-attendance and time utilization 

-material purchases-planning records 

-equipment operation 

-performance operation 
Project plan sheets - Skill .units 
Self-instructional materials 
A document prepared for adopters contains all 
material and a step--by-step installation pro- 
cedure; available through State Facilitators 
and/or State I. A. Supervisors. 
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• descriptors 

vocational education 
career education 
Industrial arts 
problem solving 
cross-age grouping. 



• financial requirement 

Installation costs vary 
greatly as they depend on 
what is now available and 
what degree of program a 
district wants. Install- 
ation manual has a section 
for an adopter to deter- 
mine the cost of desired 
program. 



• program evaluation 

Evaluation data show that 
participants in the Occu- 
pational Versatility method 
more significantly increase 
their abilities of self- 
sufficiency, adaptability, 
and productivity than 
students in a teacher- 
directed industrial arts 
program. Their attitudes 
were also superior and 
their knowledge and skill 
gains comparable. 
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ADOPTION CRITERIA: 

General Criteria ; Awareness by coiw)untty (teach- 
ers, administration, parents, students) of 
goals and objectives of Occupational Versatility. 

Belief that students can and will accept the 
responsibility of selecting, directing, managing; 
and evaluating their educational pursuttSc 

Willingness of staff for extra effort to learn, 
facilitate, and practice Occupational Versatility 
(student-managed learning) method. 

Commitment by school board and administration 
adequately to fund and support program. 

Staffing : May be implemented without special 
staff. After training, regular classroom teachers 
should be able to teach in the Occupational Versa- 
tility method. Surveys indicate that 97% of 
industrial arts teachers would like to practice 
this method." 

Faci 1 iti es/ 1 ns tal 1 ati on : Facilities required de- 
pend on aspects the program adopted. ^ The student- 
managed method of learning requires that students 
can perform with ease and convenience the selec- 
tion, direction, management, and evaluation of 
their activities. This development is explained 
in detail in the installation manual. 

Areas the student is able to explore in are flex- 
ible. The more activity areas, the more compre- 
hensive the student exploration. But the more 
activity areas, the more costly and complex the 



program. 



Individual adopters must determine their own 
capabilities. 

Training : Complete training consists of three 
aspects: 

Reading and understanding installation manual* 

A workshop on student -managed learning. 

A week of inservice at a demonstration school. 

All aspects are desirable but a district may be 
able to adopt with limited training. 



ADOPTION SERVICES: 

• training materials 

Awareness brochure 
Installation manual . 
(available 1-1-76 via 
State Facilitator or 
State I.A. Supervisor) 
Materials available from: 

Institutional Systems 

400 Reed Street 

Santa Clara, CA 95050 
(408) 249-2796 

• demonstration/ 
visitation 

Visits may be made at 
any time to a Seattle 
area school. Training 
sessions at these schools 
should be scheduled. 
Demonstration programs 
are being established 
across U.S. Contact 
State Facilitator, State 
I.A. Supervisor, or Pro- 
ject O.V. for location 
near.ypu. 
m. training capability 

Training is designed to 
meet each adopting dis- 
trict's needs. Adopters 
may work with project 
staff and State Facili- 
tator to develop a for- 
mat specific to their 
planned program. 



CONTACT:\ 
Mr. John Lavender, Dir. 
Occupational Versatility 
Highline Public Schools 
15675 Ambaum Blvd., S.W. 
Seattle, Wash. 98166 

Development Begun: 8/69 
USOE DRP Approval: 5/73 
Diffusion Start: 8/73 
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PROJECT: 



VOCATIONAL READING POWER PROJECT 



:7 



• description 

The goals of the VOCaJlOl^AL READING POWER PROJECT 
are to Cl) minimize or eliminate the coHmuni cation- 
learning gap arising from* differences in student 
reading abilities and text-reading demands in 
vocational education; (2) enrich teacher know- 
ledge, attitudes, and skills as they relate to 
text utilization and reading-related activities; 
and (3) augment cognitive 'learning in vocational 
education. The project has attempted to reach 
these goals through development of teacher training 
materials and vocational student reading support 
materials, plus extensive work with personnel 
representing various commercial publishing firms. 
In addition, the project has worked with preservice 
training institutions in an effort to incorporate 
jour teacher training materials at that level. 

The project has developed 27 auto-instructional 
modules on teaching Reading in Content Areas 
(RCA's). These modules were developed for teacher 
training either on an auto-instructional basis or 
in a workshop/seminar mode. 32 Occupational Ty 
Specific Key Word Glossaries representing 32 
occupational areas have been developed for student 
reading support. 



• target audience 

Any vocational secondary and postsecondary 
training program. The Reading in Content Area 
Modules (RCA's) may be used in general secondary 
staff development programs. 



• materials used 

Adopting districts will receive: Teacher Training : 

(1) 27 modules on Teaching Reading in Content Areas 

(2) Informal Classroom Reading Inventories; (3) 
Readability Analysis; (4) Vocabulary/Language 
Development. 

Student Materials : Occupationally Specific Key 
Word Glossaries for 32 different occupational 
areas. 



ERIC 



44 



• descriptors 

reading, vocational educa- 
tion, teacher training, 
industrial arts, alter- 
native education, planning 



• financial requirement 

Exclusive of training costs, 
per-pupil start-up costs 
are $15.00 and up, depending 
on extent of involvement 
and number components 
and materials adopted. 



• program evaluation 

Evaluation data indicate , 
general reading growth, 
as well as growth in know- 
ledjge of occupationally 
specific language. Growth 
is demonstrated on teacher 
cittitudes" and knowledge 
of text utilization and 
. reading-related a"i ivit^c . 
Tes ts : Gates -MacGi ni ti e 
Survey F, Occupationally 
Specific Vocabulary Indices. 
RCA modules' pre-post 
teacher training tests. 
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ADOPTION CRITERIA: 

Gcr.crdi Criteria : Among the criteria established 
for potential adopter/adapters are: 

Minimum of one person at adopter/adapter site 
with background in curriculum development 
and/or reading who would act as director/ 
coordinator. Additional specialized personnel 
could be needed depending on components- 
adopted. 

Administrative commitment demonstrated by ar- 
rangement for obtaining (a) financial re- 
sources, (b) released time for staff training, 
(c) materials required for adoption, and (d) 
funds budgeted for travel and per diem costs 
for D/D training and technical assistance. 

Staffing : The program is implemented by class- 
room teachers; however, for ease of implementa- 
tion and better coordination, a person with 
curricul um jor reading background should be 
designated as director or coordinator. 

Facilities : Minimum of one office and available 
space for workshops/seminars. Space found in a 
typical vocational or secondary classroom is 
adequate • 

Traininn : Adopter staff or adopter site trainers 
will be trained by members of D/D staff for a 
period of 2 to 3 days at adopter site. Additional 
time may be needed for follow-up or technical 
assistance depending on needs of adopting dis- 
trict. 



ADOPTION SERVICES: 

• training materials 

'Training packages on (1) 
Testing, (2) Readability 
Analysis, (3) Teacher Sur- 
vey, (4) Vocational In- 
structional Material's 
(VIMS), (5) Occupation- 
ally Specific Key Word 
Glossaries, (6) Reading 
in Content Area Modules 
(RCA's). 

• demonstration/ 
visitation 

Demonst rati ons/ vi s i tati ons 
may be arranged at D/D 
site by contacting in 
advance (minimum of 2 
weeks) Director or 
Associate Director. 



• trainins capability 

Training available for 
a few more potential 
adopters 1975-76 school 
year. Contact D/D office 
for information. 



CONTACT: 

Dr. Roy J. Butz, Director 

hi 3) 858-1940 
Mrs. Lynne E. Gunabalan, 
Associate Director 

(313) 858-2189 
Vocational Reading Power 

Project 
Oakland Schools 
2100 Pontiac Lake Road 
Pontiac, Mich. 48054 

Development Begun: 7/71 
USOE DRP Approval : 4/74 
Diffusion Start: 7/74 
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PROJECT: ADDED DIMENSIONS TO PARENT AND PRESCHOOL EDUCATION 



« description 

ADDED DIMENSIONS TO PARENT AND PRESCHOOL EDUCATION 
has expanded activities of a suburban, public 
school prekindergarten program comprising 24 ^ 
centers for 3 and 4 year olds. To a program 
focused in 5 developmental areas were added early 
intervention techniques, in part based upon devel- 
opmental screening and home visits. Pre and 
post screening and assessment preferably are done 
at home. Preschool program implemented through 
differentiated teacher staffing and use of parents 
and others as teaching aides and bus supervis 
Parent involvement extends beyond the classroom; 
e.g., teacher-led discussion groups and individ- 
ual conferences and advisory council service. 
The program can be economically self-supporting, 
while maintaining a 2 1/2-hour, 2-day-a-week 
program and a staff /child ratio ranging from 
an approximate low of 1/7 to a high of 1/10. 
Utilization of well-trained paraprofessionals 
should provide quality program within the means 
of iTiost families. 

Projects builds on belief children need prekind- 
ergarten experience, involving parents recruited 
. for center work. Senior citizens/high school 
students also ai^. Home visits by teacher assis- 
tants; during first, Denver Developmental 
Screening Test (DDST) is given. Individualized 
programs for children with lags in personal, 
social, language, gross or fine motor development. 
Multiply handicapped referred to 8 special edu- 
cation classes. 

• target audience 

AH children, ages 3 and'4, and parents. Present 
enrollment .2,900, or 40% of all county children 
ages 3 and 4. 



• materials used 

Standard preshcool materials/equipment. Denver 
Developmental Screening Test and Manual ^ revis6d 
(1970 ed., W.K. Frankenburq, M.D., et al., Univ. 
of Colo. Medical Center, 4200 E.9th Ave., Denver 
Colo. 80220). Project-assembled Play Materials 
Lending Library enables parents to use educational 
materials at home; parents encouraged to con- 
struct homemade materials. 



• descriptors 

Early chi^ldhood education, 
screening, diagnostic pre- 
scriptive, early diagnosis 
of disabilities, commun- 
ication, parent involve- 
ment group counseling, 
differentiated staffing, 
home teaching, and inter- 
disciplinary. 

• financial requirement 

Cost per child per year is 
estimated at $153. Cost 
of one preschool center 
(160 children), with a 
home visiting component, 
estimated as $25,120. 
Estimated income from 
tuition (based on 150 
children paying $17/month 
for 9 months) equals 
$22,950, allowing for 10 
tuition waivers. Ini- 
tially, there would be a 
negative differential of 
over $2,000; but as much 
of same equipment can be 
used yearly, the program 
should soon be self- 
supporting. 

• program evaluation 

Validity studies showed para 
professionals using the DDST 
correctly identified abnorm- 
al children 92% of the time. 
ComparisoYi of initial test 
results with test given at 
the end of the year showed 
that benefits were derived 
from this early identifi- 
cation and subsequent inter- 
vention through individual- 
ized programming. 
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ADOPTION CRITERIA: 

General Criteria : Preschool program seeks those 
who fervently believe prekindergarten experience 
important and parental involvement the key to 
beneficial development. Ideally, people include 
parents and several influential school adminis- 
trators. Public relations policy providing 
exposure in school newsletters and local papers 
especially necessary when preschool in beginning 
st:age. Volunteers on parent advisory committee 
invaluable in charting directions and running 
interference for staff "non-believers." When 
more than three preschool centers develop, super- 
vision and coordination are important to maintain 
high standards. 

staffing ; Training requirements 

Head Teachers ; State certification with early 
chTTHFood education emphasis; 10 hours in group 
discussion methods. 

Teacher Assistants ; Inservice training, minimum. 
10 - 15 hours, by resource specialist: 6 quarter . 
hours in early childhood education; 10 hours in 
developmental screening; 3 hours in home visiting. 
Ongoing inservice in centers and district-wide for 
all staff in methods and techniques in early child- 
hood education. Adopters should schedule released 
time for staff training. No teaching on Fridays 
enhances both training and other planning possibil- 
ities. 

Faci 1 i ties Instal 1 ati on/Organi zati on ; Facilities 
and space used in churches, cottage schools, and 
elementary schools, with groups moved into schools 
as space permits. If school /church not available, 
public building will suffice.. Advisable to remain 
part of public school for overall supervision^ hir- 
ing of personnel, and use of other supporting serv- 
ices. Offering screening and diagnostic aid to young 
children via preschool setting should always be in- 
cluded. Also include from inception home visitation/ 
parent education. A preschool may be combined with 
an existing kindergarten; 30 children, ages 3-6 
would share a common classroom, teacher, and aide(s); 
'progress according to maturity levels. Kindergarten 
children attend daily, but preschoolers only 2 days/ 
week. Such combinations appear advantageous to child 
ren; also assist in financing since kindergarten 
shares costs of equipment/salaries. However, disad- 
vantage is parent involvement less due to lack of 
teacher time. Tuition may be charged when state .laws 
discourage use of public monies for prekindergarten. 
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ADOPTION SERVICES: 

• training materials 

Descriptive brochure and 
project booklet: no cost. 
Early Childhood Program 
Guide-First Level (Revised ) : 
$7.50. Teacher and Parent 
Handbook: $2.50. Toy Lending 
Library Manual ; no cost. 
Parent Involvement Handbook; 
111 development. 

• demonstration/ 
visitation 

One-day Awareness Workshops 
in Lakewood, Colo., near 
Denver, available for po- 
tential in-state and out- 
of-state adopters, b'n the 
second and fourth Tuesdays 
of Oct. and Nov., 1975, and 
Jan. 1976. 

• training capability 

A minimum of two days train- 
ing at adopter sites, with 
follow up as necessary on 
site, also available. 



CONTACT; 

Mrs. Betty Benjamin ^ 
Early Childhood Coordinator 
Jefferson Coujity Public Schools 
1209 Quail Street 
Lakewood, CO 80215 

(303) 237-6971 ext. 346 



PROJECT: C06NITIVELY ORIENTED PREKINDERGARTEN EXPERIENCE (PROJECT COPE) 



• description , 

, Project COPE4 a comprehensive early learning pro- 
gram, ts designed to enhance the intellectual, 
language, and socio-emotional development of. 
participating children. Based on the child's 
Skills and development at entry, he/she attains 
progressively more advanced objectives through 
use of hierarchically sequenced instructional 
levels. The program's activities are divided into 
two complementary domains: the developmental 
curriculum and the achievement curriculum. The , 
developmental curriculum includes activities to 
facilitate growth in perceptual -motor, 
conceptual -language, and socio-eijiotional develop- 
ment areas. The achievement curriculum contains 
units of instruction in five areas: reading,'^ 
mathematics, science, social studies, and health/ 
safety. Program objectives are pursued in varied 
learning situations including individualized In- 
struction, small- and large-group, instruction, 
and free-inquiry experiences. 



• target audience 

COP^ IS appropriate for use with prekindergarten, 
kindergarten, and transitional first-grade 
students. Children from low- and middle-income 
-families and those with specific learning dis- 
abilities have successfully participated in COPE- 



• materials used 

Instruction manuals for both the developmental 
and achievement curricula are available. These 
may be adopted/adapted together or as separate 
units. 
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• descriptors 

early childhood educ- 
ation 

di agnos-ti c-prescri pti ve 
.learning disabilities 
basic skills 
precept'Son, 



• financial requirement 

start-up costs will run 
approximately $70.00- 
$80.00 per child for 
equipment and supplies. ' 
This figure is based on 
the operation of two 
classes. Continued 
yearly maintenance will 
run about $30i00 per 
child. 



• program evaluation 

In data for two years, 
participating children 
demonstrated respectively 
gains of '3.20 & 2.61 
months/month of attend- 
ance as measured on the 
Slosson Intelligence Test 
In these years statistic- 
ally significant gains 
were achieved in lang- 
uage development as mea- 
sured by the Peabody 
Picture Vocabulary Test, 
the Verl)al Language Devel 
^ opment Scale, & in socio- 
emotional development as 
measured by the Vine 
Social Maturity Scale. 



ADOrnON CRITERIA: 

GeneraV Criteria ; Criteria set for potential ^ 
adopters include: Education need by potential 
adopters should have been eistablished through an 
ongoing needs assessment or a new study. Instr- 
uctional personnel implementing the adoption 
should be involved in the decision to adopt. Ad- 
ministrative canmitment should be demonstrated by: 
V (T) investment of the human, physical, and fin- 
ancial resources necessary to begin and sustain 
the program: (2) released time for staff develop- 
ment on a scheduled basis; (3) funds budgeted for 
travel of key personnel to D/D site. 

Staffing : Project COPE is designed to be imple- 
mented by classroom teachers who have undergone 
adopter staff training. One classroom teacher 
and two full-time teacher aides are required to 
fulfill a 1:8 adult-pupil ratio: Specialized 
staff not required to implement the program. 
Aides may be parent or adult volunteers or college 
or high school students participating as a re- 
quirement of their instructional program. 

Facilities/Installation : Facilities and space 
found in most typical elementary schools will be 
adequate. Within the space available, arrange- 
ments can be made for individualized and small- 
and large-group learning experiences. A list of 
suggested instructional materials is provided by 
Project COPE. No instructional equipment isJ 
needed beyond that usually found in elementary 
schools. ' ' '■ , 

Training : Staff training is necessary prior to 
adoption/adaotation /of Project COPE. Training is 
provided within the format of a workshop designed 
to involve teachers and administrators iji the 
process of curriculum adoption/adaptation, imple- 
. mentation, evaluation, and reconstruction as a 
vehicle for piloting and institutionalizing 
Project COPE in their schools and communities. 
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ADOPTION SERVICES: 

• training materials \ 

Various awareness mat- 
erials are available 
gratis. An. In-depth 
descriptive booklet 
and audiovisual pre- 
sentation will soon be 
available at tost for 
pptential adopters/ 
adapters. 

• demonstration/ 
visitation ^ 

Demonstrat i ons/vi s 1 ta- 
tlons are scheduled 
frequently at Project 
COPE. Contact Devel- 
oper/Demonstrator 
office for schedule. 



training capability . 

Training Workshops are 
available for potential 
adopters/adapters. Con- 
tact Developer/Demon- 
strator office for in- 
formation. 



CONTACT: 

Dr. Russell A. Dusewicz, 
Director 

Ms. Mary Ann O'Connell, 
Training Coordinator 
Project COPE 

Educational Devel .* Center 
110 W. Rosedale Avenue 
West Chester, Pa. 19380 
(215) 436-2517 

■ Development Begun: 8/72. 
USOE DRP Approved: 5/75 
Diffusion Start: 7/75 



PROJECT: 



EARLY CHILDHOOD PREVENTIVE CURRICULUM 
DEMONSTRATION CENTER (ECPC) 



> description 

The project focuses on high-risk Ist-grade pupiTs 
through an Individualized dtagnostic-prescriptiye 
curriculim. Htgh-rtsk children are those who 
have normal capacity to learn but who oegin 1st 
grade lacking prereading perceptual skills and 
exhibit poor concept and/or oral language develop- 
•ment. The project seeks to develop in these 
pupils the perceptual, cognitive^ and language . 
skills needed to respond successfully to beginning 
reading instrudtion. Classrooms are established 
as primary learning laboratories in which the 
environment, management, and materials facilitafte 
smali-group instruction and independent learning. 
Teachers receive special -training in diagnqs^c- 
prescriptive teaching skills and individuaffzing 
instruction. 

Using results of prereading assessments, , the 
teacher prescribes for prereading perceptual 
needs. Reinforcement, self -correction, self- 
direction for learning, prereading and listening 
skills are interv}bven in a full -day Ist-grade 
program that includes smalT-group reading instruc- 
tion. 
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> target audicince 

PHmarily for identified Ist-grade pupils, but 
can be successfully used with primary learning- 
disabled children or any child whose prereading 
perceptual skills development has limited be- 
ginning reading. 



I materials used 

Curricular materials ordinarily in use in a Ist- 
grade program are used in ECPC approaches. Ma- 
terials are coded to assessment system so that 
all children have educational prescriptions to 
enhance learning to read. Materials include: 
Teacher Guide , Catalog of Instructional Res pjirces, 
Games Gulde T Listeninq LessOns Guide , and InH> t e- 
mentatiOn Manual. 
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• descriptors 

diagnostic-prescriptive 
beginning reading 
early childhood , 
tea(3fier training* 



• financial requirement 

Commercially produced tests 
must be purchased. A diag- 
nostic-prescriptive 
assessment system devel- 
oped by the project is 
provi ded to adopters . 
Basic equpment and mater- 
ial costs- will vary de- 
pending on existing re- 
sources. A suggested 
minimal list is provided. 
Redirection of existing 
fiscal resources rather 
than added cost is the 
fiscal key. Reduction 
of student: teacher ratio 
to 20:1 and cost of para- 
professional aide must 
be considered. 

• program evaluation 
Cognitive Abilities Test 
and ClyTner-Barrett Pre- 
reading .Battery are pre- 
and post-test measures. 
Post-test with Stanford 
Achievement Test, Para- 
graph Meaning is also 
used.. Matched and 
random control popula- 
tions scored statisti- 
cally significantly 
lower on post-tests. 



ADOPTION CRITERIA: 

General Criteria ; Any school teacher or admin- 
istrator concerned about the high rate of fail- 
ure in learning to read among the Ist-grade 
population should be interested in the ECPC pro- 
gram. Teachers who are capable and not afraid to 
try a. new approach to help children learn will 
derjve ..satisfaction from implementation. 

Staffing ; Any experienced primary teacher may 
implement the program following training. A 
support-resource person (curriculum specialist, 
reading teacher/coordinator, psychologist) know- 
. ledgeable in the program should be available to 
advise and assist the teacher when needed. A 
full-time paraprofessional aide is required for 
full implementation. 

Faci 1 i ti es/ 1 nstall ati on; Any primary classroom 
can be used to create A pupil learning-centered 
environment. No speciat^uipment is necessary, 
but a kfdney-shaped table, listening stations, 
and tape recorders are helpful in facilitating 
S8)a11-gr6up- and Individualized instruction. 

Training ; Attendance at a 5-day workshop is 
essential to obtain the necessary information 
and expeKiences to adopt the program. Training 
included pract J ca I experience with use of sys- 
tematic approaches to a diagnostic-prescriptive 
curriculum. , 



ADOPTION SERVICES; 

• training materials 

Awareness brochure, in- 
depth awaf'eness kit in- 
cl uding program descri p- 
tion, adopter needs 
assessment* program 

. component guide, adopter 
cost estimation worksheet, 
training guidelines, 
and adopter agreement 

. form. 

« demonstration/ 
visitation 

Visits are scheduled as^ 
requests are made. -Visi- 
tation consists of class- 
room observation and 
in-depth oL'ientation. 



i training capability 

Training, is designed to 
enable adopters to iin- 
plement the program at 
home site. Self -check- 
lists assist trainees in- 
determination of learning 
derived from the training. 



CONTACT: 

Nathan Farb'er, Project' 

Manager 
€arly Childhood Preventive 
■ Curriculum Demonstration 

Center ^ ' 
150 N. E. 19th Street 
Miami. Fl . 33132 

(305) 350-3712 

Development Begun: 7/70 
USOE DRP^proval: 19/74 
Diffusion Start: ' 7/73 
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PROJECT: EARLY PREVENTION OF SCHOOL FAILURE 



• description ^ 

The goal of the Early Prevention of School Fail-\ 
ure project is to prevent school failure through 
early, identification and remediation' of develop- 
mental learning deficiencies in children^ages 
4-6 that would adversely affect their school per- 
formance. The goal is achieved by successful - 
accomplishment of these objectives: 
To screen all children ages 4-6 prior to their 
initial enrollment in school in order to identify 
their learning styles and identify those children 
with learning problems. To provide professional 
services to teachers and parents so th?y acquire 
skills and competencies in providing successful 
learning experiences for all children (talented, 
le.arning disabled, etc. ). To provide special 
education services for children identified as 
having moderate or severe learning problems. • 

A teacher may continue to use any strategy found 
successful but provide 20 to 30 minutes daily 
for small -group and/or individualized activities 
for all pupils based on 3cr.eening results. 



• target audience 

Screening and curriculum program appropriate 
for children ages 4-6. Teacher and parent 
training program included. 
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• materials used , 

Schools may purchase in English or Spanish, at 
cost, the following: (1) Kindergartert Screeni ng 
Manual s (2) Portable Resource Kit Guide , (3) 
Building Readiness Through Perceptual Skills 
Guide. (4) Developmental Materials for Learning 
Center Guide . (5) Recipes for Momemade Teaching 
Materials, (6) In Touch With Parents training 
folder, (7) Leadership Training Filmstrips, Tape 
and Guide, (8) Aprendomas Juntos Guide, and 
(9) Staff-developed screening kit. 
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• descriptors 

early childhood educa- 
tion 

special education 
interdisctplinary 
bilingual/bi cultural 
^Spanish)* 



• financial requirement 

Cost of 3-day leadership 
training for school dis- 
trict team of a minimum 
of four persons trained 
at project site and/or . 
local school site. One 
set of curriculum guides 
at $10 per set for each 
team member involved in 
leadership training pro- 
gram. One screening kit 
for each school district 
at $39,50. .Cost of sub- 
stitutes for a one-day 
follow-up Inservice 
training for adopter 
school district team. 



i program evaluation 

Evaluation data demon- 
strate that achievement 
growth in all modality 
areas exceeded project^ 
objectives. Further, 
children initially - 
identified as having 
severe learning prob- 
lems made sufficient 
archievement gains to ; 
establish that school-^- 
failure can be pre- ^ 
vented, when learni^ig * 
problems are* identified 
early and special educa- 
tion assistance is pro- 
vided as an integral \ 
part of total learning 
prjogram. 
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ADOPTION CRITERIA: 

General Criteria : The adopter school district 
should have a knowledge of the Early Prevention 
of School Failure program to determine if project^ 
otfjectives appear to meet local needs. The 
adopter school district may elect to visit the 
project site to gain further information. The 
adopter school district will indicate administra- 
tion commitment to adoption. The Early Prevention 
of Schaol Failure staff will provide a one-day 
follow-up visit to each adopter school district 
to provide- supportive services to staff, children, 
and parents. The adopter-school district team 
will be involved in a three- day Leadership 
Training Wq-^kshop and a one-day follow-up inser-. 
vice dgy during the school year. 

Staffing : The program is implemented by regular 
classroom teachers with the assistance of special 
staff members. Special staff services, may be 
flexible in time and organizational structure: 

Faci 1 i ties/Instal 1 ati on: No additional physical 
facilities or instructional equipment are required 
other than what is usually found in the regular 
classrbom. 

' Training : The adopter school district will 
involve a team of at least four persons in a 
three-day Leadership Training Workshop at the 
projecft site and/or the school district site. 
Team members to be trained include: kindergarten 
and/or first-grade teachers, school administrator, 
parent, and special education teacher or psychol- 
ogilst. 
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ADOPTION SERVICES: 

• training materials 

Awareness brochure, 
leadership' training kit 
with ftlmstrfp and tape> 
Screening Kit, and seven 
project-developed Curr- 
iculum Guides are avail- 
able at cost.f One set 
of all training mater- 
ials costs less than 
$10O.OOi items may be 
purchased sep^irately. 

• demonstration/ 

visitation 

Visits are scheduled to 
the project site the 
second wQek of each 
month for one^-day aware- 
ness and demonstration 
of the program. A three- 
day Leadership Training 
Workshop for adopter 
school districts is 
available. Contact 
D/D for specific dates, 
etc. 

• training capability 

Training conducted at 
project site in Illinois 
or out-of-state as de- 
termined by adopter dis- 
trict and state faci- 
litator. After training 
of leadership teams, 
they may train other 
staff members. in their 
districts. 
CONTACT: 
Mrs. Lucille Werner. 
114 North Second St.^ 
Peotone, 111. 60468 
(312) 258-3478 

Development Begun: 7/71 
. USOE DRP Approval : 6/74 
Diffusion Start: 7/74 
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PRCUECT: 



FAMILY ORIENTED STRUCTURED PRESCHOOL ACTIVI 
(Seton Hall Preschool) ] 



I I 



PERSONALIZED 



* description ' 

Family Oriented Structured Preschool Activity was 
designed to involve all parents and 4-yeair-old 
children in preschool activities that stilnulate 
and reinforce family interaction. The curriculum 
is "guided-discovery-learning" type in which 
parents are facilitatorfin the process. Parents 
accompany child to a center and spend parti of 
their time with the child at child-selected 
learning stations and another part with other 
parents and a staff member developing slicilTs that 
enable them to be more effective teachers of child. 
Parents provided with packets of materials to use 
with child at home. Parents and child involved in 
13-hour orientation program at beginning of year, 
then return to center once a week for an hour to 
exchange activity kits and materials; children 
participate in early childhood activities while 
parents participate in discussion group. 

Program is designed for individiialization — 
parents teaching the child in center using learn- 
ing stations, and at home using activity kits. 
The materials are developmental, with emphasis on 
cognitive. Parent discussion groups foucs on 
teaching methods, child development, self -concept, 
child-management, and parenting. 



# target audience 

All four-year-olds and their parents — the year 
before child goes to kindergarten. Philosophy 
and process now <being. used effectively in 4 kinder- 
gartens . 



• materials used 

MateHals provided by program include: Activity 
Kits, Preschool Diagnostic Battery, learning 
stations. Parent Handbooks newsletter, toy-lending 
library, parent resource center. Teacher's Manual . 
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• descriptors 

early childhood education, 
cognitive, parent involve- 
ment, individualized, 
affective, parent as 
teacher, parent discussion 
group, at-home learning 
environment, early ident. 
of disabilities* 



• financial requirement 

Year 1, including training, 
start-up costSj and opera- 
tional costs for 270 
families would be $225.00 
per family. Year 2 total 
cost would be $159.00 per 
.family^ Can be^reduced by 
serving as many as 450 fami- 
lies. Process can be 
coordinated with existing 
kindergarten and serve 
50-60 families with a 30% 
saving. 
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• program evaluation 

Children involved in "at- 
home" phase of FOSP/^ for 
3-8 months will have signi- 
ficantly higher mean post- 
test scores on Preschool 
Diagnostic Battery than 
post-test scores of age- 
matched children with no 
program involvement. 
Parents indicated growth 
in confidence as parents; 
as teachers of child, and 
in dealing positively with 
school . 
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ADOPTION CRITERIA: 

General Criteria : This program can be used effec- 
tively with any four-year-old and parents; will 
yield significant results. District milst be com- 
mitted to concept of parental involvement in ■ 
school. Staff selected for project must be com- 
posed of people who work comfortably as team and 
believe that parents with teacher training and 
materials can be very effective teachers of their 
children, that home learning environment is impor- 
tant to child's academic achievement, that positive 
family relationships are very important to devel- 
opment of good self-concept. 

Staffing : One early childhood teacher, one parent 
coordinator, one aide, and one clerical/secretary 
can work effectively with 400 families provided 
instructional area is very well equipped. At 

beqi nni og> l/S-tiine. djjrector j^oyll be helj.f ul Jo 

set up systems, do dissemination/public relations. 
Activity for 50-60 four-year-bids and their 
parents has been integrated effectively into an 
existing kindergarten using kindergarten teacher, 
part-time parent coordinator, and aide. 

Faci 1 i tieVInstal 1 ation : A large open room is 
desirable, with usual early childhood equipment 
^rreas^ around periphery for learning stations and 
another room for parent discussion group. Dis- 
cussion room should be sufficient to accommodate 
20-25 persons and shelving for Activity Kits and 
materials, toy library, parent resource center. 
The usual audio/video equipment found in a school 
should be accessible. 

Training : Five days of on-site training at Seton 
Hall for teacher, parent coordinator, and director, 
(if available). Two days of consulting by project 
staff at replication site. Staff training for 
replication sites under development. 



ADOPTION SERVICES: 

• training materials 

Awareness materials may 
be requested at no cost 
to potential adopters. 
Audiovisual presentation 
rental ($10.00); for pur- 
chase ~ Parent Handboo k 
($5.05), Teacher's Manu al 
($19.65), Learning Stations 
($2.55), Activity Kits 
($17.50); purchase & read 
prior to training. 



• demonstration/ 
visitation 

Demonstrati ons/vi s i tat i ons 
scheduled frequently at 
Seton Hall Project in 
St. Cloud. 



o traiiiing capability 

Training available for 
in-state and out-of- 
state adopters. Will 
train staff for entire 
process or part that fits 
needs . 



CONTACT: 

Ms. Elaine Wray 
Project Director 
Seton Hall Preschool 
1204 7th Street South 
St. Cloud, Minn. 56301 
(612) 253-5828 . 

Development Begun: 7/72 
USOE DRP Approval: 5/75 
Diffusion Start: 7/75 



PROJIECT: HOME start: family-centered PRESCHOOi: ENRICHMENT 



• description 

There are three basic and optional Home Start 
models: (1) Vertical Home Start (VHS) provides 
enrichment to children 2-5 years. Weekly one-hour 
home visits from the basic home-school irelationship 
Parents and home worker foster natural and spon- 
taneous learnings supplemented (where indicated) 
by more comprehensive services from community 
agencies. (2) Horizontal Home Start (HHS) is a 
single year of prekindergarten enrichment. HHS 
activities center about classroom enrichment 
utilizing Piagetian activities that focus on 
sequence^- enrichment in seriation and classifica- 
tion (20-35 jninutes) followed by total-group, 
small -grobp, and individualized activities 
according to needs of individual children. (3) 
On-Call Consultation model wherein trained pre- 
school teachers (1 for each 35-50 families) confer 
with parents who request information concerning 
their children's growth and development. 

Program emphasizes shift from exclusive attention 
within home and parents during early years to 
shared involvement of preschool teachers in pre- 
kindergarten classroom. Individualized strategies 
focus on basic as well as affective and cognitive 
needs and utilize achievement testing to deter- 
mine preschool child's readiness profile. 



• target audience 

Children ages 2-6 and their families, 



# materials used 

Iowa Test of Preschool Development, Strengtheningx 
Home Start for the Early Years, Learning Readiness 
System and LRS Seriation Test- games, activites, 
and books selected via diagnostic statement for 
each child. Program child's learning requirements 
"in various readiness areas, manual and teacher 
guides, learning activities kit (adaptable for 
optional use with overhead projector), parent and 
home worker guides. 



• descriptors 

home teaching, parent 
involvement, early identi- 
fication of disabilities, 
early childhood, disad- 
vantaged, behavioral anal- 
ysis, diagnostic-pre- 
§criptive, differentiated 
staffing, individualized 
instruction 

• financial requirement 

Amount depends on avail- 
able personnel. If no 
preschool program exists 
and total start-up re- 
quired, per pupil cost will 
be $675.50 for VHS. HHS . 
per pupil cost between 
$268.56 and $402.85. If 
preschool program exists, 
costs minimal for materials 
and inservice released 
time. 



• program evaluation 

First-grade Primary Mental 
Abilities (PMA) scores of, 
VHS children and their older 
non-Home Start siblings 
were conducted approxi- 
mately 18 months after 
completion of program. 
Results revealed that 
Home Start children secured 
higher scores than siblings 
on 3 of 4 PMA subtests and 
on total PMA scores. 
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ADOPTION CRITERIA: 



ADOPTION SERVICES: 



General Criteria : Support of educators, parents, 
community, school board (or agency board where 
appropriate) for preschool or individualized 
kindergarten programming with a family emphasis. 
Experienced preschool or lower elementary profes- 
sional motivated to implement program. Avail- 
ability of paraprofessional aides (optional). 
Availability of specific curricular material. 
Funding capabilities to support program and physi- 
cal space available for programming. 

Staffing : Optional, depending on model selected. 
VHS model requires part-time director who coordi- 

" nates efforts with building principal where pro- 
gram is housed. VHS also requires half-time 
secretary, social worker, 4 paraprofessional 
teacher associates, and contracted psychological 
services (optional). HHS program anticipates that 
building principal will administer program and 
half-time secretary will be employed. In addition, 

^3 certified preschool or lower elementary skills 
teachers and 3 teacher associates are needed, as 
well as consulting psychologist. Finally, On-Call 
Consultation model assumes bldg. pHncipal will 
be responsible for administering program and that 
half-time secretary and 3 certified preschool and/ 
or lower elementary teachers will be employed. 
Particularly in large city school system, admin- 
istration is frequently carried out cooperatively 
by building principal and central administrator, 
such as director of federal programs. 

Facilities/Installation : For VHS and On-Call Con- 
sultation models, no special arrangement is neces- 
sary. It 15 desirable that HHS have large, kinder- 
garten-size classroom for each 30 pupils served. 
No additional special facilities or equipment are 
required. 

Training : Special inservice training is essential 
to the success of program. Degree and extent of 
training depend on model to be adapted. 



• training materials 

Awareness brochures, infor- 
mation packets, tests and 
manuals to assess readiness 
of children from 2-5 years' 
(Iowa Preschool Develop- 
ment: Learning Readiness 
System Seriation Test), 
videotape of home-based 
instruction, filmstrip 
program available for 2- 

weeic loan, transaarencies,. 

• demonstration/ 

visitation 

Demonstrations held at pro- 
ject sites on scheduled 
basis. Contact D/D for 
specific dates and times. 
Several dissemination trips 
planned; contact D/D for 
information. Visitors may 
participate in home visits 
any- day or visit a Waterloo 
school any day except Wed- 
nesday. All asked to call 
school prior to visit. 

• training capability 
Flexible training sessions^ 
range 2-5 days. Each ses- 
sion deisgned to accommo- 
date staff for VHS, HHS, or 
On-Call Home Start. D/D 
prefers inservice training 
at adopter site. Out-of- 
state training available; 
contact D/D for information. 

CONTACT: 

Dr. Steven Holbrook, Director 
Div. Research, Evaluation, 
Development 

Waterloo Community School 
District 

1516 Washington Street 
Waterloo, Iowa 50702 

Development Begun: 2/74 
USOE DRP Approval: 6/75 
Diffusion Start: 8/75 



PROJECT: NEW ADVENTURE IN LEARNING (NAIL) 



description 

A "New Adventure In Learning" was developed to 
offer regular classroom teachers better ways to 
meet the individual language and conceptual needs 
of elementary- age childr.en. Instruction for each 
child is individually determined, based upon in- 
formal diagnosis and consideration of learning 
style. Teachers use special techniques to create 
supportive classroom climates where every child's 
social and academic strengths are maximized. A 
wide variety of approaches and materials, some 
old and some quite new, are used to provide a 
child-centered yet -systematic learning experience. 

Individualized diagnosis and prescriptions are 
coupled with basal instruction, process approach 
lessons, teacher-led instruction, and independent 
studty. Systematic record-keeping of skills 
attainment. Embraces most of the pupil's day 
- (thinking-skilU,- science ,.-psychol i agui sti cs , 
spelling, creative writing, handwriting). 



• target audience 

students of all abilities 
school faculties. 



(K-3) and elementary 



• materials used 

Most materials used are commercially available: 
reading kits, basals, programmed workbooks, skills 
workbooks, filmstrips, and commonly available 
equipment, like Language Master, overhead pro- 
jectors, etc. 
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• descriptors 

early childhood education, 
affective education/per- 
sonal development, 
interdisciplinary, teacher 
training, reading, team 
teaching, language arts. 



• financial requirement 

Travel expenses and per diejr. 
for trainer/coordinator 
attending seminar at D/D 
Center. 

Inservice expenses for 
teachers. Teacher aide 
sala ries»^ if „ avai 1 able^ 



Start-up costs for indiv- 
idualized materials up to 
$10 per pupil, depending 
on what is already avail- 
able. 1 



• program evaluation 

Developmental research with 
approximately 1,000 K-3 
pupils showed significant 
gains in pupil performance 
with language-related 
skills. Attitudes toward 
school and others were very 
positive. Teachers were 
able to meet all project 
objectives in learning 
to diagnose any prescribe 
for individually deter- 
mined instruction and to 
consistently model positive 
attitudes in working with 
children. 



ADOPTION CRITERIA: 

General Criteria : At least one visit by represen- 
tative group of classroom teachers and an adminis- 
trator to the demonstration center or to recom- 
mended sites where the program has been adopted 
to match needs and resources. Provision of a 
trairer/coordinator based at the adopter school 
site, and participation by trainer/coordinator in 
2-week training seminar. 

Staffing : The program is for the classroom teacher 
supported by the trainer/coordinator snd principal 
(1 teacher per 30 pupils). Other resource persons 
such as aides, volunteers and physical education 
and music teachers, and media specialists are 
eligible and encouraged to participate. 

Facilities/Inrtallation : Any typical elementary 
scfi^bdT building > Commohly-used instructional 
equipment, to allow for wide var'ety of grouping 
and learning needs. 

Training : Initial training for a local trainer/ 
coordinator at the D/D site. The seminar enables 
this person/team to train local instructional staff 
in the curriculum components through group pro- 
cesses and the developed implementation/management 
strategies. Support trips during the year will be 
made by project staff to give additional training. 
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ADOPTION SERVipES: 

• training materials 

Brochures, orientation 
film-strip/audio, kit for 
local trainer/coordinator, 
set of 5 modules (program 
components) for each 
trained teacher, and 
supplementary materialsv\ 
Ongoing support follow- 
up system. 

• demonstration/ 
visitation 

On-site visits to view 
the program and discuss 
adoption procedures may 
be scheduled by contacting 
D/D. 



• training capability 

Two-wepk training seminars 
are held at the D/0 center 
with limited enrollment. 



CONTACT: 

^Irs. June Johnson, Director 
New Adventures in Learning 
Leon County School Board 
Dempsey Mayo Road, Rt. 17 
Tallahassee, Fl. 32303 
(904) 877-8595 ' 

Development Begun: 7/70 
USOE DRP Approval: ' 5/72 
Diffusion Start: 7/73 
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PROJECT: PARENT READINESS ^EDUCATION PROJECT (PREP) 



description 

The Parent Readiness Education Project (PREP) is 
a preschool program that teaches parents how to 
enrich their home environment and better prepare 
their children for school entrance. High school 
students also participate in both teaching and 
learning. The first objective is to identify 
children with potential learning problems and 
develop a plan of intervention. AH children are 
tested during the year prior to kindergarten 
entrance; preference for admission was given to 
children with younger siblings. 48 children 
attend class once a week while their mothers 
attend a separate class. Classropm activities 
and prescriptive home activities are selected In 
Expressive Language, Visual Skills, Auditory 
Skills, Small -Muscle Coordination, Large-Muscle 
Coordination, Enhancing the Self-Concept, and the 
World Around Us. A second goal^ts to teach 
parents |iow to develop in their cKtldren skills 
necessary for future academic achievement through 
specific activities and an enriched environment. 
Mothers attend classes one morning each week and 
help with daily home assignments; both parents 
attend a series of evening parent-grou|5 meetings 
with a social worker.' Parents are encouraged to 
develop positive selfTConcepts and a "can do" 
attitude. The third project goal is to train 
high school students for their future roles as 
parents through practical experiences in working 
with preschool children. 



target audience . 

preschool 
parents 

high school students. 



materials lised 

educational materials 
parent-made materials 
household materials 
parent resource library 
staff -developed home activites. 
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• descriptors 

early identification 
preschool 

early intervention 
parent education 
training for parenthood 
prescriptive teaching. 



• financial requirement 

Low to moderate budget 

Staff salaries for 2 part- 
time teachers 

Secretarial assistance 

Equipping a classroom: 
under $2,000 

Observation room: 
approx. $1 ,500 

Materials and Supplies: 
'$2,000 . 

Transportation. 



• program evaluation 

Research and evaluation data 
indicate that highly signi- 
ficant gains were made by 
participants in comparison 
to a matched group of 
nonpartici pants. 
The U.S. Office of Education 
has designated PREP as a 
model worthy of replication 
in school districts through- 
out the U.S. Innovative, 
cost-effective, repli cable, 
it has good research, design, 
and results. 
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ADOPTION CRITERIA: 

the adopting district- will give evidence of 
conrnitment and support of the basis model by 
demonstrating willingness to adopt the existing 
model entirely or adapt it subject to approval 
of PREP staff. Important items include screening, 
staffing patterns, facilities, data gathering, 
and parental involvement. 

Adopters will be expectGcl to attend periodic 
meetings at the PREP site. 



Advantages of the Parent Readiness Education 
Project: 

emphasizes early identification and prevention 

reaches more children 

affects younger siblings positively 

enriches home environments 

prepares high school students for fut^re 

-parental roles 
promotes school -comnunity relations 
increases parenting skills. 

PREP requires little institutional change and is 
usually an addition to existing K-12 program. 



ADOPTION SERVICES: 

• training materials 

A complete Handbook is 
available. The manual 
answers the questions 
most frequently ask^d 
and provides detailed 
information on all 
aspects of PREP. 



• demonstration/ - 
visitation 

Information sessions are 
held the second Friday 
of every month. Visitors 
welcome by appointment. 
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• training capability 

The PREP staff is avail- 
able to conduct training 
at the PREP site. 



CONTACT: 

Diane K. Bert, Director 
Redford Union School Dist. 
18499, Beech Daly Road 
Redford Township 
Detroit, Mich. 48240 
(313) 535-2000 
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PROJECT: 



PROJECT HOME BASE 



• description 

PROJECT HOME BASE Is founded on the belief that 
the parent is the child's first and best teacher. 
It is aimed at supporting and enhancing the 
parent's teaching/parenting behavior and thereby 
influencing development of the child's growth/ 
learning potential. The central feature of, the 
project is 'a weekly home visit by a paraprofess- 
ional parent educator who presents the mother with 
a task selected to meet the developmental needs 
of the ch,ild and gives the mother information 
about child growth and development, health care, 
etc. As a result of these contacts, the mother 
should be better able to identify and meet her 
child's developmental needs. As the child's 
developmental needs are identified and met, his 
growth/learning potential should be positively 
affected. The child will be better prepared to 
learn and will become a more efficient and effec- 
tive learner. 



• descriptors 

early childhood education 
home teaching 
parent involvement 
screening., 



• financial requirem«ent 

Initial implementation cost 
is about $13 per learner 
(based on 200 mothers and 
300 children). Jhis in- 
cludes preservice training, 
equipment, and travel. 
' Yearly operational cost for 
500 learners is about $160. 
The largest percentage of 
that cost figure goes for 
salaries. Overhead is kept 
to a minimum by use of an 
unused classroom for staff 
offices and using local 
auditoriums for large-group 
meetings. 



• target audience ^ 

Parents and their young children ages 8 months 
through 8 years. 



materials used ^ 

Home learning activities (tasks) are designed to 
develop intellectual skills and encourage lang- 
uage and perceptual growth. These may be pro- 
duced locally or project produced tasks are 
available. Tiie use of "at-home" inexpensive 
learning materials allows flexibility in tasks 
without increasing cost to program or families. 



• program evaluation 

The principal project ob- 
jectives have been con- 
sistently met. (1) Home 
Base children entering. 
Head Start performed 
better on the Preschool 
Inventory (ETS, Princeton, 
N.J., 1967) than non-H.B. 
children. (2) Home Base 
childi'en completed 92.5% 
of the tasks taught them 
by mothers. (3) Home Base 
mothers increased their 
use of desirable teaching 
behaviors as -measured ' 
by a locally constructed 
Directed Observation 
Instrument. 
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ADOPTION CRITERIA: 

General Criteria ; The three principal negotiable 
criteria for potential adopters/adapters are: 
(1) The delivery system of the home visit must be 
properly facilitated. (2) The training proaram 
for thei parent educators (paraprofessionals) must. 
he,lp them assume their role, which is to serve as 
facilitator of support and enlsancement of par- 
enting/teaching behavior and through that to in- 
fluence development of the child's growth/learning 
potential. (3) The development of learning tasks 
(lessons) to be produced or purchased. 

Staffin g; Staff for an ongoing home intervention/ 
parent education project serving 500 learners 
(200 mother, 300 children) would include a full- 
time administrator, secretary, 10 paraprofes- 
sionals, and half-time psychologist. 

Facilities ; Use of the home as the basic learning 
center minimizes the need for educational facil- 
ities. An unused classroom is used for staff 
offices. Local auditoriums are used for large- 
grbup meetings. 

Training ; The preservice and inservice training of 
a parent educator is extremely important and is 
accomplished by two approaches. Each parent educ- 
ator is trained individually and also takes part 
in group sessions. Group training sessions are 
held prior to home visits in the fall, and at 
least weekly during the remainder of the year. 



ADOPTION SERVICES: 

• training materials 

Awareness brochures, dis- 
semination packets, and 
evaluation reports are 
available at no' cost. 
Annotated bibliography 
of tasks and sample 
sets are available at - 
normal cost. 



• demonstration/ 
visitation 

On-site visitations and 
training are most effec- 
t i ve . Howe verr"Of f -s4t&— 
demonstrations and train- 
ing are possible. Con- 
tact D/D. 



• training capability 

The training program for 
the parent educator and 
the delivery system of 
the home visit are essen- 
tial for adopters. 2-5 
days training necessary, 
depending on needs of 
adopter. 



CONTACT: 

Mrs. Carol Jackson, Dir. 
Project Home Base 
Yakima Public Schools 
104 N. 4th Ave. 
Yakima, Wash. 98902 
(509) 575-3293 

Development' Begun: 7/71 
USOE DRP Approval: 1/75 
Diffusion Start: 7/75 
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SATURDAY SCHOOL: Parent-Child Early Education Program 



• description 

SATURDAY SCHOOL is a school and home learning pro- 
gram for all district four year olds, including 
those with special problems or handicaps. 

The program involves four-year-old children in a 
3-hour Saturday School and weekly home teaching 
visits. Emphasis is^ placed on early identification 
and treatment of problems ; ALL chi'ldren are tested 
and consultants and/or specialist-teachers appro- 
priately follow through.^ 

Parental involvement is also stressed both at home 
.and school: parents conduct small-group instruc- 
tion periods at school on Saturdays, provide in- 
formal learning experiences at home, and participate 
in home teaching visits. Weekly "Home Activity 
Guides" provide parents with ideas for at-home 
learning activities. 



Teachers use a defined skills checklist as a basis 
for instruction. Test information and observation 
by teachers and specialists aid children considered 
to have handicaps or possible learning problems. 



• target audience 

Preschool children 
Kindergarten children 



• descriptors 

early education ^ 
home-school partnership 
di agnost i c-prescrlpti ve 

teaching 
identification, service, 
and mainstreaming of 
handicapped children. 



• financial reqiiirement 

Program costs vary from $175 
to $200 per child during the 
program years. Start-up 
costs average $36.50 per 
child. 

Part-time teaching staff 
.jtfarks:.wi±h^±he ZQQ-Xhildren. 
and their parents. Only 
the director and secretary * 
are employed on a full-time 
basis. 

Educational materials are 
reusable. 



• materials used 

Adapting schools will be given permission to repro- 
duce the Home Activity Guide and other materials 
used with parents. A curricultmi guide and other 
descriptive booklets are available for staff. 
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• program evaluation 

44 objectives pertaining to 
children, parents, and ^ 
staff. Evaluation data : ' ' 
show average gains of all • 
students in 8-mpnth program: 

16 months intellectual ::: 
growth 

15 months in language 
-': development 
12 months fin visual-motor 
skills 

Gains of lowest third of 
children: 

17 months, 20 months, and 
16.5 months respectively. 
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ADOPTION CRITERIA: 

Among criteria set for potential adopters are: 
Informal needs assessment by the district. 
Administrative commitment demonstrated by the 
following: (1) investment of human, physical, 
and financial resources necessary to begin and 
sustain program; (2) involvement of staff in 
decision to adopt; (3) released time for staff 
development on scheduled basis; (4) funds bud- 
. geted for travel of key pe'rsonnel to D/D site; 
(5) evaluation of program results. 

Staffing : The program is implemented by half- 
time certified teacher and teacher specialists. 
Principals, supervisors, and teachers need to 
be involved in training. 

Facilities Installations, * Facilities and space 
^found-4^ri -any^ typ4^£hVMnderfart will 



be adequate; spacing requirements for small -group 
and individual instruction tan be worked out in 
regular classrooms and other locations within 
a school on Saturday. No additional instruc- 
tional equipment is needed beyond that usually 
found in elementary schools. 

Training : Some adopter staff training is con- 
sidered necessary both priori to and during imple- 
mentation. On-site 2-day institutes are offered 
^prior to implementation. Follow-up on-site 
training may be arranged at adopter sites, de- 
pendingjjpon adopter needs. 

On-site visitation will be more profitable if 
potential adopters from district represent a 
cross-section: administrators, teachers, special 
education specialists, parents, and school board 
members. . 
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ADOPTION SERVICES: 

• training materials 

Awareness brochures, teacher 
and parent materials, in- 
depth descriptive booklets, 
evaluation reports avail- 
able at modest cost. Com- 
plete packet of materials, 
$19.00, Film^trip/tape 
rental, $8.50; purchase, 
$48.50. 

• demonstration/ 
visitation 

Six 2-day training insti- r 
tutes provide on-site ob- 

s^rvat ion end sttidy ; 

Other visits can be 
arranged. Saturday 
School dissemination team 
available for out-of-state 
workshops. Contact D/D 
for specific dates and 
times. 



• training capability 

On-site Mini -Institute 
At-your-site workshop 
Follow-up services pro- 
vided to adopters, de- 
pending upon need. 
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CONTACT: 

Ms. Marion Wilson, Director 
Parent-Child Early Education 

Program 
Ferguson Reorganized School 

District 
.655 January Avenue 
Ferguson, Moy 63135 

(314) 521-20pO,^ ext. 462 

Development Begun: 7/71 
USOE DRP Approval : 6/74 
Diffusion Started: 8/74 
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PROJECT: STRATEGIES IN EARU CHILDHOOD EDUCATION 



• description 

STRATEGIES IN EARLY CHILDHOOD EDUCATION was esta- 
blished to bridge the gap between preschool, kin- 
dergarten, and first grade by establishing a con- 
tinuous growth program. Upon entering kindergar- 
ten, all pupils undergo a comprehensive screening 
program that assists teachers in planning for 
individual needs. Prescriptions are then gener- 
ated to help children meet developmental and se- 
quential objectives, A prescriptive guide and 
learning centers are integrated to key in on 
individual prescriptions. The pupil's progress Is 
recorded on individual and clgss charts to faci- 
litate organizational procedures. 

Program objectives are developmental ly outlined, 
,and activities and learning centers are established 
to develop auditory, Visual, motor^ and verbal 

language skills leading into reading, math, and 

Taiiguage develdprnenf . 



• target audience 

All. students in grades K-2 complete sequential 
programing in preacademic and academic skills. 



• materials used 

Materials provided by the program include: 
Project Overview Booklet 
Criterion-Referenced Screening Instrument 
Chart of Sequenced Objectives 
Record system 
Prescription Guide 
Implementation Manual* 
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• descriptors 

individualization 

di agnps ti c-prescri pti ve 

learning centers. 



• financial requirement 

The cost per classroom is 
about $75 per classroom 
which includes project and 
instructional materials and 
inservice costs. Released 
t ime_jfQXL_tnservice trainiagt. 
by project staff is nec^s-^ 
sa.ry. Approximately $50 
is allotted for learning 
center materials. Con- 
tinuing costs are minimal. 



• program evaluation 

A series of comprehensive 
evaluation reports indi- 
cate that project object 
tives were met, along with 
increased standardized 
test scores for project 
kindergarten and 1st 
grade children. The* pro- 
ject was validated over a 
3-year period in 5 parti- 
cipating school districts. 



ADOPTION QRITERIA: 

General Criteria : The project is involved .in ' 
^ training kindergarten and Ist-grade teachers 
' interested in individualization and diagnostic- 
prescriptive teaching in an informal learning 
environment.; 'Teachers and administrators 
should be involved in decision to adopt. A' 
minimum of ten qiassrooms is' essential for out- 
of-state |doptei4? but a consortium, of districts 
is also possible. ' 

Staffing : The project does not require additional 
staff, though it is helpful to have a teacher aide 
or parent cvolunteer to assist in* Initial stages. 
Additional coordination and leadership at dis- 
trict level to coordinate screening, secure ma- 
terials, and plan further local workshops are' 
essential. ^ 

Faci 1 i tigs/ 1 ns tal 1 ati on : Regular commercial and 
classroom Trnstruction equipment is adapted to 
project' objectives. Costs for materials are for 
teacher-made activities for learning centers. 
The j^jroject can be implemented in traditional 
and open-classroom settings. 

^ ' ' V 
Training : Inservice training and workshops 
are essential. Administrators should also be 
involved fn'^fnitial awareness sessions. Training 
usually begins with an. initial, 2-day workshop 
with, periodic follow-up sessions at varying inter- 
vals. The training sequence is flexible in order 
to fit needs of adopters. 
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ADOPTION SERVICES: 

• training^aterials 

Awareness brochure and 
project overview are ' 
available without charge. 
A video presentation is 
also available upon 
request. 



• demonstration/ 
visitation 

Awareness'^ sessions for - 
potential adopters can 
be scheduled. Visitations 
to the project classrooms 
are also encouraged with ^ 
2 weeks notice. Contact 
D/D. 



• traiffing capability 

Inservice training is avail- 
able on a national level. 
Adopters may also adapt 
portions of. the project 
to exi^sting programs. 



CONTACT: 

Mr. Robert Schramm, Dir. 
Cooperative Educational 

Service Agency 13 / 
908 West Main Street 
Waupun, Wise. 53963 

Development Begun: 12/70 
USOE DRP Approval : 5/74 
Diffusion Start: ^ 7/74 
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PROJECT: 



COWUNITY PLANNING COUNCIL ON 
EDUCATIONAL ALTERNATIVES (CPCEA) 



description 

The Coniminity Planning Council on Educational 
Alternatives (CPCEA), made, up of city-wide repre- 
sisntation^ of parents, students, teachers and 
adninistrators, is prepared to advise and support 
the implementation of suitable educational options 
♦at every level and in every context of the schpol 
'system. Its broad goals are: 1) to enlarge the 
commitment and influence of the conmunity in the 
education 'of their children and youth through 
development of a pluralistic system of education, 
and 2) to firmly establish schools of choice, 
including schools within schools, in the community 
as a sensible and purposeful first step in this 
deve'lopmentail process. 

CPCEA is a process whereby parents, students, 
teachers, and administrators participate in 
decision-making and collecting and disseminating 
information on educational alternatives/options. 



w target audience 

Parents, teachers, students, ^hool administrators 
and other members of the community at large (pub- 
lic and non-public). ' 



• materials used \ 

No instructional materials are required for this 
project; however, CPCEA has made extensive use of 
audio- and videotape recorders, coibnunity attitude 
surveys, newsletters, speaker's bureau. 
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descriptors 

Alternative Education, 
Parent Involvement, Com- 
munity Involvement, 
Planning, Planning 
Models^ Shared Decision 



Making, 
Choice, 



Schools of 



• financial requirement 

Operational costs will 
vary between $0.75 and 
$1.00 per pupil. This 
includes the cost of 
hirfng one person as an 
assistant or coordinator. 
Training costs will vary 
according to need of 
adopter and are consid- 
ered as essential ingre- 
dient to the program. 
CPCEA has actively sought 
other grants to support 
additional activities and 
has utilized- release time 
for teachers. 



• program evaluation 

Evidence of effectiveness 
has been derived from 
four years of formal eval- 
uation of product and 
managerial process objec- 
tives. Evaluations have 
been conducted by Educa- 
tional Research Service 
and Systems Evaluation 
Research Associates. 
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ADOPTION CRITERIA: 

General Crtterfa : The basic criteria a potential 
adopter must be willing to meet are: (1) a "com- 
munity council" be established; broadly struc- 
tured to include representatives from students, 
arents, teachers, administrators, and other in- 
ters ted community groups; (2) governance of 
"council" must be determined by shared decision- 
makingN among its members; (3) "council" must 
have a'budget that permits members to participate 
in workshops, program visitations, conferences, 
and to collect, prepare, and dfsseminate infor- 
mation relevant to local needs. 

Staffing : Staffing assignments will vary by size 
or nature of community considering adoption. At 
least one staff person should be assigned to be 
available to parents, students, teachers, and 
administrators and to carry out organizational 
activities. 

Facilities/Installation : Facilities and space 
requirements are minimal. May be in school or 
community building, depending on how large a 
resource center would be needed in addition to 
staff accommodations. However, consideration 
should be given to accessibility of all sectors 
of the community so as not to create transporta- 
tion hardships. 

Training : Initial observation is recommended at 
developer site. Training will be held at adopter 
site (up to two days) and must include potential 
participants from parent, teacher, student, and 
administrator, as well as community representa- 
tives, public and non-public. Training will be 
adapted to fit need of adopter site. 
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ADOPTION SERVICES: 

• training materials 

Awareness brochure, 
in-depth reports, 
samples of materials 
developed for work- 
shops. 



demonstration/ 
visitation 

Visitation and obser- 
vations may be arranged 
with two-week notice. 
Contact D/D. 



« training capability 

Training plans will be 
adjusted to meet the 
needs of the community 
adopter. 



CONTACT: 

Mrs. Patricia Kinman 

Coordinator 
Mr. James Sullivan 

Advisor 
CPCEA 

197 Dixwell Avenue 
New Haven, Conn. 06311 

(203) 776-7756 

(203) 777-2160 

Development Begun: 8/70 
USOE DRP Approval: 5/75 
Diffusion Start: 7/75 



PROJECT: DEMONStRATION EVALUATION CENTER (CAM) 



description 

The Evaluation Center has established an instruc- 
tional management system that provides relevant 
data for use by teachers. Three major components 
have been developed. First, the Evaluation Center 
has developed techniques to assist teachers in 
developing objectives and related test materials. 
Second, the Evaluation Center modified and totally 
revised a computer-based achievement monitoring 
system (CAM) used to monitor student performance 
on specified objectives. Over 300 classrooms 
(k-12) aref using the system. Subject matter in- 
cludes math, science, social studies, English, 
reading, and music. Third, the Evaluation Center 
has developed techniques to assist teaching teams 
in identifying instructional strengths and weak- 
nesses. 

The system is used in classrooms that are group- 
paced, individualized, multigraded, etc. The 
program is most successful when teachers are 
committed to objective-based instruction. 



target audience 

Primary audience has been all teachers, students, 
and parents grades 4-12; but some utilization^ 
has occurred in grades 1-3. < 



• materials used 

A variety of computer installations have been 
used. Objectives and related items are avail- 
able at printing cost. Technical and teacher 
user mj^nual^ have been developed. 
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• descriptors 

evaluation, decision- 
making, data analysis, 
planning, planning models, 
continuous progress, math- 
ematics, science, social 
studies, reading, English, 
accountability. 



» financial requirement 

Estimated" installation 
costs: $2,000 - $10,000 
depending on available 
data-processing faci- 
lities. Estimated on- 
going costs: $5.00 per 
pupil , per year. 



i program evaluation 

In three major areas of 
evaluation, positive ef-- 
fects can be seen. First, 
student accomplishments in 
^several subject areas 
showed significant im- 
provement when contrasted 
with control groups. Sec- 
ond, both student and 
teacher attitudes toward 
CAM-style instruction 
were significantly pos- 
itive after use of the 
program. Third, external 
evaluation of CAM con- 
firmed the program's 
positive, significant 
effects on performance & 
attitude. 
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ADOPTION CRITERIA: 

General Criteria : (1) Cpranitment to implemen- 
tation of an objectives-based instructional pro- 
gram. (2) rdentifi cation of key person who will 
assume responsibility for technical -service as- 
pects of the program. (3) . Availability of com- 
puter time. tHighly desirable, but certain as- 
pects can be implemented without computer faci- 
lity.) (4) Released time for staff training. 
(5) Funds budgeted for travel of key staff to 
visit D/D site. 

Staffing : Coordinator must be identified and pro- 
vided with clerical assistance; the time commit- 
ment depends on extent of implementation. 

Facilities/Installation ; Facilities required 
depend on nature of adoption. Availability of 
computer time highly desirable. A room to serve 
as an evaluation center would also be useful. 

Training : Attendance at a workshop is essential. 
A visit to D/D site is highly desirablfe. Training 
will be adapted to adopter's needs. 



ADOPTION SERVICES: 

8 training materials 

. Brochures, user manuals, 
coordinator manuals, 
student brochures, audio- 
visual presentations, 
training workshops, etc., 
are available at cost. 



• demonstration/ 
visitation 

Visits to D/D .site will 
be arranged. Air trans- 
poi^tation and lodging 
are readily available. 



• training capability ^ 

Training is designed tq 
meet adopter's needs. 
I nf ormati ve^ workshops 
can be provided on site 
or at other convenient 
locations. 



CONTACT: 

Dr. Donald B. Sension 
Miss Miriam Egge 
Mrs. Carol Avant 
Hopkins Schools . 
1001 Highway .#7 
Hopkins, Minn., 55343 • 
(612) 935-5571 

Development Begun: 7/70 
USOE DRP Approval: 4/75 
Diffusion Start: 7/75 



VQCLWnr- DISSEMINATING COMPUTER-BASED PLANNING RESOURCES THROUGH 
rw\KMK:.y I . PROJECT SIMU-SCHOOL: The Dallas Component 



description 

Project Simu-School has .developed iind dissem- - 
inated a series of planning .niodels drawing from 
pperations research and other disciplines. The 
« family of models can be utilized indi>/i dually 
or linked together as 'a total educational 
planning package. Present models include: 
Faculty Projection Model - predicts on a year- 
to-year basis the number and cost of teachers 
starting, terminating, and remaining; Enrol Imeiit 
and Facilities Projection Model - projects 
school and district-wide enrollment determines 
facility needs, and provides comparative reports; 
Financial Projection Model - predicts personnel 
by type, forecasts salaries, applies state . 
funding formulas, and projects revenues, expendi- 
tures, and related financial data; Registwition 
Management Model - on- Tine system used to collect, 
verify, and retrieve demographic data and course 
request data for registering students. 



• target audience 

School administrators responsible for the 
arenas the models address *are primary users. 
The models have also been disseminated to 
educational service organizations who supply 
computer resources to LEA's. 



• materials used 

Each adopter is provided a copy of the source 
computer program of model (s) and a model user- 
guide that includes a descriptive overview of 
model(s). 
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• descriptors 

'Forecasting, planning, 
problem-solving, decision- 
making, data analysis, 
planning models, computer 
simulation 



• financial requirement 

No direct cost for soft- 
ware or services provided 
by the project. However, 
additional or diverted 
resources for computer 
analyst, data collection, 
and other related compu- 
ter expenses should be 
avai 1 abl e . Cost '^/ari es 
with these elements plus^ 
choice of model (s). 



• program evaluation 

These criteria are sug- 
gested for model eval- 
uation relative to actual 
application: flexibility - 
increased number of alter- 
natives; comprehens i venes s 
- increased variety of 
alternatives: spefed - re- 
duced time in managing 
a larger volume of data. 
This type of evaluation 
is included in the design 
and application of initial 
model use by an adopter. 
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ADOPTION CRITERIA: 

General Criteria ; Three to six new adopters who 
will be selected this year; they must exhibit 
these seneral qualities: (1) have a desire and 
need for the model(s);' (2) employ them in district 
planning process; (3) have knowledge and avail- 
ability of computer resources; and (4) be willing 
to Share e^Jerience with others. 

Staffing : One individual with experience in educa- 
tional data processing will be required for one to 
three person months during initial data-collection 
period. No additional Staff are required after- 
ward. 

Faci 1 i ti es/ 1 nstal 1 ati on : The adopting site must 
have access to a medium-size computer, preferably 
one with time-sharing capabilities. The developer 
;site will provide consultation on the systems 
analysis required for data preparation and will. 
assist the installation site regarding local 
data-collection techniques and datarreduction pro- 
cedures. The developer site will install the . 
appropriate programs /monitor data-collection and 
preparation progress, and train site personnel in 
operation and use of the pi^ogram(s). Services 
rendered by the developer site do not include pro- 
gramming of the data-conversion effort. The 
installation site Is responsible for providing 
programming support necessary to organize data 
into the format required. 
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ADOPTION SERVICES: 

• training materials 

Summary of each model 
includes an overview of 
project dissemination 
objectives and criteria 
for a dopt i on . Compl ete 
user documentation is 
also available upon 
request. . 



• demonstration/ 
visitation 

Two 'types of presentations 
can be scheduled: (1) 
in Dallas, a day exploring 
DISD planning; (2) out- 
side Dallas, a 2-hour 
presentation of models 
to interested LEA execu-; 
tives followed by dis- 
cussion with .technical 
personnel . 

• training capability 

Training done in con- 
junction with install- 
ation of models. 



CONTACT: 

Dr. Dane Adkinson 
Assistant Project Director 
Project Simu-School 
Dallas Independent School 
District 

3700 Ross Avenue 
Dallas, Texas 75204 
(214) 824-1620, ext. 406 

Development Begun: 7/73 
USOE DRP Approval : 6/74 
Diffusion Start: 7/74 



PROJECT: 



CURRICULUM FOR MEETING MODERN PROBLEMS 
(THE NEW MODEL ME) 



• description 

THE NEW MODEL ME is designed to help high school 
studenlbs deal with how behavior develops, avail- 
able jslternative actions for solving personal 
probleflis, and the short- and long-range feonse- 
quences of thosfe alternatives. It is a positive, 
^preventive. applroach to the study of human behav- 
ior and agression • The curriculum is flexible, 
appropricrte for all students, and adaptable to 
student needs in a variety of school settings. 
It incorporates the causal approach to under- 
standing human behavior and includes much material 
affective in nature. ' 

The curriculum includes a wide variety of activ-^ 
ities and seeks to prompte much student and 
teacher interaction, A reasonably non- judgmental 
and flexible teacher who maintains an attitude of 
acceptance of young peoples* ideas and a willing- 
ness to listen to their opinions will be most 
effective with the curriculum. 



• target audience 

^ All ability levels in grades nine through twelve. 
Used as a course in itself, to supplement existing 
courses, or with units selected as mini-courses. 



» materials used 

A student book and a teacher manual that incorpor- 
ates the student book are the basic texts. The 
teacher bibliography suggests appropriate supple- 
mentary audiovisual materials and books. 
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• descriptors 

affective education/ . 
personal development, 
problem* solving, values 
clarification, group 
counseling, decision 
making," experiential 
curriculum. 



financial requirement 

CosUper pupil the first 
year is approximately 
$6.00, based on a student 
population of 300. This 
includes the cost of 
texts and inservice 
traini ng . Conti nuation 
costs are minimal if 
student tests are reused. 



• program evaluation 

Evaluation data obtained 
in diversified settings 
showed significant student 
growth in the cognitive 
areas. Significant 
student growth was also 
shown with attitude mea- 
sure. Teacher growth was 
shown with the Minne- 
sota Teacher Attitude 
Inventory. All analyses 
of student and teacher 
questionnaires and narra- 
tive stat^,. nts indicated 
strong support of the 
curriculum. 
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ADOmON CRITERIA: I 

General Criteria : Criteria set for potential 
adopters include: 

A need that matches the product 

An indication that utilization of affective 

curriculum is commensurate with school 

and community philosophy 
Instructors willing to incorporate the core 

of the project 
A commitment to evaluate the implementation 

process and the impact of the program on 

students* 

staffing ; The program is implemented with cTass- 
rootB teachers and counselors. However, it is ex-- 
pected that a corps of personnel* including de- 
cision-making .individuals in administrative' cap- 
acities as well as teaqhers, wl\l be involved 
with the entire process of implementation.., . 

Facilities/Installation ; A typica.l classroom 
in which chairs can be moved for various activ- 
ities is qtiite adequate: No special equipment 
is needed beyond that usually available in a 
secondary school . 

Training ; Adopter participation in a two-day 
workshop conducted by project staff is expected 
for an adoption to become official. Participa- 
tion by decision-makers as well as 'teachers and 
counselors is strongly encouraged. In some cases 
state facilitators conduct training sessions. 
One-day curriculum clinics are offered to adopters 
in their state or area as a supportive activity. 
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ADOPTION SERVICES; 

• training materials 

Project overview sheet, 
awareness brochure, and 
project monograph avail- 
able at iD charge.. 



• demonstration/ 

^ ^visitation 

Visitation to Lakewood, 
including an overview 
and classroom observa- 
tion, scheduled on re- 
quest. .Jwo-week notice 
<. is required; requests , 
\ are considerej?! on basis 
of previously scheduled 
project activities. 



• training capability 

Two-day training sessions 
offered; most are held 
out-of-state. 



CONTACT: 

John R. Rowe 
Project Director 
Lakewood Board of Educ. 
1470 Warren Road 
Lakewood, Ohio 44107 
(216)579-4267 

Development Begun; 7/69 
' USOE DRP Approval; 6/74 
Diffusion Start; 7/75 
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PROJECT: FOCUS 



• description 

/ The overall goal of Project Focus is to decrease 
the incidence of alienation among students, 
faculty, and the community at large. Focus pro- 
vides" an alternative educational plan for 

• students who have been identified as disaffected 
and showing a lack of motivation, lack of con-, 
fidence, and low self-esteem. Many of these 
students also have reading problems and function 
in school well below their capacity socially and/ 
or academically. 



Student^ are-screened 
voluntarily. Once en 
to be in the program 
day, part of which is 
group counseling tejch 
modified versions of 
courses (social studi 
as work experience, 
education are taken i 



for admission but enroll 
rollec, they are required 
for at least three hours a 

a family course using 
niques. Focus also offers 
required high school 
es, English, math) as well 
Biology, art, and physical 
n the regular school . 



A combination of various teaching strategies and 
styles is. used, including both group and individ- 
ualized instruction. Focus students are involved 
in the development and evaluation of course 
materials. 



• target audience 

Disaffected secondary students, all ability 
levels. 



• materials used 

Regular materials have been modified to meet 
the needs of these students. Growth and aware- 
ness materials, vocational and career education 
materials. The process can be adopted/adapted 
without purchasing any materials. Adopter 
school staff receives teacher manual. 
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• descriptors ' 

affective education/ 

personal clevelopment 
basic skills 
alternative education 
group counseling 
special education 
problem solving 
vocational education. 



• financial requirement 

This cost will differ due 
to individual organization 
of area and availability 
of special reimbursements 
in that area. Teacher 
release time for training. 



• program evaluation 

Evaluation data show that 
participation in Projett 
Focus has significantly 
increased students* 
academic achievement and 
improved self-concept and 
attitude toward school, 
while a significant de- 
crease is shown in dis- 
cipli .^ referrals, school 
suspensions, court 
referrals, and absen- 
teeism. 
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ADOPTION CRITERIA: 

General Criteria : Potential adopter must exhibit 
willingness to provide an alternative program 
for an identified group of students whose needs 
are not being met within the existing program. 
This group of students should be clearly identi- 
fied through an ongoing needs assessment or a 
new study„. Students^he^4 be- a^imi t^^ the 
program voluntarily; the staff implementing 
adoption should be involved in decision to adopt. 
A group process must be included in the imple- 
mentation plan. Administrative commitment should 
be demonstrated by (1) investment of human, 
physical, and financial resources necessary to 
implement and sustain the program; (2) release 
time for staff training with D/D personnel: and 
(3) assistance in implementing an ongoing eval- 
uation model. 

Staffing : Implementation may be done without 
special staff. After training, regul|ir class- 
room teachers who have shown interest in working 
\with disaffected students can" successfully im«- 
)lement the program. 

naci 1 i ti es/I nstal 1 ati on : Facilities and space 
)und in any typical secondary school will be 
adequate; ideally the project would be allotted 
a cluster of classrooms with nearby office space. 
Overall enrollment should be limited to 75 to 
lOQ students; the group process is best conducted 
with groups of 10 to 12 students. 



Training : Adopter staff tra 
necessary both prior to and 
This itraining can be done at 
iod 6f four days or through 
site, ^provided more than one 
Technf^cal assistance will be 
site requested, following 
model . 



ining is considered 
during implementation. 
D/D site for a per-^ 
a workshop rat adopter 
school is Involved, 
provided at adopter 
implementation of 



ADbPTION SERVICES: 

• training materials 

Brochure, in-depth de- 
scriptive booklet avail- 
able at no cost. Teacher 
training manuals 
available to adopter 
staff at no cost, can 
be purchased by others 
in part or complete at 
small cost. 

• demonstration/ 
visitation 

Demonstrations/visita- 
tions are scheduled at 
least two weeks in ad- 
vance. Visitations 
are limited to one 
week during the month 
and must be arranged 
directly with D/D. 



• training capability 

Training is designed 
to meet each adopting, 
district's needs. 
Training sessions are 
held at the D/D site 
once each month. Work- 
shops at adopter site 
are limited by avail- 
able funding and staff 
time, 

CONTACT: 

Ms. Sue Schil linger 
Project Coordinator 
Focus Dissemination Pro- 
ject 

211 N. McCarron's Blvd. 
Roseville, Minn. 55113 

Development Begun: 7/71 
USOE DRP Approval: 4/74 
Diffusion Start: 8/74 
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PROJECT: PATL: POSITIVE ATTITUDE TOWARD LEARNING 



• description ... 

Project PATL is a performance-based i.nservKe 
training program designed to improve stude,nt 
attitudes toward school through changing teacher 
behavior. An improvement in student attitude 
toward school, self, and others leads to improve- 
ment in the rate of cognitive growth. Teacher 
change is effected through the use of self-paced, 
individualized, performance-based learning 
packages called Kits. 

• Teacher Training Kits teach specific skills in 
four complementary areas: Active Involvemen|; 
Processes of Learning, Individualized Instruction, 
and Improved Self-Concept. Each Kit, con&tsts of 
five to seven performance-based teacher objectives 
to assist the teacher in reaching the objective, 
and criterion-referenced evaluation procedures. A 
final proficiency assessment is provided. 



• target audience 

Teachers of all students K-12. 



• materials used 

Teacher Training Kits are provided by'xthe program. 
Other materials such as books and films -are 
available commerically. 
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• descriptors 

affective education, teach- 
er. training, communica- 
tion, problem-solving, 
values clarification^ 
behavior modi fi cat iJJn, 
productive thinking, ^ 
active involvement, in- 
dividualized instruction, 
processes of learning, 
improved self -concept. 

• financial requirement 

Approximately $2,000.00 /in 
start-up costs for pur-/ 
chase of assorted mata^^- 
ials. Operational co;sts 
will vary with staff/and 
curriculum resources^ of 
adopting schools. /Train- 
ing per 100 teachers per 
year: 

Stipends for teachers: 

$3,000.00 
Materials & supplies: 

$4,000.00 ^ 
Secretarial service ( 1/4 

time) $1,300.00 
Total: $8,300.00 
Plus salary of one equiva- 
lent full-time insf vice 
special ist.. 

• program evaluation 

Evaluation data indicate 
that target-group students 
in classrooms of partici- 
pating teachers showed 
much greater improvement 
in self-concept than did 
target-group students in 
classrooms of non-parti- 
cipating teachers. 
Similarly, these students 
doubled their previous 
rate of -growth in reading 
comprehension. 
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ADOPTION CRITERIA: 

General Criteria : Potential adopter dtstrtcts 
should have established a need for improving 
stubent attitudes toward learning through their 
ongoing needs assessment or an informal inventory 
of needs. 

*\ 

Staffing : An inservice- specialist for each 80-90 
teachers is necessary. Curriculum coordinators, 
guidance counsel ors> part-time teachers can be 
trained tp fill the role. Ideally the inservice 
specialist is a person not involved in the 
evaluation of teaching. 



Faci 1 i ties^Instal 1 at ion : 
are required. 



No special facilities 



Training : Jhe training consists of a 5- day pro- 
gram conducted at a site mutually agreeable to 
the adopting district and PATL. . 

PATL will provide an additional two d^s of 
monitoring at adopter sites within a month after 
implementation. 



ADOPTION SERVICES: 



• trainin S^aterials 

Awareness-level broch es. 
in-depth descriptive 
brochures, Inservice 
Specialists Training Kits, 
and four Teacher Training 
*Kits. 



• demonstration/ 
visitation 

Personnel from potential 
adopter districts wishing 
to view Positive Attitude 
Toward Learning in oper- 
ation may arrange to visit 
the project site for 
Orientation-Demonstration 
during the second week of 
each month, September / 
through May. ' , 

• training capability 

The la^t full week of 
each calendar month will 
be set aside for training 
of inservice specialists. 
Training site is negoti- 
able and is available 
to any schjolal district. 



CONTACT: 

Charles F. Pelan, Director 
Bethalto' Community Unit #8 
322 E. Central ^ 
Bethalto, 111. 62010 
(618) 377-5211, ?xt. 79 
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PROJECT: 



PROJECT ADVENTURE 



description 

PROJECT ADVENTURE was designed to add an exper- 
ience base to a standard high school curriculum. 
It recognizes that, for many students, learning 
is 'essentially a passive process with little 
opportunity in the real world to take responsible 
action or to test the verbal abstractions of the 
classroom. It represents a combination of Out- 
ward Bound techniques and philosophy^ plus a hum- 
anistic group-process approach to leSirning and 
teaching. The general approach encourages small 
groups of students to learn by actually working 
on specific reality-based tasks or problems. The 
role of the teacher becomes that of stating the 
problems and limitations so that students take 
responsibility for finding solutions. 

The project supports a wide variety of teaching 
and learning styles. The approach is generally 
designed to involve students actively in learning 
situations that are often demanding, usually 
require cooperative effort, and are based on pro- 
blem-solving experiences. 



• target audience 

Primary focus has been high school (all ability 
levels) but four middle schools have enjoyed 
success and parts have been adapted to parather- 
apeutic summer-camp situations and upper elemen- 
tary grades. 



• materials used 

Units, available at low cost, are usable in a 
number of curriculum areas such as English, art, 
and physical education. Each curricular unit can 
be adopted and/or adapted singly. The process 
itself can be adopted without purchasing any ma- 
terials. 



• descriptors 

physical education 
environmental education 
group counseling 
Outward Bound 
experimental curriculum. 



• financial requirement 

Exclusive of training, 
cost per learner for the 
physical education and 
academic curriculum is 
approximately $5.00 the 
first year. Continuing 
costs will run as low as 
$2.00 if the program is 
not expanded. Training 
costs, which vary 
according to need, are 
normally considered an 
essential ingredient. If 
the physical education 
program alone is imple- 
mented, initial equipment 
may run from $1,000.00 
to $1,500.00. 

• program evaluation 

Evaluation data show that 
participation in Project 
Adventure activities has 
significantly increased 
students' self-concepts, 
levels of achievement, 
motivation, and (for the 
physical education course) 
physical functioning oh 
five out of six measures. 
Students and their parents 
tended to recognize 
growing" self -confidence 
and more active involve- 
, ment in available activ- 
ities as outcomes, of the 
project. 
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ADOPTION CRITERIA: 

General Criteria : Project staff are interested 
in locating interested, enthusiastic, and capable 
teachers ready for an action approach. They 
seek administrations willing to support "adven- 
ture curriculum" finanically and structurally by 
providing flexibility in scheduling and openness 
to teaching styles. Teachers should be inter- 
ested in an interdisciplinary approach. 

Staffing : May be implemented without special 
staff. After training, regular classroom 
teachers can teach "adventure curriculum". It 
is often helpful, but not necessary, for some 
of the teachers to attend Outward Bound. In- 
stallation involving many teachers, courses, 
and programs may require coordination, espec- 
ially if a school buys outdoor equipment. 

Facil i ties/Instal 1 ation : Facilities requiV-ed 
depend on what aspects are adopted and how cre- 
ative and resourceful potential adopters are. 
Whereas some resources would be best (a wooded 
area), other areas can be substituted (regular 
pl^iying fields). Similarly, equipment costs will 
depend on which aspects are implemented. The 
need for outdoor gear depends on the degree to 
which the outdoor "adventure curriculum" is 
adopted. Building a rope course is an essen- 
tial part of the physical education program. 

Training : Attendance at workshops is essential 
to exploring and understanding the .process. 
Generally a core group of teachers are trained 
at a one-week session; and follow-up workshops 
of 1 to 3 days may be held for other, faculty 
_ and adopter schools or to build rope course 
facilities. Training may run from one day to 
several weeks, depending on the extent of im- 
plementation. Training may also be adapted to 
fit th§ needs of the adoption site. 
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ADOPTION SERVICES: 

• trainins materials 

Awareness brochure, pro- 
gram description, and 
materials description 
available at no cost. 
Audiovisual presenta- 
tion available - rental 
($10.00), purchase 
($100.00). Academic 
curriculum available 
moderate cost. 

• demonstration/ 
visitation 

Visits are scheduled 
one day each month. 
Confirmation of visitors 
required one week in ad- 
vance. Adopter sites 
cfiin be visited with two 
weeks' notice. Contact 
D/D. 



training capability 

Training is designed to 
meet each adopting dis- 
trict's needs. Adoiiters 
may choose among alterna- 
tive formats or work with 
project staff to develop 
a format specific to 
their planned program. 



CONTACT: 

Mr. Robert Lentz, Dir. 
Ms. Mary Smith, Assoc. 
Hamilton-Wenham Reg- 
ional H. S. 
715 Bay Road 
Hamilton, MA 01936 
(617)468-1766 

Development Begun: 7/71 
USOE DRP Approval: 6/74 
Diffusion Start: 7/74 
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PROJECT: 



TALENTS UNLIMITED 



• description 

Talents Unlimited is designed to help teachers 
recognize and nurture multiple talents in all child- 
ren, including talents in the areas of productive 
thinking, communication, forecasting, decision 
making, and planning, as well as in the academic ^ 
areas. The program is a structured attempt to 
implement and evaluate primarily at the elementary 
classroom level, the multiple talent theory 
defined by Dr. Calvin Taylor and based on sound 
educational and psychological research in learn- 
ing. Keplicable models for teacher training, 
instruction and evaluation have been developed. 



• descriptors 

Interdisciplinary 
Teacher Training 
Academic Talent ^ 
Productive Thinking Talent 
Forecasting Talent 
Communication Talent 
Planning Talent 
Decision Making Talent 



• financial requirement 

Start-up' costs per pupil will 
be approximately $5.98. After 
the first year this will be re- 
duced to $4.20, 



ERIC 



• target audience 

Primarily kindergarten through middle school; may 
be adapted for any age group. Suitable for all 
ability levels. 



materials used 

Adopting schools are given permission to repro- 
duce the three program models: 

Teacher Training 
Student Instruction 
Evaluation 
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• program evaluation 

Third-year data revealed a highly 
significant difference in favor, 
of the experimental group on the 
Talent tests and on Torrance's 
Test of Creative Thinking. Also, 
a highly .significant trend of 
increased achievement performance 
and a major i^^ipact on positive 
self concepts were evidenced. 
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ADOPTION CRITERIA: , 

1. Need to assure a real match between 
developer/demonstrator and adopter 
target population based on needs assess- 
ment. 

2. Commitment from Administrative Personnel. 

3. Private schools offered opportunity to 
participate. If they reject offer, a 
letter documenting rejection should be 
on ffle. 

4. Teacher training which is essential. 

5. On-site visits to both^ developer/demon- 

- strati on and adopter sites to be arranged. 

6. Evaluation as determined by developer/ 
demonstrator to be' carried on and documented. 

7. Availability of financial and human 
resources to be assured. 

8. Site of adoption site. 

9. Degree of adoption/adaption agreeable to 
developer/ demonstrator. 
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ADOPTION SERVICES: 

• training materials 

Training fot Trainers 
Practicum Portfolio 
Three model binders 



• demonstration/ 
visitation 

Arranged as needed 



€ training capability 

Five-day practicum for trainers 
•^of teachers conducted at DD site. 
Contact DD office for information. 



CONTACT: 

Mrs. SaV'ah C. Waldrop 
Talents Unlimited 
1.107 Arlington Street 
Mobile, Alabama 36606 



\ 
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PROJECT: ALTERNATE LEARNING PROJECT (ALP) 



• description 

ALP is a coinnunity-based experimental high school 
that combines a strong basic skills program, with 
site placement activities and continuous coun- 
seling. The students' only comnon denonimator Is; 
dissatisfaction with traditional schooling. The 
program operates with 125 students and 8 fu]^- 
time staff. The school seeks to allow for (1) 
parent and community participation in policy 
making; (2) increased student choice among curr- 
icular offerings; (3) increased student responsi- 
bility dnd accountability. At the same time, the 
need for developing basic e^cademic skills is 
stressed. There are some 80 classes and tutorials 
held at the school and 50 site placements in 
organizations, professional offices, and schools 
around the city. Alt full-time ALP staff act as 
counselors as well as teachers. 

Program presents a wide range of teaching and 
learning styles and features small -group and 
Individualized instruction. Students select 
own program. Emphasis is placed on community 
involvement: student projects in the city; 
instruction by volunteers and professionals from^ 
the community, A competency-based system is used 
for awarding diplomas. 
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target audience 

students of all abilities grades 9-12, though 
also possible at middle school and adult levels 
Can be either complete program or adapted to 
supplement an ongoing program. 



• materials used 

There are no specific materials. Teachers 
generally put together their own curriculum. How 
ever^ reading 1 5sts and curriculum suggestions are 
available from U/D office upon request. 
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» descriptors 

basic skills 
alternative education 
career education 
coirmuni .ty i nvol vement 
parent involvement. 



» financial requirement 

ALP's per-pupil co^t is 
slightly below the city 
average for the secon- 
dary level. Exclusive ' 
of training and perhaps 
rent for a separate fa- 
cility, it is possible 
■to adopt the program 
with no additional cost 
to the LEA. 



• program evaluation 

External evaluations of 
ALP have shown that the 
project has greatly re- 
duced absenteeism and 
dropout rates." 65% of 
ALP students have gone 
on to 4-year colleges, 
most joften to their first 
Choi te college; many of 
these students normally 
would not have pursued 
further education. Other 
measures have shown im- 
proved attitudes toward 
self and schooling. 
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ADOPTION CRITERIA: 

General Criteria : ALP seeks school administrators, 
parents, and teachers who recognize that "tradi- 
tional" schools may not be right for all students 
and that alternatives are needed. Full adminis- 
trative support for the program- is integral to its 
success; also centiral is a willingness to experi- 
ment and accept variances from normal school 
policies and operating procedures (e.g., student 
and staff leaving building during school day; 
instruction by non-certified personnel). Teachers, 
students, and parents should be voluntary partici- 
pants in the program. 

Staffing : It i§ possible for regular classroom 
teachers, with training, to teach in an ALP-type 
setting. Important qualities for teachers are: 
flexibility, creativeness, comfort with personal 
counseling of students, and an-^panded definition 
of the teacher role. The program relies heavily 
on part-time specialists from the community (e.g., 
a practicing artist), college student interns, and 
parent/community volunteers. „ 

Facilities/Instanation : -Facilities required 
depend upon which aspects of the program are 
undertaken. If the complete program is adopted, 
a separate physical space in a central location 
to facilitate site placement activities would be 
advisable. Otherwise, no new facilities may need 
to be involved. 

Training : Attendance at a presentation about the 
school or a visit to the ALP site is essential to 
understanding the program. Training may run from 
several days to two weeks, depending on the degree 
to which the program is b^ing implemented. Train- 
ing is. adapted to fit n^eds of adopting site. 
Trainees must include, that individual who will be 
onsite and directly in charge of the program and 
an appropriate representative from the school 
system administration. 



ADOPTION SERVICES: 

• training materials 

Brochure, descriptive 
reports, ALP staff and 
student manuals, course 
catalogs, funding infor- 
mation, booklists, 20-min. 
slide-tape, 45-min. video- 
tape, alternate education 
bibliography. Contact ALP 
for list- and costs. , 

• demonstration/ 
visitation 

Demonstrations and visita- 
tions regularly available. 
Visitors should plan .to 
spend one day at the 
school. Contact D/D office 
for appointment and avail- 
ability. 



• training capability 

Training available for 6-8 
adopters. Training pro- 
gram planned through nego^ 
tiations between ALP and 
adopter. Training avail- 
able on-site and out-of- 
state. 



CONTACT: 

Ms. Barbara Tucker 
Mr. Chuck Kenyon 
ALP 

180 Pine Street 
Providence, M 02903 
(401) 272-2080 

Development Begun: 7/71 
USOE DRP Approval: 5/74 
Diffusion Start: 7/74 
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PRQIECT: high school in the community (hsc) 



description 

High School in the Conwunity (HSC) is a small, 
innovative alternative to traditional high 
school structure- It was designed to provide 
students and their parents a choice of learning 
environments within the public school system. 
HSC is a highly personalized, humanistic program 
that seeks to improve students' attitude toward 
learning. The only common denominator of 
students entering HSC is dissatisfaction with 
their previous school experience. StOdents 

.with staff advisors plan their own programs, 
selecting from a full range of courses, as well 
as the Community Orientation Program, which 
places students with volgnteer teachers in 
various coiomunity institutions. HSC does not 

' give letter grades. Students receive descrip- 
tive evaluations that indicate work accomplished 
and suggestions for improvement. 

A generaV classroom atmosphere of ^high student 
involvement, innovation, teacher support, and 
student-to-student affiliation, together with 
low teacher control and student competition, 
has emerged. 



• target audience 

Disaffected secondary students, 
levels. 



all ability 



• materials used . ^ 

No specific instructional materials are required, 



8j 



• descriptors 

alternative education 
intensive group counseling 
shared dectF:ion-making 
parent involvement ^ 
community involvement* 



• financial requirement 

Adoption of HSC means, in 
fact, starting a school. 
Specific cost of an adop- 
tion depends on how large 
a unit is developed (50- 
-300) students). Training 
will involve a 5-day work- 
shop for teachers and ad- 
mi ni strators * General 
operating costs reflect 
per-capiti. expenditures 
of the adopting school 
system. Items which may. 
increase the systems total 
cost include , a facility 
and summer planning. 



• program evaluation 

HSC has had formal evalua- 
tion for each of its 5 
years. Areas measured have 
included classroom environ- 
ment; cognitive gains; 
student, parent, and teacher 
attitudes, management, and 
decision-making; levels of 
prejudice and tolerance; 
and use of community re- 
sources. HSC has gener- 
ally compared favorably to 
other schools. Largest 
gains were made in students' 
positive attitude toward 
school . 
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ADOPTION CRITERIA: 

General Criteria : The staff of HSC is willing to 
train adopters If they can demonstrate that there 
is clear intent to implement the program by 
September, 1976. This will most likely be tn 
the form of a fonrfal decision made by an appro- 
priate policy-making bo,dy. In addition, they 
mustobe willing to assimilate the five basic 
elements of the program: (1) school of choice for 
staff and students', (2) size (50-300 students); 
(3) conminity orientation program; (4) shared 
goverr.,.vice model— students, staff, and parents; 
and (5) centralized but responsive adninistration. 
The specific manner an LEA chooses to adapt 
these five elements will be viewed flexibly. 

Staffing :" This program may be implemented with- 
out special staff. It is most important that 
teachers and admirristrators want to be involved. 
An ambitious use of community volunteers may re- 
quire one- teacher to be placed on special assign- 
ment as volunteer coordinatojr or supervising 
teacher. 

Facilities/Installation : The program must 
operate in its own facility. The size of the 
facility required will depend on the number of 
students involved. It may have one? large open 
space which can be divided with portable furni- 
ture, or be a former elementary school with 
traditional rooms. The' adopter should determine 
special qualities of the facility. - 

Training : A 5-day workshop at D/D site to include 
as many members of the adoption staff as possible 
" is the most desirable training format. Other 
arrangements can be madei Costs for materials, .• 
travel, substitutes, etc. will be negotiated as 
part of the training agreement. Follow-up assis- 
tance will also be provided. 



ADOPTION SERVICES: 

• training materials 

Awareness brochure-pos- 
ter, tn-depth program des- 
cription, original pro- 
gram proposal, evaluation 
reports, training manual 
for each HSC component. 



• demonstration/ 
visitation 

Visitations to the HSC 
site will be scheduled 
beginning October 1, 1975. 
One- or twO-day presen- 
tations at potential 
adoption sites mdy also 
be arranged. Contact 
D/D for available 
dates . 



• training capability 

HSC anticipates prpviding 
6-8 training sessions 
beginning in November. 
Final training plans 
will - be adjusted 
to mefet needs of adopters. 



CONTACT: 

Mr. Edward Linehan 
Dissemination Coordinator 
High School in the Com- 
munity 
. ,45 Nash Street 
New Haven, Conn. 06511 ' 
(203) 624-1357 

Development Begun: 8/70 
' USOE DRP Approval: 5/75 
Diffusion Start: 7/75 
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FHOJECT: st. paul open school 



• description 

The St, Paul Open School, a comprehensive, volun- 
tayy learning environment, actively involves all 
merrbers of the coninunity~students, teachers, 
parents and others— in the learning process. The 
basic relationship in the school is the advisor- 
advisee- Each student chooses an advisor with 
whom the student meets weekly to discuss goals 
and progress. Parents meet with their child and 
his/her advisor in the beginning of the school year 
and 3 other times to set goals and discuss pro- 
gress. Each student's schedule is different, and , 
may include classes, independent study, local 
and cross-country trips, and internships or appren- 
ticeships with business people or comnunity' 
agencies. No courses, are required, but students 
must demonstrate certain competencies before 
graduating. The St. Paul Open School is located 
in a former warehouse that is remodeled contin- 
uously by students, parents, and staff to meet 
needs. 

A wide variety of methods are used, with emphasis 
on teacher as facilitator. At different times,, 
with various students, this will require skills / 
in lecturing, counseling, leading disdussions, 
developing role-plays, making use of community 
resources, and helping students teach each- other. 



• target audience 

Students of all abilities, grades K-12. 



• materials used 

No particular set of materials must be used^ 
though all materials chosen should meet criteria 
for adoption. 



• descriptors 

^Alternative education, 
interdisciplinary, 
parent and community in- 
volvement, differentiated 
staffing, cross-grade 
groupings, experimental 
curriculum, competency- 
based graduation require- 
ments. 

• financial requirement 

sSt. Paul Open School 
operates on average St. 
Paul per pupil expendi- 
tures. Exclusive of 
training, no additional 
funds would be required. 



• program evaluation 

Accredited; by North Central 
Associati oh . Extensi ve 
standardized testing, , 
using Iowa and Metropoli- 
tan measures, showed Open 
School students performed 
as, well as or better than 
peers In St. Paul. Exten- 
sive use of questionnaires 
to parents, students, and 
graduates showed strong 
preference for Open School. 
800-1000 on' waiting list 
to attend. 
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ADOPTION CRITERIA: 

General Criteria ; Project staff are interested 
in working with districts that have committed 
themselves to developing alternative education 
programs.. This commitment should come from both 
' superintendent and Board of Education in most 
cases, as a project of this complexity and scope 
must have strong high-level support. Districts 
may elect 'to adapt aspects of the St. Paul Open 
School (see below), rather than adopt entire 
program. In adaptations, relevant criteria 
listed below must be accepted. 

Specific Criteria : 

Voluntary participationt .All. teachers, adminis- 
trators, and students should be real volunteers. 
In case of younger students, parents may volun- 
teer. ^Participation in decision-making: All 
parents, students, and staff members should have 
opportunities to help make decisions regarding 
policy. Equal opportunity participation: 
Participation should not be limited to those of 
one achievement level, behavior pattern, sex, 
racial or economic group.' 

Curriculum: 

(a) Materials: Materials used should reflect a 
true range of opinions about such areas as 
political and economic systems, roles of 
women and men, historical events, etc. 

(b) Emphasis should' be away from pre-set or 
required curriculum and in direction of 
student-initiated curriculum, interdisci- 
plinary/project-centered approach, and 
competency-based requirements. 

(c) UsecOf world beyond school building: Ex- 
tensive opportunities should be available 
for students to learn from people, places, 
and events outside school building. 

Teachers: A variety of knowledgeable people 
should be available to students^ not just 
those with teachor certification. 
Form: School may be just elementary, just 
secondary, a single classroom, or a school 
within a school • 

Adaptations: May occur with one or more aspects 
0^ Open School*. / 
" Volunteers: (Parents, senior citizens, etc.) 

Use of community: (Local and cross-country trips, 
internships, apprenticeships, etc.) 
Shared Decision-making 
Advisor-advisee system 
Student-service system ' 

Evaluation^ 
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ADOPTION SERVICES; 

• training materials 

Free: single copies of 
awareness brochure, goals, 
fact sheet. For Sale: 
Staff Manual, Volunteer 
Manual , Internal and 
External Evaluations, 
Booklet of Descriptive 
Articles. For Rent: 
Slide-tape and 16mm 
film. Contact D/D for 
pric9 lifit 



e demonstration/ 
visitation 

One- day visitation is 
available 3.5 days/week. 
Groups no largely than lb. 
Call D/D to arrange, as 
schedule often is full 
2-4 weeks in advance. 



• training capability 

Present plans call for 
one-week workshops given 
3-4 times during year. 
Maximum of 25/workshop. 
Contact D/D for infor- 
mation. 



CONTACT: 

Mr. Joe Nathan, Director 
St. Paul Open School 
1885 University Avenue 
St. Paul,' Minn. 55104 
(612) 646-8891 

DevelppmeirC Begun: 8/71 
USOE DRP Approval: 6/74 
Diffusion Start: 9/71 
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PROJECT: MEDIA NOW 



• description 

MEDIA NOW^is a coursfe of study in the njass njedia. 
The mass persuaders of filnj, radio, and TV con- 
tribute the major course emphasis. An individua- 
lized design allows the course to be used either 
as a semester or a full-year courslT^r any of 
the seven modules (Hardware, Production, Genre, 
^Evaluation, Message Interpretation, Aesthetics, 
and Presentation) 'can be utilized fn an existing 
course structure. The modules are complete com- 
ponents and may be expanded into individual 
courses or used to build other types of courses. 
Each module has a rational and behavioral objec- 
tive. 



• target audience 

Grades 9-12. 



• materials used 



ERIC 
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• descriptors 

mass jijedia study, 
individualized, 
Film-radio-TV-sound J <^ 
Laboratory Approach, 
performance objectives, 



/ 



• financial requirement 

$750.00 for course of 
study ~ includes one each 
of student books. Addi- 
tional student books 
(SLAG & SLAB) available 
@ $5.00 each. 



• program evaluation 

Recent evaluations of -the 
MEDIAiNOW course were 
conducted in media study 
classrooms with e:xperimental 
and control students. In 
every instance, the re- 
sults were highly signifi- 
cant . 



ADOPTION CRITERIA: 

MEDIA NOW has been tested and validated In all 
types of classrooms. Although most teachers with 
a keen interest in mass media can successfully 
teach MEDIA NOW, teachers with a background in 
English, art, journalism, social studies, media, 
film, drama, or audiovisual education develop a 
closer relationship with the course objectives 
more rapidly. l 

Teachers selected on the basis of having support 
from supervisors, administrators, and their 
school system, and a commitment to the objectives 
and philosophy of the MEDIA NOW approach. Adopt- 
ing schools will need basic media production 
equipment (suggest list is included in awareness 
package) . 

Teachers must be energetic arid enthusiastic. 

Administrator must be willing to support the 
MEDIA NOW curriculum financially and structurally 
by providing flexibility and openness to new 
teaching and learning styles. 



ADOPTION SERVICES: 

• training materials 

One Teaqher Activity Book 
(TAB)— Teacher Manual, 
One Media Dictionary, One 
Student Learning Activity 
Book (SLAG) ^-Student 
Qliest Material , One 
Sf:udent Learning Activity 
Giiide (SLAG) — Student 
Lab Manual , 50 Learning 
Activity Packages, 

• demonstration/ 

visitation 

. No informatior -'sently 
available. 



• training capabilitv ^ 

Training sessions wiTl be 
held at adopting site or- 
state. Expected avail- 
ability is about 15 
person^days per month. 
There is a per diem fee 
for training of $75.00 
per day. 



CONTACT: / 

Ron Curtis, Pi-oject Dir. 
MEDIA NOW I 
Southwest Iowa Learning 

Resources. Center 
401 Reed Street 
Red Oak," Iowa 51566 

(712) 623-4913 



PROJECT: URBAN arts program 



description 

The URBAN ARTS PROGRAM establishes a daily 
working relationship between schools and cormun- 
ity artists and arts organizations. It is a 
response to two basic education needs': better 
use of the arts in education and better use of 
community cultural resources. Working artists 
supplement regular school instruction; the 
learning environment shifts to galleries, museums, 
practice rooms, and concert halls— places where 
the arts are created, housed, and performed. 
Instruction focuses on process, giving all 
students an opportunity to experiment with the 
arts as' they develop their owji aesthetic judg- 
ments. Urban Arts in Minneapolis implements this 
program through 5 strategies: daily workshops, 
in-school projects, events, and exhibitions, 
affilitate projects, and summer programs. 

Understanding of process is acquired by experiment 
training, and practice through an instructional 
manner that is direct, immediate, and personal. 



target audience 

Daily art workshops held outside the classroom 
are offered at junior ^and senior high level. 
Elementary pupils parti cipatv? in other projects. 
Affiliate projects include teacher workshops. 



materials us^d 

Urban Arts in Minneapolis can serve as a model 
and provide abstracts of workshops as well as 
copies of contriacts and evaluation reports. 
Generally, however, the type of program estab- 
lished depends upon arts facilities ancjl artists 
available in thie adopter community. 
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• descriptors 

aesthetics and arts, com- 
munity involvement, cross- 
grade grouping, alterna- 
tive education, movement 
education, interdisci- 
plinary, affective educa- 
tion/personal development 



• financial requirement 

Iriitial implementation, in- 
cluding planning, first 
year: $145,000 (included 
salaries of project adminr 
istrator and secretary). 
Ongoing maintenance, .ann- 
ually: $136,000.^ Per- 
pupil cost was reduced 
from $127.50 to $5.70. 
Pf*- -pupil cost computes at 
maintenance .level for 
25,000 students would be 
$5.44 annually. Funds 
should come from 3 sources: 
schools,' community, -and 
arts organizations. 



• program evaluation 

An inter judge strategy of 
evaluation has yielded a 
reliable and consistent 
success rating for program 
goals and objectives. 50 
randomly selected students 
kept daily journals which 
were analyzed and categor- 
ized as Personal Reports of 
Subjective Experience, ^n 
evaluation procedure copy- 
righted by Creative Hu- 
manistics, Inc. Experts 
in art education visittd 
the program and wrote 
reports . 



NATIONAL DIFFUSION NETWORK »LL %m 



ADOPTION CRITERIA: 

General Criteria : Urban Arts is ready to transmit 
features of the Urban Arts Program to potential 
adopters (not to exceed 6 sites in the first year) 
whose population and location fit the descriptions 
below: 

(1) A school system in Minnesota within a 
community population not to exceed 30,000. 

(2) A school system in Minnesota within a 
community^ population pf 30,000 to 100,000., 

(3) A network system of parochial or nonpublic 
schools. 

(4) A school system outside Minnesota within 

a community popul^-ation of 50,000 - 200,000. 

(5) A school ..system outside Minnesota in one 
of the nation's largest cities. 

(6) A school system outside Minnesota with 
any size community population. 

Staffing : To implement the progkm successfully 
there should be a project adminisjtratpr and 
secretary to set up worksJiops ancKto handle ex- 
tensive correspondence and scheduling procedures. 
Urban Arts fuses liaison teachers who either work 
for Urbaili Arts part of their teaching day or spend 
a year oiiti of che classroom helping coordinate 
the progy?ani. Local artists serve as teachers. 
'Teachers %^ith special talents often^ work as 
artists for the program. 

Facilities Ins'^Cal lation : Urban Arts uses the 
arts facilities existing in the community— museums , 
ocilleries, workshops, concert halls,, theatres, 
studios. Adopters will be provided with procedures 
for cataloging their community's arts resources 
and for enlisting financ'ial support. 
In-school projects, summer programs, and affiliate 
programs usually uso existing classroom facilities. 

Training : Urban Arts has planned 3 workshops to 
implement adoption: two held at adoption sites 
arid one in Minneapblis. Adopter sites should-plan 
to send a project administrator and representatives 
from the teaching staff and from the arts commun- 
ity (artists and arts management personnel) to 
each workshoii. 



ADOPTION SERVICES: 

♦ trainins materials 

Awareness brochures, eval- 
uation reports, guidelines 
available at no cost. 
16mm film ( Urban Arts ) and 
slide-tape presentation 
available to rent. Bibligy 
qraphy of Evaluations of 
Arts Programs in Educatio n 
Tor sale. 



• demonstration/ 
visitation 

Visitors welcome. Make 
arrangements by contact- 
ing D/D. ^ 



• training capability 

Thre|5 2-day workshops 
are planned for adoption 
sites. Contact D/D« 



CONTACT: 

Wallace Kennedy, Admin. 
Educational Testirtg Service 
807 N.E. Broadway 
Minneapolis, Minn. 55413 
(612) 348-6256 or 6257 " 

Development Begun: 7/70 
USOE DRP Approval : 7/75 
Diffusion Start: 9/75 
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PROJECT: ecos'tra'ining institute 



• description 

The ECOS Training Institute^ offers thVee-day work- 
shops in a process of currfculimi design using en- 
vironmental education as a model/ This curricu- 
lum design process has infusion as its core.. The 
ETI process has proven effective on a national 
level in assisting diverse local school districts 
to meet their educational priorities (e.g.,' en- • 
vironmental education, career education, among . 
others ) . . 

Participants will be actively engaged in curricu- 
lum design, stewardship, and community-classroom 
interaction. • 

The program adapts' to any teaching style because 

• the teacher uses her/his existing program to 
involve students in environmental studies and 
activities. 



target audience 

grades k-12, teachers,, administrators, commftnity 
representatives. Participants will develop 
curriculum guides for any subject. 



• materials used 

K-12 curriculum materials are available to 
participants as a resource. 
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i descriptors 

curriculum development,- 
environmental education, 
interdisciplinary, teacher 
training, community in- 
volvement, problem solving, 
decision making, basic 
skills. 



• financial requirement 

No charge' for training or 
materials. 

Cost to district depends 
on whether it elects to 
implement environmental 
monitoring programs. 



• program evaluatioF?" 

Using attitudinal tes 
developed by project eval- 
uators, middle and high 
school students from sub«^ 
urban and ryral back- 
grounds reflected a high 
degree of environmental 
awareness when compared 
to similar students whose 
teachers were not trained 
by ECOS. 

Cognitive tests adminis- 
tered by local school 
show no loss of learning 
for students partici- 
pating in environmental 
programs . 



ADOPTION CRITERIA: 

General Criteria : Teams of 3-8 educators from 
one school plant will be trained to plan a curr- 
iculum and implement the program. Prior to 
training, the superintendent must complete a dis- 
trict profile and sign a letter of agreement 
which provides that (a) workshop participants will 
have planning time to meet as group, if they wish, 
for a period of nine months after the workshop; 
(b) workshop participants will present' an aware- 
ness program to colleagues. Board of Education, 
and conmunity members. 

Staffing : Classroom teachers will implement 
their own curriculum designs. However, a 
building administrator must be on the training 
team. 

Faci 1 i ti es/Instal 1 ati on : Space found in most 
schools will be adequate. Some equipment may be 
necessary if the district elects to become in- 
volved with environmental monitoring. Use of 
'existing equipment, facilities, school grounds, 
and local community is built into the program. 

Training : Attendance at a three-day workshop is 
, essential to understanding the ECOS process. 



ADOPTION SERVICES: 

• training materials 

Awareness brochures, de- 
tailed information pac- 
ket available at no cost. 
Curriculum- resource ma- 
terials available at no 
cost whenadistributed^ 
during training. Loan 
of slide show may be 
arranged." 

• demonstration/ 
visitation 

Visits to demonstration 
site and demonstration 
school districts can be 
arranged whenever staff 
is available and visit 
uoes not interfere 
with training. Arrange- 
ments should be made 
at least 4 weeks in ad- 
vance, with confirma- 
tion required one week 
in advance. 

• training capability 

Workshops held weekly 
through June at demon- 
stration site, adopter 
site, or facilitator 
site. Each training 
accommodates 3 to 8 dis- 
tricts. (100 districts 
trained annually). 

CONTACT: 

Dr. Frank Thompson 
Project Director 
833 Fox Meadow Road 
Yorktown Heights, N.Y. 
10598 

: (914) 245-4009 or 6919 

Development Begun: 7/71 
USOE DRP Approval: 4/74 
Diffusion Start: 7/74 



MICXJECT: PROJECT I-C-E (Instruction-Curnculum-Environment) 



description 

Project I-C-E demonstrates the improvement of in- 
struction and curriculum in environmental educa- 
tion, A .conceptual framework provides structure 
for each grade level and subject area, and totally 
CK-12) to assist all staff to teach environmen- 
tally. The supplementary episode design (mini- 
lesson) includes subject and topic designation, 
suggests varied student-centered activities based 
on cognitive and affective behavioral objectives 
and necessary skills, and suggests teacher refer- 
ence and instructional resources. The program 
emphasizes use "of the urban and natural community 
as an extension of and a reinforcement for class- 
room activities. The major goal iS directly or 
subtly to^lead to student awareness, recognition, 
and appreciation of the vital issues, concerns, 
and factors shaping environmental attitudes and 
values, ■ 

j9§ episode design provides suggested supplemen- 
tary reaming activities that are to be integrated 
into regular courses of study. There are some 
•specialized outside activity models. 



• target audience 

K-12 teachers and students, 



• materials used ^ on t c 

Teacher materials include a series of 39 I-C- t 
EE Guides for all grade levels and subject areas 
and more than 30 field activity models available 
at low cost. Teachers can adapt or modify the 
activities according to needs and locale. 
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• descriptors 

Environnjental education 
and ecology/Multidis- . 
cipliriary— -all major sub- 
jects. Conceptual organ- 
ization. Behavioral 
objectives. Investigation 
and problem-solving. 



• financial requirement 

Per-pupil adoption cost is 
25-350 based on teacher 
materials, with an average 
cost .of approximately $5 
per teacher. Continuing 
, costs are minimal for ma- 
'terials. Use of suggested 
media resources will vary 
depending on number and 
frequencey of use. Pro- 
ject will defray transpor- 
tation costs for install- 
ation; Adopter's share 
includes costs of nec- 
essary materials, lodging, 
and meals. 



• Iirogram evaluation 

An experimental evaluation 
design for grades 2, 5, and 
8 showed significant student 
cognitive gains on the 12 
major environmental con- 
cepts. (Evaluation of 
grade 11 showed insignifi- 
cant change due to inade- 
quate program implementa- 
tion) Teachers and parents 
also noted that students 
"were more aware and action-- 
motivated toward various 
environmental issues. 



ADOPTION CRITERIA: 

General Criteria : Staff interest and willingness 
to try something new are ^essential to successful 
adoption/adaptation; however, the program is not 
something "extra" .for teachers to do. Rather, 
through substitution of qontent or activity, it 
becomes* an integral part of their regular course 
jof study. 

Staffing/Organization : Schools or districts in- 
terested in adopting/adapting the I-C-E program 
need to identify/designate , a leadership team of 
3-5 educators to assist in 'program implementation, 
monitor ongoing activities, and evaluate overall 
effectiveness". A majority of teachers should 
demonstrate a need for and ar interest in envir- 
onmental education through a checklist sut^vey. 

Scheduling : The school/district should provide 
five hours (one day) for inservice of staff to be 
involved in the program. The designated leader- 
ship team requires 2-3 hours of preliminary 
training -scheduled the^'day before the staff in- 
service. A follow-up visit of one day by project 
staff 3-6 months after adoption should be ^ 
scheduled for on-site monitioring and evaluation. 

Training : The staff inservice program consisting 
: of one day (5 hours), will • include: 

"Head High^in Learning" slide/tape overview of 
major program components (30 minutes, including^ 
discussion). 

"Man Needs His Envirpnment" slide/tape program on 
the ^12 major I~C-M:^ncept categories, with tea- 
cher involvement activities ^to demonstrate rele- 
vance to all subjects and grades (1 1/2 hours). 
Teacher participation is an outside/ community act- 
ivity following selected field activity models 
with a sharing of .group experiences (1 hour). 
The I-G-E Environmental Education Guides - staff 
introduction, to design and format, including time 
for complete review of episodes (mini-lesson) and 
tentative selection of learning ^ictivities for at 
least six of the 12 concepts by each teacher (2 
hours). 

Facilities : No special facilities or equipment / 
needed for program installation. 



ADOPTION SERVICES: 

• training materials 

Awareness brochure and pro- 
gram descriptive flyer 
available ^Ulj.out cost. 
A stragegy handbook, $1.50; 
slide/tape,pr6grain on the 
concepts, $70; and a pro- 
ject overview, $50. Pur- 
chase not necessary if 
part of installation in- 
service. 

• demonstration/ 
visitation 

Except ff eadership team, 
there is no need for demon- 
stration at project site 
for staff involved. Train- 
ing and installation can 
be at adopter site. Visi- 
tors are welcome at the 
project center any time 
by mutual arrangement. 



• training capability 

Training is available to, 
a minimum of 20 potential 
out-of-state adopters 
and a similar number 
within state. Contact 
D/D for details. 



CONTACT: 

Robert J. Warpinski, Dir. 
Project I-C-E 
1927 Main Street 
Green Bay, Wise. 54301 
(414) 468-7464 

Development Begun: 7/70 
USOE DRP Approval: 5/75 
Diffusion Start: 7/75 
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PROJECT: PROJECT KARE CKnowledgeable /tetion to Restore Our Enviro'nment) 



> description 

Project KARE was established to develop an effec- 
tive approach for strengthening enytronroental 
studies in local schools. The KARE^ approach uses 
process-education 'techniques that encourage 
students to confront real environmental problems 
in action-ortented, interdisciplinary activities. 
This approach was pilot-tested in 75 Loca-l Action 
-Programs conducted in local schools of South-, 
eastern Pennsylvania, differing significantly in 
size, demography, and wealth. The programs" 
focused on varied environmental problems including 
water pollution, coiimunity deterioration, and air. 
contamination. Dealing with reality-based pro- 
blems Allows students to perceive the need to 
know, which leads to cognitive development. 
Attitudes toward environmental issues are ques- 
t^'oned, clarified, and frequently reformed. 
Multi-school cooperation develops, since environ- 
mental problems ignore socio-political demarca- 
tions. 



• target audience , , 

Kindergarten through grade 12; all ability levels, 



materials used 

Proiect KARE makes available 9 publications and 
3 l&iw films. Publications include activities 
guides to: water-pollution equipment; solid 
waste; birds, bugs, dogsj' and weather; selected 
environmt>ntal topics for elementary schools; 
interdisciplinary environmental studies; and 
electric power generation. 
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• descriptors 

environmental education, 
interdisciplinary, pro- 
cess, education, urban 
studies, competency 
based, problem solving, 
comnuni ty i nvol vement . 



• financial reiquirement 

Start-up costs on a trial 
basis vary according to 
grade Tevel and othe na- 
ture of the envi ronmen°ta,l 
problems. Costs may run 
from $3 to .$7 per student, 
including materials, 
travel, substitute sal- 
aries, evaluation, and 
Workshop expenditures.. 
After installation, costs 
beyond normal student 
allocations are generally 
not incurred. 



I program evaluation 

During development, the 
KARE Aoproach was eval- 
uated by ERANDA, Inc., 
using a comprehensive 
evaluation design. Six 
products are measured: 
general cognitive growth, 
localized cognitive 
growth, mastered compe- 
tencies,^ attitudinal 
growth, effective learn- . 
ing atmosphere, and 
behavioral changes. Gen- 
erally, students in- 
volved integrally in . 
KARE Local Action Programs 
achieved significant 
growth at .05 level. 
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ADOPTION CRITERIA: 

General Criteria : The adoption/adaptation compo- 
nents of the RARE approach a^^: (1.) cohducting a 
Local Action Program; (2) utilizing KARE currt- 
cular materials," and (3) devising an^ implement- 
ing an evaluation design. The willingness of 
schools to commit human, physical, and financial 
resources to install KABE approach components is 
the essential criterion. Documented need- is a 
prerequisite. ^ 

•Staffing : The KARE approach is iraplertented by 
cTassroom teachers working as an interdisciplinary 
team. In elementary schools, teachers from 3-8 
classes, at various grade levels, cc'operatively 
. install the approach. In secondary schools, 
teachers of 3 or more disciplines are involved. 
Local schopl staff should consist of enthusiastic 
teachers and creative, resourceful administrators 
willing toM'nvolve students integrally in planning 
and conducting environmental studies activities. 
Additionally, they should be willing to leave 
the school building with their students; to 
''coordinate community involvement; and to carry 
out curricular change incrementally. 

Faci 1 i ties/ Instal 1 ati on : No special school 
facilities other than regular classrooms are re- 
quired. Outdoor facilities relating to specific 
environmental problems might be established 
during installation. ' ' 

. Training : Participation in a 3-day action work- 
shop will provide teachers and administrators 
with requisite skills for installing' the KARE , 
approach. Workshops may be conducted at adopter, 
facilitator, or Project KARE sites. Follow-up 
status visitations to adopter schools will be 
made by KARE staff. 
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ADOPTION SERVICES: 

• training materials 

Brochure, technical re- 
ports, program descrip- % 
tion, arid evaluation re- ' 
ports are available at 
"no' cost. Curriculum 
activities guides (9.) 
aj^ avail able. as a set 
for $50, or individually 
at cost. KARE films, 
are available at $15Q 

• Sehibnstration/ 
•visitation 

Visitation to KARE offices 
and to schools in south- 
eastern Pennsylvania 
that have conducted Local 
Action Programs of en- 
vironmental studies can 
be. arranged. Visita- 
tions will be scheduled 
as requested. 



• training capability 

Training is available for 
potential adopters, in 
actjon-workshop formats 
designed for each adop- 
ter school . A pre- 
planning session is 
recommended. Workshops 
can be conducted at 
yar.ious sites. 

CONTACT:. 

Mathew Ml Hickey, Dir. 
Project KARE 

Montgomery County Inter- 
mediate Unit #23 
Colony Office Building 
Rt. 73 & Butler PiJ<e 
Blue Bell, Pa. 19422 
(215) 643-7600^ 

Development Begun: 3/71 
USOE JDRP Approval : 5/75 
National Validation: 6/75 
Diffusion Start: 7/75 



89. 



'PROJECT: DRUG prevention education 



■c - 



description 

The Drug Prevention Education program provides 
interested school personnel who work with elem- 
entary school pupils (grades 2-6) with the 
training and expertise necessary to implement 
such a program into their schools. The program 
^approaches 'drug prevention-through self-concept, 
v^lue clarification, "and decision-making. Pupils 
gain a basic understanding of factual drug in- 
formation' and proper use of drugs.. Teachers can 
use th^ materials effectively without back- , 
■ "ground in these areas. The aim of the program 
is to help children feel'- good about themselves 
,so they will have little oir no need for druqs. 

Teacher materials prov.ide instructor with acti- 
vities that allow open communication between 
teacher and pupils & are studdnt-oriented. Pupil 
material's supplement' the above activities & are 
devised for individual work. 



o descriptors 

affective education, de- 
cision-making," drug in- 
formation,, positive atti- 
tude development towards 
' proper drug usage, self-^ 
concept, student-invoTve- 
ment activities, value 
clarification. 



• financial requirement 

Materials - $18.00 for .en- 
tire series. Teacher Act- 
ivity Packages can be 
shared by teacher teams 
to reduce cost S^total 
number purchased. 
Teachers would reproduce 
materials from Studgnt ' 
Packages to meet their _ 
classroom needs. Training 
costs would include either 
travel expenses, meals 
' & lodging for trainer(s), 
or $20.00' a month rental 
fee or $150.00 purchase 
price for training tapes. 



• target audience 

Public & nonpublic school personnel who work 
with elementary school students' in grades 2-6. 



• materials used 

ThP TparhPr Activity Packages contain value _ 
clarification exercises, role-playing activities 
focusing on development of self-concept, & 
actual information about drugs relevant to the 
children's world. Student Packages contain 
value & self-concept activities for individual 
learners. 



103 




» program evaluation 

During 1974-75 school 
year, 985 experimental 
& 449 control pupils in 
grades 2-6 with various 
socio-economic back- 
grounds.>.were adminis- 
tered 3 loca.1 instru- 
ments ("Drug Factual 
Survey," & "Decision- 
Making Survey") & stand- 
ardized test ("Piers- 
Harris Children'r Self- 
Concept Scale"}. Results 
indicated the exper- 
imental group improved 
in the above tested 
areas at .05 level. 
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ADOPTION CRITERIA: / 

General Criteria : Project personnel seek 
elementary teachers, counselors, administrators. 
Interestfed school district?, should .respond to 
ne^ds assessment survey sent to school adminis- 
trators. A minimum of 15 people participating 
in the in-person training sesston is needed be- 
fore such a session is conducted. 

Staffing: May be implemented without special 
staff. After training, regular classroom teacners 
can handle the program. It is helpful i but not 
necessary, for admim'strators and community to 
attend training- sessions. 

Training : Potential adopters can choose from 
two modes of training: r 

(a) An in-person six-hour training session 
covers all four 'aspects of ^he program. Program 
personnel provide on-site training on request. 
Cost to requesting parties- includes if necessary, 
round-trip travel expenses, lodging, & meals. 
Costs of lodging & meals may be defrafyed by 
making in-home arrangements for personnel. 
Options for in-person tra^'ning incluJe one si x- 

- hour or two three-hour sessions on any weekday; 
two three-hour sessions on consecutive days; or 
Saturday session. 

(b) Six one-hour videotapes that contain instruc- 
tional materials identical to the in-person 
training. 



ADOPTION SERVICES: 

• training materials 

Awareness brochures, 
^ .abstract, evaluation 
reports available at 
no charge. Teacher \ 
& Student Packages cost • 
$2.50 per package or 
$18.00 for entire series 
(includes 50(t for han- 
dling & postage). 

• demonslif^tion/ 
visitation 

•Demonstrations are held 
upon .request. Visitors 
are welcome to visit 
project personnel any 
day during srhool hours. 



training capability 

A minimum of 15 people 
is needed before in- 
person training is done. 
Out-of-state training is 
available. Contact D/D 
or S/f for furtTier 
information. 



CONTACT: ' 

Dr. Artie Kearney 
Project Director^ . 
CESA #8 

107 North Douglas Street 
^Appleton, Wis. 54911 
(414) 739-1591 

• Developinent Begun: 6/69 
USOE DRP Approval: 5/7/5 
Diffusion Start: 10/75 
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PROJECT: 



HEALTH AND OPTIMUM PHYSICAL EDUCATION 



.description 

The project provides training in planning and 
implementing, 9 movement education program that 
measurably improves fitness and inotor skill arid 
'contributes to improved self-cbncept. The pro- 
gram emphasis is on teaching movement concepts of 
space awareness, body awareness, the quality of 
movement, and relationships utilizing the discovery 
learning method. Experiences are planned to allow 
success for all. children' regardress of physical 
ability. The project slogan, "Every Child A 
Winner" finds expression in all program imple- • 
mentaion because winning in this program occurs 
when a child does his or her best.^ The project 
has developed a quoTTty program wtth an emphasis , 
on economy. The training includes an account- 
ability model for program implementation, infor- 
mation 'on equipment improvisation, and sessions 
on public relations; related to successful imple- 
mentatiorv of the progran. 



• target audience 

Kindergarten through sixth .grade. 



•r 



• materials used ... 

Book list supplied by project; improvised equip- 
ment and low-cost physical education supplies. 



• descriptors. 

mov^njent^educati on" 
huroainistic accountabilit^y 
community tnvolvement 
indivtdualized instruction,- 



• financial requirement 

$1.76 per child start-up* 

child operational. 



$1 

$1.00 per 



• program evaluation 

Three-year comprehensive' 
evaluation of project 
objectives using pre-and 
post-test' data from 1 ,000 
students grade.s 1-6. 
Detailed information « 
available on request. 
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ADOPTION CRITERIA: 

The adopter school or school system will adopt 
the Project Health and Optimum Physical Education 
Plarf as evidenced by: ' 

Documented evidence of the organization of a 
planning 'coniTiittee and input from coram ttee 
in establishipg goals fqr movement education 
; program; 

( ' ■ . ■ • ' 

; Yearly movement education schedule based on 
i "hose goals, evidenced in writing and imple- 
I r.'.ented in. the adopter schools; 

Behaviorally stated lesson plans, evidenced^in 
writing and utilized in the program, five days 
per week, thirty minutes per period; 

The Washington State Fitness Test, the AAHPER 
-Youth Fitness Test, and teacher-designed tests 
utilized as program evaluation instruments; 

Program mbnitoring reports by principal of 
each adopter school and curriculum director/ 
project director on file in each office; 

Equipment selections and reference materials 
based on findings of needs assessment, recom- 
mendations of planning committee, and Project 
Consultants in each school or on play ground; 

■ Pupil-teacher ratio of 1:30 for program imple- 
mentation; 

Completion of a 2-week training schedule for 
teacher implementers and designated school . 
personnel conducted by apiJroved Project Con- 
sultants; 

Letter from principal of each adopter school ^ 
designating a program coordinator; 

Completion of Phase I. Phase II. and Phase 
III program. implementation on a 12-month time- 
line, monitored by facilitator personnel 
trained in the program. 



ADOPTION SERVICES: 

training materials 

Every Child A Winner: A 
Practical Approach to 
Movement Education, Every 
. Child A winner w i th Im BTO--'- 
vised Physical tiduca tion 
Equipment . "Every Child 
A Winner" (16 mm' movie), 
adopter kits, and aware-. 
ne?s materials. 

• demonstration/ 
visitation . 

Twice lieekly October- ' 
April. Contact D/D two 
weeks in advance. 



• training capability 

Out-of-state adopters as 
well as those within 
state. Contact D/D office. 



CONTACT: 

Mrs. Martha F. Owens 
Project Director 
Project Health and Optimum 
Physical Education' 
Bo;< 141 

Ocilla, 6a. 31774 ^ 
(9J2) 468-7098 

Development Begun: 7/69 
USOE DRP Approval : 7/74 
Diffusion Start: 7/74 
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PROJECT: 'CONTRACT LEART1IN6 FORJDUCABLE MENJALLY RETARDED STUDENTS 



• description 

This project originated as an effort to use the 
resources of both a private company and the public 
school to break through the unsuccessful patterns . 
of thf past where educable mentally retarded (EMR) 
students were placed in segregated facilities with 
specially trained teachers. Under contract' to the 
Grand Rapids Public School System, Alpha 11 
assembled- and organized an individualized reading 
and mathematics curriculum. This curriculum and 
classroom management design are similar to those in 
other learning centers for -regular and accelerated 
stud'^nts operating in the public schools. Emphasis 
is placed on a positive approach to learning and 
student self -management. Techniques that encourage 
desirable behavior and gradually eliminate undesir- 
able behavior are stressed. in both the academic 
and social areas. All children are scheduled.time - 
in special reading and mathematics learning centers 
established in each building. Activities and 
-materials tn the special learning rooms are indi- 
vidualized and s:tudent progress is self-paced. 
Teac|iers receive inservice training to coordinate 
learning experiences for "EMR students. 



• target audience 

Handicapped^^ normal, or accelerated elementary, 
students. ^ 



• materials used 

Evans reading materials are used; other materials 
are generally ^al ready available in schoolr. 



• descriptors 

handicapped children, 
reading, mathematics, 
diagnostic-prescriptive, 
mains treaming. 
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• financial requirement 

Various components of this 
progranf could be adopted; 
therefore, costs to adopters 
vary from little or nothing 
to thousands of dollars. 
Adopters" should plan to have 
their staff attend a 4 -day 
workshop." Some adopter 
schools may need to purchase 
reading machines and special 
materials. 



• program evaluation 

Evaluation conducted showed 
that: EMR students doubled 
their reading and math growth 
raties; attitudes of parents 
and teachers were Influenced 
posTitively toward both the 
program and EMR students; 
involvement of an, "outside" 
private learning group helped 
teachers have a significant 
.impact upon EMR student . 
achievement;' the cost of 
teaching EMR students was 
greatly reduced. 



ADOPTION CRITERIA: 

General Criteria : No general criteria set. 

Staffing :^ Regular classroom teachers implement 
this program. 

Faci 1 i ti es/ Instal 1 ati on : No special facilities are 
required, but districts may^j^eed to purchase read- 
ing machines if not already available. 

Training : Participation in a 4-day workshop is 
considered an important part of replicating this 
program. , 



ADOPTION SERVICES! 

• training materials 

Descriptive brochures avail- 
able. 



• demonstration/ 
visitation 

Staff will make on-site 
visitation arrangements. 
Visits may be made to Grand 
Rapids locations every 
other Wednesday; contact 
D/D two weeks in advance. 



• training capability 

Staff wiK conduct 4-day 
workshops for inservice 
training. Staff will pro- 
vide follow-through con- - 
suiting services plus the 
services normally supplied 
by an outside contractor. 



CONTACT: 

Robert Whitecraft 
Director 

Contract Learning for Educabl 
Mentally Retarded Students 
Grand Rapids Public Schools 
928 Aberdeen, N.E. 
Grand Rapids, MI 49505 

(616) 456-4585 

Development Begun: 7/71 
USOE DRP Approval : 2/75 
Diffusion Start: 5/75 
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ww^.r^ FNGINEERED CLASSROOM FOR STUDENTS WHO 

PROJECT: Stall? HANDICAPPED and behaviorally 



ARC BOTH EDUCABLY, 

maladjusted 



• description 

The Engineered Classroom is a diagnostic-pre- 
scriptive program that provides individualized 
instruction and engineering of time ond behavior 
to appropriate handicapped pupils. Pupils-are . 
staffed into the Learning Center for supportive- 
help in meeting their educational needs. The 
model is designed to provide for all mildly 
handicapped and behaviorally maladjusted pupils 
in a given attendance area. Pupils referred 
are evaluated in tenns of the apparent educa- 
tional handicap; a staffing team outlines a pro- 
gram based on needs of child. Learning Center 
teachers provide direct pupil support and regular 
classroom teacher support. " 



• target audience 

Elementary mildly handicapped pupils. However, 
centers a-e being opened in the junior and senior 
high using the same basic design. 



• materials used . ^ . . . -, • a 

Good instructional materials for individualized 
curricula available comnercially. Adopter 
schools should make decisions on materials they 
want in Learning Centers. The program staff will 
assist in material selection upon request. 



IIU 



• descri!i3tors 

least restrictive alter- 
native program 

teacher and curriculum 
support 

staffing team approach 

flexibility and adapta- 
bility 

parental involvement 

staff service. 

• financial requirement 

Exclusive of training, 
initial cost must include: 

(a) salary-teacher & aide 
($13,000 in Papillion); 

(b) material and supplies; 
$4,000 first year to build 
a bank of material; (c) 
utilities cost per room 
average for building; 

(d) furniture and carpet 
if not available in dis- 
trict ; (e) srmimer, pro- 
gram costs if applic- 
able; (f) air conditioning 
for room if summer pro- 
gram operates. Estimated 
cost for first year 
in Papillion approx. 
$17,000 for (a) & (b). 

• program evaluation 
Evaluation data indicate, 
that pupils showed pos-. 
itivfe gain in all 15 
measured objectives in 
three areas: academic, 
self-concept, and behavior. 
Parental support very 
positive. Community sup- 
port positive. Adminis- 
trative support at all 
levels very positive. 
Program successful in 
eliminating labelling 

. of handicapped students. 
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ADOPTION CRITERIA: 

General Criteria : Adoption criteria for inter- 
ested schools: 

(1) Review of awareness material or presence at an 
awareness presentation. (2) Interest or intent 
review of manual, abstract, or evaluation report, 
visitation co program, or requesting and/or 
attendance at a one-day in-depth workshop. (3) 
Letter of Commitment-- (a) written letter for 
superintendent stating desire to adopt program; 

(b) agreement to include commitment for training 
in 3-day workshop at Papil lion- site. (The adopter 
school agrees to send a team of at least 3 people ^ 

' including at least one special education teacher, 
on6 regular class teacher, and one adbinistrator; 

(c) Papillion agreement to provide cons^ulting 
services during first year of adoption. 

Staffing : To implement program, adopter LEA 
needs special education teacher and aide for each 
Learning Cienter. The principal and teachers of 
buildiag will be involved in the program. The 
building-level administrator is responsible for 
program at his site. 

Facilities/Installation : A regular classroom can 
be used for the program. It should be carpeted 
and have its own phone extension. The usual 
school furni'^ure is used in the room. No special 
AV equipmejit is needed. Space for storage of 
materials essential. 

Training : Papillion prefers to conduct its 3-day 
training at Papillion for individual schools 
adoptinti the program. Programs are built arourid 
individual school needs. It is essential for a 
classroom teacher, special education teacher, and 
administrator ta be present. Living expenses 
while at training sessions are LEA responsibility. 
3 days of consulting provided to LEA during first 
year of implementation. Student evaluation in- 
' struments used by Papillion must be^used by 
adopter in first year of operation. . 



ADOPTION SERVICES: 

• training materials 

Awareness brochure avail- 
able at no cost. Aware- 
ness presentations maae(? 
upon SF requests. Pro- 
gram manuals available , 
for purchase. Tra^n'Ing 
workshop materials pro- 
vided to adopter schools. 



• demonstration/ 
visitation 

Visits are scheduled one 
day each week. Confirma- 
tion of visitors required 
two weeks .in advance. 
Contact D/D. 



• training capability 

Training is designed to 
meet each adopting dis- 
trict'^ needs. A 3-day 
' workshop is set up to 
train adopter school sv 
Papillion will train 
10 districts during 
the year. 



CONTACT: 

Mr. Robert H. Ostdiek 
Federal Program Director 
Papillion-LaVista Public 

School 
1217 Golden Gate Drive 
Papillion, Neb. 68046 

(402) 339-3411 
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PROJECT: PROJECT fast (Functional Analysis Systems Training) 



• description 

The full innovativeness of Project FAST is that it 
develops a comprehensive delivery system with the 
synergistic effect of teachers, parents, consul- 
tants, and administration targeting in a system- 
mat ic manner on the child's developmental and 
learning processes. Because it is a delivery sys- 
tem focused on the developmental and learning pro- 
cess, " ^cher development, support personnel, ^ 
pareni .volvement, classroom organization, utili- 
.zation uf learning materials, sequencing of in- 
structional modules, and media of experiencing 
learning al.l converge on the same objective: to 
accomnodate almost a;il pupils (slow and fast) as 
they progress toward optimal functioning in the 
regular classroom learning environment in an on- 
going diagnostic, prescriptive, and evaluative 
process. 

Project personnel observe students, diagnose 
learning problems, program for students via pre- 
scriptive process, organize classrooms into learn- 
ing centers, Qtilize tri -module support system, 
and involve parents in prescriptive program. 



« target audience 

Pupils of all abilities, grades K-6, with emphasis 
on prescriptive programming for pupils with learn- 
ing problems within regular. classroom. 



I materials used 

Adopting schools will be given a Project FAST Box 
containing Conceptual Model and Teacher Tool Kit, 
including "how to" observe children,, analyse tasks, 
decipher developmental levels, write prescriptions 
(programming), organize classroom into learning 
centers, help students manage their own behavior, 
utilize support help, share teaching methods, and 
team with parents. 
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• descriptors 

diagnostic-prescriptive, 
special education, learning 
disabilities, mainstreaming, 
teacher training, parent 
involvement, specialist 
support systenir 



• financial requirement 

Exclusive of training, cost 
per learner 1s approximately 
$20.00 (first year), de- 
pending on existing mater- 
ials (e.g., overhead pro- 
jectors, tables-chairs^ 
listening stations, tape 
programs, teacher- or 
parent-made games) . Adopter* 
district should release 3-4 
staff for 2 weeks of 
training... 



• program evaluation 

Metro Ach Testing (pre-post, 
1-6); 145 students diag- 
nosed as having learning 
problems or disabilities. 
Rx programs and test data 
analyzed; highly imple- 
mented Rx programs com- 
pared to low-implemented 
programs. Reading and math 
significant for Rx pro- 
grams implemented around 
project. 
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ADOPTION CRITERIA: 

General Criteria : The prospective adopter dis- ' 
trict must go through a process of identifying 
and clarifying its own goals, needs, and objec- 
tives. Implementation procedures are geared to- 
ward districts whose administrators are prepared 
to adopt a developmental philosophy. Teachers 
and other personnel should be allowed to decide 
whether to volunteer to participate in the pro- 
gram. Participation should not be imposed by 
administrative mandate. The administration of 
a prospective adopter district (including board 
members, superintendefnt, and principals) must 
be ready to demonstrate their intent to adopt the 
project by supporting it through their own emo- 
tional investment and active participation. The 
prospective adopter district will be prepared to 
make financial commitments for equipment and 
supplies, plus 10 days for 3-4 of their per::onnel 
to attend a workshop to learn how to serve as a 
facilitator and models. 

Staffing ; k facilitator to train other school 
personnel, existing elementary school personnel, 
specialists from school district or intermediate 
office,' community resource consultants, and 
parents. (Part-time aides can help accelerate 
program implementation.) 

Facilities/Installation : Any nbrmal classroom 
facility. Rooms should be large enough to set 
up 5-7 learning centers or stations. No addi- 
tional instructional equipment is needed beyond 
that usually found in elementary schools. 

Training : A visitation to project site by a 
representative group from the adopter district is 
required. Total participating staff s^ould go 
through a decision-making process to determine 
goals ,and objectives at adopter site. A 2-week 
training session, at project . site for trainers/ 
facilitators is necessary. 



ADOPTION SERVICES: 

• trainins materials 

Awareness brochure, pro- 
gram description, and 
evaluation reports at no 
charge. Slide/tape and 
videotape presentations 
on site. . 16mm film - 
$20.00 rental. FAST Box- 
Training Package, $35.00. 



• demonstration/ 
visitation 

Visits to Project FAST are 
scheduled weekly and mu^t 
be arranged three weeks 
in advance. Contact D/D 
office. 



• training capability 

Two weeks of training is 
available for out-of-state 
and in-state districts who 
meet adoption criteria. 
Facilitators (3-4 repre- 
sentatives from adopter 
districts) are trained 
on-site. 



CONTACT: 

Mr. Herb Escott, Director 
Ms. Sonja Tweedie, Dissem- 
ination, Essexvi 1 le-Hampton 
Public schools 
303 Pine Street 
Essexvi lie, Mich. • 48732 
(517) 893-4533 

Development Begun: 7/71 
USOE DRP Approval: 1/75 
Diffusion Start: .. 8/75 
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PROJECT: NORTHWEST SPECIAL EDUCATION (NWSE) 



descfiption 

PROJECT NWSE was designed to provtde a process 
for the teacher to facilitate 'teaching and 
reading' Specific Learning Disability (SID) 
students. The unique learner approach enables 
active teacher participation in individual assess- 
ment techniques and design of instructional ma- 
terials and methods, while providing direct inter- 
vention teaching. The approach culminates in 
the development of learning package. A continual 
ongoing diagnostic process to help reluctaivt 
students learn to learn. 

No one teaching approach is either reconmended or 
required; experimental curriculum development is 
encouraged. 



target audience 

Grade 1 through early junior high; S.D students. 



materials used 

Adopting schools will be given permission to 
reproduce materials. Training kit includes: 
Overview and Adoption Criteria, Tests and Forms, 
and a' bibliography of suggested commercial tests, 
such as Wold's Screening Tests for the Classroom 
Teacher, Silvaroli Reading Inventory , and Wide 
Range Achievement . ' 
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• descriptors 

Special education, 1 earning 
disabilities, diagnostic- 
prescrtpttve, continuous 
progress, malnstreaming* 



• financial requirement 

Exclusive of training, cost 
per learner is approximately 
$7.50, deperiding upon avail- 
ability of test materials 
at adopter sit^. Continuing 
costs are minimal. Training 
costs are normally con- 
sidered an essential ingre- 
dient. , Anticipated and 
continuing costs assume 
availability of special 
ei^ucation personnel and 
resource materials. 



• program evaluation 

Data showed that students 
significantly increased .in 
learner change in academic 
areas. Students, teachers, 
and parents tended to 
recognize increases in 
self-confidence and a re- 
newed interest in learning. 
Teachers reported increased 
skill in: stating behav- 
iors in specific terms, 
awareness of progress/no 
progress, .and curriculum 
development and evaluation. 
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ADOPTION CRITERIA: 

Generaf Criteria : Project staff are Interested 
in locating educators willing to assume an in- 
depth teaching responsibility for SLD students. 

Administrative conmitment should be demonstrated 
by: (ly evidence of completed needs assessment; 
(2) involvement of instructional personnel in 
decision to adopt; (3) provision of released time 
for staff development; (4) budgeting of funds for 
(a) materials, (b) travel of key personnel to 
D/D site and/or alternative training options at 
adoption site. 

Staf fing: The program may be implemented by 
classroom teachers with specialized support from 
special education personnel, and/or SLD teachers 
in resource or self-contained settings. 

Fa rilities/Installation : Facilities and space 
found in any typical elementary school will be 
adequate; spacing requirements for individual 
instruction can be worked out in regular class- 
rooms or other locations within a school. 

Tra ining : Some adopter staff training is con- 
sidered necessary both prior to and during imple- 
mentation. Up to 3-day workshop options by 
NWSE staff are available as needed. During each 
operational year, project staff will conduct 
demonstrations at local and easy-access sites, 
and various other workshop options dt all ouner 
sites. 



ADOPTION SERVICES: 

• training materials 

Brochure, pro^'ect book- 
let, narrated program 
description, forms and 
tests to be reproduced, 
descriptions of avail- 
aole materials available 
for SF's facilitators 
at no cost. Purchase 
price of training kit 
is $7.50. 

• demonstration/ x 
visitation \ 

Demonstrati on/vi si tations 
are scheduled at project 
site (September, October, 
April, and May) r and at 
the 'easy-access site,' 
University of North Dakota, 
Grand Forks, N. D, (Dec- 
ember and March). Pro- , 
ject staff are available 
for workshops. 

• training capability - 

Training is available for 
out-of-state adopters in 
months of January and 
February. However, other 
arrangements are negotiable. 
Contact D/D for informa- 
tion. 



CONTACT: 

Joan Bonsness 
Project Director, NWSE 
Burke Central School Dis- 
trict 36 
Burke Central School 
Lignite, N. D. 58752 
(701) 933-2532 

Development, Begun: 7/71 
USOE DRP Approval: 12/74 
Diffusion Start: 7/75 



PROJECT: PROJECT idea 



description 

The project assists hearing-impatred children 
from birth to age 3 by stimulating the growth 
of developmental skills through an enriched envir- 
onment and intensive parent training. This re- 
quires utilization of the child's residual hearing 
throuah appropriate amplification to maintain a 
constant functional level. Individual tutorinv^ 
and home visits are provided for all children; a 
daily nursery school program is conducted for 
those over 18 months of age. Children are seen 
and tested on a regular basis by staff audio- 
legist and psychologist. 



target audience 

Hearing-impaired children from birth to age 3 
and their parents. 



• materials used 

Various stimulating materials. 
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• descriptors 

Instruction of child 
Parent education 
Staff development 
Audiology 
Psychology 

Diagnosis, referral, and 

placement 

Evaluation. 



• financial requirement 

The cost per student is 
$7,650 (which has been 
paid by the State of Calif- 
ornia). The budget pro- 
vides monies for teachers, 
ai des , psychol ogi cal , 
audiological , and secre- 
tarial services, materials, 
supplies, transportation 
(teacher reimbursement 
for home visits and reim- 
bursement to parents for 
transportation), travel, 
and consultants. 



• program evaluation 

Based on: 

Inventory, of Attitudes on 
Family Life and Children, 
AT pern-Boll Development 
Profile, Modified 
Boone Scale. - 
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ADOPTION CRITERIA: 

A viable funding source 

Willingness to use the Project IDEA evaluation 
design and the same evaluation tools or others 
approved by Project IDEA 

A belief in using hearing aids as the primary 
source of amplification with constant monitoring 

A belief in parent education and parent t)artici- 
pation in planning, teaching, and evaluating at 
school and at home 

Willingness to use a curriculum based on total 
child development for the playroom and 1-to-l 
individual tutoring lessons 

Utilization and training of competent staff- 
credentialed teachers of the deaf, aides as 
needed, and psychological and audiological 
services on a regular basis 

• A firm belief in utilizing multiple and varied 
teaching approaches to guarantee appropriate 
language input to meet child's needs 

Willingness to provide necessary physical 
environment to support project 

Willingness to adopt all program components 

Communication with referral sources 

Administrative, parent, and conmunity awareness 
and support 

.Two to three adopter schools could be serviced 
in one year 

Regional considerations are not a factor for 
selection 



ADOPTION SERVICES: 

• training materials 

Videotapes and manuals on 
each of the program com- 
ponents . 



• demonstration/ 
visitation 

They can occur monthly. 
Five to seven people may 
visit at one time, with 
confirmation two weeks in 
advance. Demonstration/ 
visitation contact person 
will be -Margaret Wood. 



• training capability 

Approximately two to three 
adopter schools could be 
serviced in one year. 
Numerous adapters inter- 
ested in one or more com- 
ponents also could be 
assisted during the year. 



CONTACT: 

Margaret Wood 
Project IDEA 
Coventry School 
1125 W. Campbell Ave. 
Campbell, CA 95008 
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PROJECT: 



PROJECT LEARNING DISABILITIES: 
and Intervention 



Early Identification 



descr^tion 

PROJECT LEARNING DISABILITIES' overall goal was 
to identify children with learning disabilities 
in kindergarten and remediate them within the 
structure of the regular classroom and/or re- 
source room. It was anticipated that working 
with these children in kindergarten, ^first, and 
second grade would enable them to function 
successfully in a regular third-grade classroom. 
To achieve these objectives, activities were 
conducted in student, teacher, and parent com- 
ponents. 

The project is based on techniques for screening 
children at the kindergarten level. Instruc- 
tional prescriptions are developed for each 
student. Classroom teachers are trained to 
identify and remediate learning disabilities 
students. Parents are actively involved in 
education of children. 



• target audience 

Pupils in kindergarten and g^rades 1-2, 



• materials used 

Behavior Checklist 
Prescription Guidebooks 
Parent Guidebook, 



• descriptors 

early Identification 
resource room concept 
mainstreaming 
teacher training 
parent involvement* 



• financial requirement 

Start-up cost will vary 
according to the per- 
sonnel available. School 
districts must have 
learning disabilities 
resource teacher and 
qualified personnel to 
evaluate students. Cost 
of equipment and mat- 
erials for resource room 
will also vary according 
to needs assessment. 



• program evaluation 

Evaluation data show that 
pupils have significantly 
increased their achieve- 
ment, self-concept, and 
social skills. CUss- 
room teachers have been 
adequately trained to 
identify and remediate 
learning disabilities 
students • Parents have 
been actively involved" 
and have responded pos- 
itively to the program. 
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ADOPTION CRITERIA: 

General Criteria ; 

Adopting school administration must be committed 
to start a learning disabilities prograjn. 

Adopting school district must have available or 
have access to professional personnel who can 
evaluate prospective learning disabilities child- 
ren. 

Adopting school district must agree to allow 
D/D staff to make monitoring visits to their 
school district after training workshop. 

Adopting school district must agree to set up 
evaluation plan for adopted project. 

Adopting school district and/or state facilitator 
must pay expenses for training costs. 

Staffing ; ' 

The availability of teachers who have training 
and/or experince in working with children with 
learning disabilities. 

Facilities Installation ; 

Facilities and space found in any typical 

elementary school will be adequate. 

Training ; . . , , 

Training, will take place at both the developer's 
site and' the adopter's site. 

A one- or two-day training session will be held at 
the developer's site. A one- or two-day workshop 
will be held at the adopter site. Staff members 
from the D/D project will make at least two 
monitoring visits to the adopter site. 



ADOPTION SERVICES: 

• training materials 

. Workshop packets including 
training jwanual, behavior 
checklist, prescription 
forms, etc. 
Parent Guidebook 
Prescription Guidebook. 



• demonstration/ 
visitation 

Demonstration/ visitations 
are scheduled frequently 
at project site in New 
Orleans. Contact D/D 
office for schedule. 



I training capability 

Training is available for 
potential out-of-state 
adopters as well as 
those within the state. 
Contact D/D. office for ^ 
information. 



CONTACT; 

Ms. Narfcy R. Hoepffner, Di 
Project Learning Disabi- 
ities 

1515 South Salcedo Street 
New Orlfeans, La. 70125 



Devel opment' Begun ;. 7/71 
USOE.DRP Approval: 4/73 
Diffusion Start: 7/74 



PROJECT: RE-ED SCHOOL 



• description 

Re-Ed is a regional program serving 7 counties to 
provide short-term (4 to 6 months) treatment in 
both residential and satellite (day-care) classes 
for emotionally disturbed children unable to func- 
tion in a regular classroom. The objective ot 
re-education is to help the child and the social 
ecology within which he operates achieve just , 
enough reorganization to make the system work sat> 
isfdctorily and to give the child a higher prob- 
abilitv of success than of failure in a regular 
classroom: The emphasis is on unlearning negative 
behavior patterns and teaming positive ones for 
use at school, at home, and in the community. Bi- 
weekly meetings with parents are designed to enr 
courage their positive behaviors as well. 

Individualized academic and behavior .modification 
programs based on problem identification by re- 
ferring school and parents and by educational 
pretesting. Goal -oriented record-keeping on each 
child as planned by team of liaison teacher- 
Counselor, day teacher, children's program 
specialist, educational specialist, and others. 



pWirgtete, of average or above 
academic/intellectual potential, exhibiting 
characteristics of eniotio.ially disturbed children 
as defined by state guidelines, particularly 
age-inappropriate behavior. 



• materials used , ^ . j 

Coninercial and teacher-made materials designed 
for high interest with behavior-disordered 
students. Token economy systems. 
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• descriptors 

handicapped children, 
emotional disturbance, 
behavior disorders, be- 
havi or modi f i cati on , 
parent involvement, team 
teaching, diagnostic-pre- 
scriptive, affective 
education/personal devel- 
opment . 

• financial requirement 

Residential: initial 
start-up cost depends up- 
on facilities and support 
available. Cost per child 
per day is approximately 
$30.00. 

Satellite: Re-Ed concept 
can ba adapted into dis- 
trict's special education . 
program as special class- 
room or resource room unit. 
Re-Ed cost per day per 
child is approximately 
$20.00. 



• program evaluation 

Behavior checklists are 
completed prior to entry, 
weekly durtng enrollment 
and at 6-month interval? 
for two years following , 
termination. Complete 
academic testing pro-, 
gram. Results show 
80-85% maintain func- 
tional behavior and aca- 
demic progress after 
return to regular school 
program. 
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ADOPTION CRITERIA: 

General Criteria : Educational need; may be deter- 
mined by state mandate to provide education for 
all handtcapped children. Cooperative coramTtment 
within school districtCadministrators, special 
education department, building principal, and 
classroom teacher). 

Staffing : Teacher certi f i cati on- requi rements _ 
must be determined by adopting district. Liaison 
teacher-counselor to screen referrals and work 
with parents, certified classroom teacher, and 
assistant teacher are essential elements. 

Facilitie^Installation : Classroom in any elemen- 
tary school with adequate space for individua- 
lized instructional areas following engineered 
or modified engineered classroom plan. Some 
materials designed specifically for emotionally 
disturbed children are reconjijiended. 

Training : Training for teachers, assistant 
teachers, liaison teacher-counselors, educational 
specialists, an'd parent program- specialist can 
be provided at either D/D site or adopter site; 
however, trainees should schedule visitation tg^ 
D/D site before or during training, and adopting 
district must provide release time as required. 
A training program for trainers of teachers, 
liaison teacher-counselors, and assistant 
teachers will also be implemented. 



ADOPTION SERVICES: 

e training materials 

Awareness packets 
Handhooka 

Slide presentation 
.Videotapes 
16mm film - 

Behavior checklists . 
Token economy systems 
Parent program. 



• demonstration/ 
visitation 

Demonstration/visitation 
will be scheduled to 
meet needs of ad.opting 
districts. Contact D/D' 
for arrangements. 

D/D will participate in 
out-of-state conferences 
as requested. 



• training cagability 

Available as required by 
•adopting districts. 
Contact D/D. 



CONTACT: 

Donald R. Alwes, Director 
/Phyllis Rees, Asst.- Dir. 
Re-Ed School 
1804 Bluegrass Avenue 
Louisville, Ky. 40215 
. (502) •366-9385 

Development Begun: 7/68 
' USOE DRP Approval: ,7/73 
Diffusion Start: 7/75 ' 



Doniirm^. remediation* for children with learning deficits through 

rWlWCX^t. PRECISION TEACHING: . THE SACAJAWEA PLAN 



^ •description . 

* fhe-bverall intent of Precision Teaching is to 
develop a mpd^l for the delivery of educational'^ 
services to elemefvtary students who have ^een 
fdfentified as experiencing learning deficits. 
* ' Precijf^^cn Teaching procedures have been used not 

only to identify tfiese students but also ais.remedi- 
* 9tion tactics. A resource room was provided for 
students with more severe learning deficits while 
the regular classroioiTr dealt with minimal problems. 
One-minute p?*actice|sheets were used extens^ively 
as a-meahs of building basic tool skills to a. level 
where the student yfould compete within the regular 
.classroom. ' bireet and dai-ly measurement procedures 
were emplx)yed using both the manager and the 
studenffor recording and charting. Curricular 
decision? were based on available data. 

Instructtonarl methods include^ one-minute practice 
sheets, rate count, *learning growth,^ and 
data-based decisions. 



■/ 

:v 



• target i^udience 

Kindergarten through sixth grade; all ability 
levels. ' - . ' 



• descriptors 

Precision Teaching, 
-Qasic Tool Skills, 

,Screeriing, 

Learning Deficits, 

Continuous Measurements 

DriM Sheets, 
^Decisions. 



/^^ financial requirement 

Aside from staff , instruc-. 
tional costs have been 
estimated *at $8.0a/ch-ild/ 
week. Equipment costs are 
-estimated at $200.00/ 
resource room. - 



• materials used 

Standard behavior chart; materials bank (teacher- 
made); stopwutch/mipi -timers; appropriate cTassr 
room mat :*nals. 



• program evaluation 

Of the 19 experimental/ 
control groups comparisons 
analyzed by the T-test 
technique,, 14 of the ex- , 
peri mental groups were 
significantly superior on 
the post-test. 
Experimental group became 
superior to or caught and/ 
or passed control group 
15 (79%); 

Ho difference between ex- 
perimental diUd control 
'3(1§%); 

Control group superior to 
experimental group -1 (5%) 
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NATIOrJAL DIFFUSION NETWORK f»tL itTS 



ADOPTION CRITERIA: 

On-site visitation • 3 days; 

Precision Teaching resource room established; 

Screening: 

Regular classrooms utilizing Precision Teaching 

techniques; 
.Direct and daily^ measurement; 
Data-based decisions; 
Established materials bank. 



ADOPTION SERVICES: 

• training materials 

Pretraining packet, 
on-site vis-itation train- 
ing packet, pertinent 
handouts, materials bank , 
to reproduce. 



• demonstration/ 
visitation 

Three days on-site vis;i^a- 
tion: 

regular classrocMn, 
resource room, 
behavior adjustment class, 
4-hour practicum with child- 
ren and teachers. 
Up to 3 days follow-up 
training," 



• training capability 

Can train 20 districts (6 
persons per district, e.g., 
administrator, 3 teachers, 
speech therapist? school 
psychulogistj in Montana. 



CONTACT: 

Ms. Marion Wei don 
Acting Director 
Precision Teaching Project 
Special Educatfon Center 
801 2nd Ave. No. 
Great Falls, MT 59401 
(406) 761 -5800, ext. 286, 
391 , 

Development Begun: 9/73 
USOE DRP Approval':. 4/75 
Diffusion Start: 8/75 
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pprYlprnr. Project SHARE: Sharing High Yi61d Accountability with 

Resource Educators 



• description 

Project SHARE uses a systems approach to special 
education. These systems integrate under Adminis- 
tration, Advocacy, Child Study, and Instruction and 
Services. The basic format for serving children 
is behavioral. Precision teaching techniques are 
used for diagnosis, prescription, monitoring, and 
evaluation. Computerized evaluation is available. 
Daily performance measures of basic^skills provide 
an onaoing diagnostic prescriptive process. The 
structured process speeds remediation of basic 
skills learning and produces cost-effectiveness 
data. For example* average gains have been 1.3 
grade levels in reading in 26 hours of tutoring, a 
1.3 grade level gain in math in 31 hours of tutoring, 
The program serves over 1300 handicapped students 
iPr a large rural area. Pupils return to mairistream- 
' functioning faster. Therefore, more pupils are 
served ,throughout the year. 

On-the-job training is given for diagnosing skill 
deficiencies, best learning modalities, selecting 
and -adapting appropriate materials, and interpreting 
effectiveness front behavior charts. Mostly one to 
one tutoring is used. The session is highly 
structured, but a teacher operates freely within 
the planned structure. 



• target audience 

Admini strati ors, teachers, and tutors responsible 
for education rff pupils-with specific or multiple 
learning. disabilities. Emphasis is on pre-school 
thro ugh' grade 8. 



•4itateriais lised - , 

Brochure, bobklet, referral forms, math diagnostic 
ladders, reading and spelling ladders, behavior 
charts (standard 6-cycle), tutor packet, user- 
• adopter manual, samples of teacher-made materials, 
adaptations of available materials. 



• descriptors 

special education, basic 
skills, teacher training, 
interdisciplinary, cost- 
effectiveness, mainstream- 
ing, diagnostic-prescrip- 
tive, learning disabili- 
ties. 



• financial requirement 

Start-up costs will vary 
with available staff. How- 
ever, cost per special 
ed. .pupil per year (1974- 
75) was $576.14 based on 
1251 pupils. This in- 
, eludes tutors' pay, an- 
cillary personnel, adminis- 
tration, and materials. 



• program evaluation 

Evaluation data obtained 
in 3 ways: 1 ) pre and post 
testing, using the W.R.A.T. 
(Jastak); 2) beginning 
and end performance rate 
data on each skill ladder 
step; and 3) classroom 
teacher '5 opinion as to 
whether pupil's skill was 
same, better', or worse. 
Internat'l Management 
Systems, Kansas City, 
computerized reported 
data. 
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ADOPTION CRITERIA: 

General Criteria : To insure continuous involve- 
ment for newly-trained resource personnel from 
various regions, SHARE, prior to the workshop 
participant's acceptance, will require: 

Evidence of teacher desire for training 

Administrative commitment 

School board approval 

Funding frr logistical support 

Status of compu-Lci services 

Staffing : Regular staff plus tutors or special 
ed, ""eachsrs; about one lead teacher for each 15 
tu s or special ed. teachers; no more than 10 
pupils per tutor per daily load. ^ 

Facilities : Usual facilities and space in eny 
school is adequate. 1 

Training : An on-site v4sit for familiarization 
is highly desirable. Training will include a 2- 
day inservice in the adopter's setting and 3 
..follow-up training periods in adopter setting. 



ADOPTION SERVICES: 
• training 

Awareness tor^hures and 
booklet areXtree. Train- 
ing manual with sections 
on systems, tutor packet, 
sample skill ladders, 
sample teacher-made 
materials used in train- 
ing sold at cost. 



• demonstration/ 
visitation 

Visits will be scheduled 
throughout the RIC (22- 
school district coop). 
Contact D/D director 
for. date. 



• training capability 

Training available for 
potential out-of-state 
adopters as well as 
those within state. 
Contact D/D director. 



CONTACT: 

Dr. Marv Hammarback, Dir. 
Fay Hammarback, Coord. 
Project SHARE 
119 1/2 N. Broadway 
Crookston, Minn 56716 
Office: (218) 281-2414 
Home: (218) 784-4826 

Development Begun: 8/70 
USOE DRP Approval:, 5/75 
Diffusion Start: 7/75 



PROJECT: PROJECT success for the sld child 



s description . 

Project Success provides a prescriptive program 
and classroom delivery system operating in 3 areas: 

(1) structural linguistic language program with a 
multi -sensory approach, integrating all aspects of 
language— reading, writing, speaking, and listening; 

(2) motor perception training and adaptive physical 
education; emphasizing the relation of movement to 
learning in areas of muscular strength, dynamic 
balance, body awareness, spatial awareness, and 
temporal awareness to develop the capacity to make 
efficient and ..ef f ^cti ve use of the body; (3) tech- 
nique modification in other curriculum areas to 
allow SLD students to capitalize on strong modal- 
ities. This individualized learning program will , 
keep the child functioning in an adequate manner 

'within the educational mainstream. 



• descriptors 

learning disabilities, 
teacher training, special 
education, diagnostic- 
prescriptive, 
handicapped children, 
motor perception, 
English/language arts. 



• financial requirement 

The cost may vary from 
$20.00 to $40.00 depending 
on equipment and materials 
already in the school and 
the level of adoption. 



•J 



• target audience 

K-9 children with specific language disabilities. 



• materials used 

More (details may be obtained by writing to D/D. 
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0 program evaluation 

The program has been eval- 
uated for 4 years , The 
data collected were de- 
signed to test each pro- 
ject objective. 
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ADOPTION CRITERIA: 

(Options) . 

•Teacher or school purchases Project Success 
manuals. 

•Teacher or school attends a formal Project 
Success presentation and purchases manuals. 

•Teacher (or teachers) from interested school 
makes a personal visit to Wayne Public Schools, 
observes program in operation, and purchases 
manuals. 

•Formal adoption/adaptation is agreed to by school 
administrajtfion. " ^ 

Type A Adaptation - 
•Adapting schooj completes a local need's 

assessment. 
•Project Success provides inservice to key 
teacher in one or more project components. 
•Project Success assists adapting school with 
materials and staff during year. 
. •Pre and post testing by adapting school 
, recommended. 

•Adapting school must appoint local program 
director. 

Type B Adoption - 
•Local needs assessment. 

•Complete inservice training conducted for key 
staff members in Wayne, Neb., or at adopting 
school site. 

•hOilow-up studies made by Project Success. 

• Loqal program director appointed.- 
•Conduct pre and post testing 

• Project manuals and^ materials and inservice 
available. v 

•Adopting school implements all components; 

• Language Arts, Curriculum Modification, Mrrtor 
Perception. 

•Adopting school signs contract of mutual 
understanding with Project Success. 



ADOPTION SERVICES: 

• training materials 

Awareness materials avail- 
able at no cost. Audio- 
visual available on limited 
request. All manuals are 
available at no cost to 
adopters, / 



• demonstration/ 
visitation 

Regular visits are sched- 
uled as adopters need 
assistance of the Project 
Success staffs Contact 
D/D. 



# training^ Capability 

Training may be on-site 
or at project site. 
Several alternatives are 
available, including 
possible college credit. 



CONTACT: 

Richard Metteer^ Director 
Project Success 
West Elementary School 
Wayne,' Neb. 68787 
(402) 375-3854 

Development Beaun: 7/71 
USOE DRP Approval: 7/74 
Diffusion Start: 9/74 
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Appendix A. 

The following progyams may also be considered for replication by New Jersey educators. 
At time of publication sufficient data Kas not available to warrant inclusion in this 
catalogue. Information will be placed at EICs and LRCs as it becomes available. 



PILOT PROJECT UTILIZING SUPPORTIVE 
PERSONNEL USING BEHAVIOR MODIFICATION 
TECHNIQUES WITH ARTICULATORY MS- 
ORDERED CHILDREN 
Area Education Agency #16 
1340 Mt. Pleasant Street 
Burlington, I A 52601 
Mr. Kenneth D. Barker 
(319) 753-2497 



PRE-K PRESCRIPTIVE TEACHING 
PROGRAM FOR DISADVANTAGED 
CHILDREN WITH LEARNING 
DISABILITIES 

1104 Second Avenue South 
Fargo, ND 58102 
Mr. Jim Tronsgard 
(701) 235-6461 



Model for expanding speech therapy 
delivery through training of para- 
professionals as conmiuni cation aides. 
Supportive personnel provide therapy 
to mild or moderately articulatory 
disordered children. Project staff 
are unable to handle any new adoption 
sites this school year. 



The major goal of this project was to 
develop and implement a curriculum for 
four-year-old disadvantaged children 
with learning disabilities. This 
curriculum consists of (1) a complete 
sequence of learning skills in the 
areas of language arts, mathematics, 
science, health, motor skills develop- 
ment, and social experiences; (2) a 
minimum of one behavioral objective ' 
to accompany each learning skill; 

(3) performance criteria for each 
learning skill or objective; and 

(4) diagnostic tests to accompany 
each behavioral objective. In addi- 
tion to the curriculum development. . 
the necessary tests for screening 
and diagnosing children have been 
developed. The developed curriculum 
is utilized to provide the learning- 
handicipped child with an individually 
prescr bed instructional program designed 
to inc ^ase his readiness for kinder- 
garten 'd to remediate existing learn- 
ing dis I'ilities. 



128 



lis 



Appendix B. 

The following programs have been developed in New Jersey and are being disseminated 
to interested New Jersey educators. More complete descriptions of these programs 
may be found in Educational Programs That Work . Volume I . available from the Educa- 
tional Improvement Centers and the Project Center, Division of Research, Planning 
and Evalu?!tion, State Department of Education. 




Academic Advancement Program: Mathematics 
Morristown, New Jersey 



OVERVIEW ' 

The Academic Advancement Program: Mathemptirs is an individualized instructional 
program' for grades six through eight that can be used for remediation in grades 
nine through eleven. On the basis of diagnostic tests, students' mastery of basic . 
mathematics skills is determined. Using this information, teachers^ introduce students 
to new mathematics skills and concepts which reflect their developmental levels. 
As students learn new information, they progress to more difficult work. Instruction 
is individualized. Students move through the work at a rate commensurate with their 
developmental level. 

The materials used in the program ^re commercial textbook materials and consumables 
reassembled into skill sequences. The materials are brdad enough in scope to meet 
the needs "of a wi-de range of student abilities. However, it is an open program which 
is designed to be adapted to the needs of the particular population it serves by 
either adding to or changing the commercial materials used or including teacher 
developed materials. ' 

AAP: Mathematics serves 217 students of all developmental levels in the Frelfnghuysen 
Junior School aM 160 students who require compensatory instruction in the ninth 
through eleventh grades of the Morristown High School. The program was developed 
to accommodate the wide range of developmental levels among students in the Morris 
School District that resulted from the merger in 1972 of two previously separate 
districts to achieve racial integration. 

To complement this program of individualized instruction, teachers have developed 
a record keeping system and several styles of room arrangements which give students 
privacy for independent work and free teachers for the primary task of instruction. 

ESSENTIAL ELEMENTS OF THE PROGRAM 

The prog ram* s replication in another site is defined by use of the mathematics skill 
development sequence in at least one grade for individualized instruction on a 
disgnostic-prescriptive basis. 

CONTACT PERSON 

Joseph H. Dempsey, Project Director 
Morris Public Schools 
Morristown High School ^ 
50 Early Street 

MorHstown, New Jersey 07960 

(201) 529-8400, Ext. 421 , , • . 
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Project ACTIVE: 



"All Children Totally Involved in Exercising 

Oakhurst, New Jersey ^ 

OVERVIEW 

Project ACTIVE is designed to meet the widespread need'^^for individualized physical 
activity programs for- handicapped children. The project s'aff Lrains teachers of 
special education, physical education, and recreation to prescribe individualized 
activities for children from pre-kindergarten through grade 12, evidencing low 
-motor ability, low physical vitality, mental retardation/learning disabilities, 
postural abnormalities, nutritional deficiencies, breathing problems, motor dis- 
abilities/limitations, or visual /auditory problems. , ^ 

Teacher training progr&tns have been conducted in .New Jersey for three yfears for 
approximately 500 educators. As a result seventy-six districts, and fourteen 
private schools now use the program with a-proximately 10,000 students. The 
program is included in courses of five New Jersey teacher training institutions. 

In 1974 the competency based teacher training program and the motor activity 
program were endorsed by "the Dissemination Review Panel of the U.S. Office of ■ 
Education for national dissemination. During the 1974-1975 academic year districts 
in five other states made commitments to take the training anu install the motor 
activity program. . 

ESSENTIAL ELEMENTS OF THE PROGRAM 

A replication of Project ACTIVE is defined by the following instructional require- 
ments and implementation options. 



Instructional^ requirements: 



Implementation may be in any one 
or a combination of these areas: 



two classes per school 
sixty minutes of instruction per week 
sixteen weeks per year 
utilization of the individual i zed- 
personalized ACTIVE learning process 

Low motor ability 
Low physical vitality 
Nutritional deficiencies 
Postural abnormalities 
Breathing problems 



CONTACT PERSON 

Dr. Thomas M. Vodola, Project Director 
Supervisor of Health, Physical Education 
Township of Ocean School District 
Dow Avenue ' . 

Oakhurst, New Jersey 07755 
(201) 229-41 QO, Ext. 260 



& Drive Education 



Dale Avenue Project 



Paterson , New. Jersey 

OVERVIEW 

The Dale Avenue Project is a comprehensive developmental skills hierarchy for early 
childhood education, prekindergarten through third grade. The skills are written as 
performance objectives, sequentially ordered, in listening, naming, observing, speak- 
ing, perceptual motor skills, writing and motor skills, classification, mathematics, 
encoding-decoding, and seriatiop. On entering the Dale Avenue School each student is 
given diagnostic tests to assess the level of his or her skill development. As a result 
of the testing the teachers know the level of each student's ability in the ten skill 
areas. Students work on one skill at a time in each area of the Performance Objectives. 
They are taught in Small or large grouDS, or individually, depending upon need. They 
begin learning a new skill in each area only after mastering the previous one. As students 
move from one grade to the next, their skill mastery record moves with them. Teachers 
can therefore maintain the continuity of the curriculum's developmental sequence for a 
five year period of time. 

The developmental skills of the Dale Avenue Performance Objectives can be taught with 
virtually any curriculum materials. For example, skills in listening, speaking, naming, 
and observing can be taught in social studies lessons about conmunity helpers. Students 
may learn seriation and mathematics skills while running a grocery store in the class- 
room. Classification skills may be developed in science lessons. And the encoding- 
decoding skills can be-4w:orporated into a standard reading program. Teachers develop 
lessons to teach specific skills and vary the activities as students master the skills 
that they are working on and move onto more difficult ones. 

.-Jii addition, the Dale Avenue curriculum includes a reading. program which folds to- 
gether alT of the Performance Objective skill areas. For the first forty-five minutes 
of each day students work in homogeneous groups on specific skills in any area in which 
they need specidl teaching or reinforcement. This program prevents students from in- 
curring developmental lags in any skill ar-ea which, in turn, would hamper their reading 
abilities. 

The parents of the Dale Avenue School's students have a strong organization. They 
volunteer to be teacher aides, work in the library, conduct guests through the school, 
and inform the comi^unity about the program. During the program's developmental period, 
a Parent Coordinator was a salaried member of the developmental staff. 

The development of the Dal Avenue Project was funded from 1970 through 1973 by > 
'the New Jersey Elementary and Secondary Education Act, Title III program. In 1973 the 
project was endorsed for national dissemination by the Dissemination Review Panel of tne 
United States Office of Education. This program was developed with an urban population 
but during two years of dissemination, 1973-74 and 1974-75,, has been implemented in 
districts of widely varying characteristics including rural_ and suburban both in New 
Jersey and other states. c 
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ESSENTIAL ELEMENTS OF' THE PROGRAM _ 

The program's replication in another site is' defined by O use of the Dale Avenue . 
Performance Objectives as a pre and post diagnostic test of student skill- development, 
2) use of the Performance Objectives as the basis of students' curriculum through the 
third grade, 3) the forty-five minute per day reading program, and 4) the parent . 
program. / . . . ' 



CONTACT PERSONS 

» 

Helen Hanson 

The Dale Avenue Title. II I Project 
Dale Avenue School 
21 Dale Avenue 

Paterson, Nev Jersey 07505 . 
(201) 271-3375 



Joseph Di Gangi , Principal 
Dale Avenue School 
21 Dale AveQue 
Paterson, New Jersey 07505 



{ -- 



/ 
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GTassboro's Right to Read Program 



Glassboro, New Jersey 



OVERVIEW 

The project staff has developed a reading program for kindergarten through grade 
three that is used in two elementary schools whose approximately 750 students are 
m White and 18% Black. During 1972-1973 and 1973-1974 the reading instructional 
levels of these children were raised an average of. 1.5 years per eight month instruc- 
tional period. The development of this program began in 1971-1972 and was carried 
but through a Right to Read grant from the United States Office of Education from 
1972 to 1974. 

This Right to Read program has two essential elements. The first is a comprehensive 
assessment of student reading competencies, staff capabilities in the teaching of 
reading, and parental interest in reading programs. On 'the basis of this assess- 
ment, a program of staff development, reading instruction, and parental and com- 
munity support is drawn up and put into operation; Both the assessment and program 
development are the responsibility of a Local Unit Task Force appointed by the super- 
intendent and comprised of district staff members and community representatives. 

'upon entering the program each child receives a teacher administered diagnostic bat- 
tery of reading tests. Teachers use the test results to ascertain each child s in- 
structional reading level according to an array of reading skills for kindergarten 
through grade three. Teachers then write individual instructional sequences for 
each child which they follow either on a one-to-onfe basis or with small groups of 
children who are at the same developmental stage,. Each child progresses at an 
appropriate rate for his developmental level. 

Staff members inaugurated this program and carry ^ out on the strengthof a staff 
development program directed by the Reading Coordinator. Among the topics covered 
are the development of instructional materials and classroom management procedures 
which complement. the individualization of reading instruction. ' 

As a result of coirmunity in tjie program an organization of parent vplunteers has 
been formed. Members volunteer to serve as classroom ^i|les and reading tutors. 

In 1974 this project was endorsed for national dissemination by the Dissemination 
Review Panel of the U.S. Office of Education. The project's dissemination in New 
Jersey is part of the 'total state Right to Read effort of the Division of Curricu- 
lum and Instruction, Department of Education. The project staff can accommodate , 
a limited amount of dissejnination work in- states oth^r than New Jersey. 

, . j 

CONTACT PERSONS 

Nicholas Mitcho C ' [Jorothy Wriggins 

Director of Adult & Continuing Education Reading Coordinator 

Glassboro Public Schools Glaissboro rubbc Schools 

North Delsea Drive ^^^^^ ' °S?'636f ^''"^ 

GlassliPro, New Jersey 08028 » (609) 881-6366. 

(609) 881-2290 " 
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Individualized Language Arts: * 

Diagnosis, Prescription "ari^ Evaluation 

Weehawken, New Jersey -J; 

OVERVIEW ^ ' 

Authorities in the language arts agree that educators need to develop more effective, 
methdds of analyzing students' writing, and to prestcribe ahd apply individualized 
instructional techniques to teach greater writing facility. This project was designed, 
to meet this critical need. The project's rationale is that linguistics, the study 
of language, provides knowledge which can be translated into techniqjues for improving 
selected aspects of writing instruction. These techniques can be blended with a 
language-experience approach, so that the language, feelings, and ideas of students can 
be used to promote -motivation, precision, and control. Furthermore, such instruction 
uses' writing, activities in all parts of the curriculum and can be organized within a 
diagmtstic-teaching framework.' Teachers, and students can thus have continuous diagnosis 
of the writing needs, prescription of relevant methodology, and evaluation of results. 

The project staff has devised a method for teachers, g^rades 1 "l ? » to^J^Jlly^^. ^ ^ow 
students' writing, and guidelines, procedures; strategies, and specific .examples of how 
fo leach.w^Uing^ The teaching methodology also ^"n^-'^des ways for teachers to^develop 
and reinforce other language arts skills. The approach ^s^^^l^^^Jy °"f,;L^i?JS'^^^^^ 
It can be used with either graded or non-graded classes. It can be employed with aimosy 
any kind of classroom organization. ' ■ ^ ' 

Students' writing devel oprr.ent is traced by three samples, taken at three int^^^^^^ j 
Hiirina the year The evaluation of the samples is based on criteria suggested by 
laSe artfexpeiimentltion and the Weehawken teachers The eval^ti on pinpoints 
elch student's cSrrent strengths and needs. Writing ^"^f uction is^^^^^^^ 
ing, listening, and reading activities, as well as to the student s ideas and ffeeiings.. 

The program is used in grades 1 to 12 throughout the Weehawken P"bli^ schools. The 
student ?op2lation is highly mobile and includes many students for whom English is a 
second language. The program' s.-methods and materials were devel oped cooperatiyejy by 
Ih^project staff Weehawken administrators, and faculty members, and the students them- 
ss ves In Weehawken the program has completely replaced w^t^.l/LWorkbooks a^^^^^ 
books As a result, it mav be fully integrated into any curriculum. The program is 
^2nJ*explli!itd aSd illSliated with examples in a teacher's manual . No additional 
reference materials are required. t_ . 

Tn 1974 the oroiect was endorsed by the Dissemination Review Panel of the United 
States Office of Education for national dissemination. As a result of two years of 
diKe^inat on ?his program is currently used by many districts in New Jersey and some 
ii other states. Adopter districts serve rural, suburban and urban populations. 



ESSENTIAL ELEMENTS OF THE .PROGRAM 

The program's replication in another site is defined by 1) diagnosis of students 
writing ne^ds. 2) establishing in ppority order local objectives for students 
writina 3) prescriptive teaching according to the techniques described in the pro- 
gram's mniaHre^^^^ of 'students' progress, and 5) using the wr-iting program 
in content and skill areas such as science, reading, etc. 

CONTACT PERSON 

geanette Alder, Project Director . ' 
Principal, Roosevelt School 
Louisa Place <, 

Weehawken, New Jersey 07087 
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Institute for Political and Legal Education 
Margate, New Jersey 



Under the direction of the staff of the Institute for Political and Legal Education 
(IPLE), high school teachers and students in twenty-seven New Jersey districts have 
participated in a year long social studies program to examine voter education, New 
Jersey state and local government, and individual rights. Each unit of study in- 
volves classroom work, often including the participation of persons active in govern- 
ment or politics, and work in the totnmunity that may take students to local or state 
legislative bodies. The IPLE staff conducts the initial training required by teachers 
entering the program who are asked to bring one of their Students to the training pro- 
gram also. These students can subsequently act as resources for their teachers. The 
Institute also provides supplementary programs throughout the year for, all parti ci pat-? 
ing teachers and all of their students. These activities include four Saturday work- 
shops addressing critical aspects of the curriculum plus a three day Model Congress . 
that supplements the government unit. The Institute staff has prepared resource 
materials for both teachers and students which are available at cost. 

The program was designed to prepare high school students to'fulfili the legal and 
political responsibilities which they may assume at the age of eighteen. These re- 
sponsibilities include -voting, eligibility for political office, and entering into 
legal contracts. The need for the program v;as established through a survey of a ran- 
domly ..selected group of si>; hundred N?w Jersey high school students which revealed that 
81% of the students did not know how to register' to vote 'or how to use a voting ma- 
chine; 67% did not know how their local governing body' fiinctioned; 45% did not know 
how a piece of legislation became state law; and 79% had never met elected officials 
of any level of government. . ■ 

In 1974 the Institute's program was endorsed by the Dissemination Review Panel 
of trie U. S. Office of Education for national dissemination. The program is dis- 
seminated widely in New Jersey and after one year of national dissemination to many 
other states as well. 

ESSENTIAL ELEMENTS OF THE PROGRAM J 

The program's replication by a district is defined by the use of the curriculum as 
specified and by participation in at least three annual workshops and the three day 
Model Congress. Districts from states other than New Jersey that wish to adopt the 
program must provide among themselves or through an outside agency for the annual 
workshops and Mod&J Congress, ' ' 

CONTACT PERSON 

Barry Lefkowitz, Director 
Institute for Political and Legal Education 
c/o Educational Improvement Center^South / 
P.O.Box 426 

Pitman, New Jersey 08071 ' 
(609)589-3410 
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Interning for Le?irning 



Cape May County, New Jersey 

OVERVIEW , « 

Interning for Learning was developed through the County Superintendeat's Office in 
Cape May County to meet needs shared by the county's school districts. -The needs 
were Identified in a self-study conducted in 1969-70 as those of improving st^udent s 
attitudes toward school and of training teachers in a classroom management procedure 
that would permit them to individu^ilize instruction. The program not only addresses 
these needs but also provides a turn-key training system that is the basis for its 
projected long-term impact in individual schools. . . 

Participating teachers learn a program of classroom management which guides them 
in grouping students according to educational needs," and in organizing classroom acti- 
vities to provide small group and individualized instruction. This management pro- 
cedure may be adapted to any curriculum ^nd is 'most frequently used in a self-contained 
classroom. Teachers place students in three or four small, homogeneous groups for 
instruction in basic skills. Correspondingly, students' work is organized into four , 
types of activities: direct teaching, follow-up activities, learning stations or cen- 
ters, and independent activities of which there is often a choice. Each student takes 
part daily in each type of activity. As the teacher instructs one group ^t a time in 
the "direct teaching" activity, the three other groups rotate among the remaining acti- 
vities. This format requires a two hour block of time. The remainder of the day may 
be scheduled as the teacher judges most appropriate. 

Teachers learn to diagnose student needs, prescribe lessons to meet these needs, 
evaluate student progress, and design and construct learning stations and centers as. 
the primary modes of individualizing instruction. They also study new teaching 
materials and methods, including the use of several kinds of media. To provide the 
ODtimum atmosphere for this kind of instruction, teachers devise new classroom arrange- 
ments to accommodate four simultaneous learning activities. 

The chief training vehicle for the program's dissemination both in Cape May County 
and statewide has been the internship of trainees in the classrooms of teachers ex- 
perienced and successful in the program. The internship period is usually four days 
during which time the trainee first observes the program and then assists the project 
teacher in each of the program's essential activities. After trainees have mastered 
the new procedures and gained experience in their use, they are ready to provide intern 
ship opportunities for other teachers in their classrooms. 

The project headquarters is a resource center where all teachers may go to see 
sample learning stations and centers, for consultation in individualizing instruction, 
and to work on materials for their own classrooms. The project staff recommends that 
individual schools provide similar resource centers for their teachers. ^ 

The development Of the Interning for Learning program was funded through ESEA, 
Title III from 1971 through 1974. Its continuation in Cape May County was funded^ 
jointly by local Boards of Education and the Cape May County Superintendent s Office. 



138 



ESSENTIAL ELEMENTS OF THE PROf^RAM 

The program's replication in another site is 'defined by 1) teachers use of the class- 
room fnanagement program described in the project^ s materials, 2)' a school's or a 
district's establishment of a turn-key training program based upon an internship ex- 
perience, and 3) if feasible, the establishment of a resource center on a school, 
district, or county wide basis. 



CONTACT PERSONS 

Carol ftie Underkofler 
Coun,ty Helping Teacher 
Project Coordinator 
Rio Grande Elementary School 
Del sea Drive 

Rio Grande, New Jersey 08242 
(609) 886-1200 



Harry Brown 
Project Director 
Administrative Principal 
Dennis Township Public Schools 
Dennisville, New Jersey 08214 
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LEM: LEARNING EXPERIENCE MODULE 



Hackensack, New Jersey 

OVERVIEW 

Project LEM is a management system for the elementary grades designed to eliminate 
overcrowding in an old school, and raise students* reading and mathematics achieve- 
ment scores. These needs stemmed from the Hackensack school district's commitment 
to provide an educational program and learning environment that will enable each chi"ld 
to achieve self realization and social competence. 

Hackensack is an urban center whose population is 5% non-English speaking, Zl% 
Black, and White. The students in Hillers Elementary School, the project site, 
are a cross-section of the community. Those who todk part in the project were ran- 
domly selected with the exception that all non-English speaking students were included. 
The program was developed through ESEA,~Tvtle III funding between 1970 and 1973. 

The- project staff drew up plans to renovate portions of the school to accommodate 
more students, and developed an educational program for the open space which reno- 
vation provided. The educational program includes techniques tff group students to 
foster their intellectual and social growth, a team organization for teachers, and a 
mode of scheduling that permits teachers to give more individualized instruction and 
specialize in some subjects. .During €hree development years, the staff organized 
three LEM's or open plan centers to accommodate a total of 350 students. In subse- 
quent years the LEM project was expanded to several other schools in the district in- 
cluding the middle school. 

The remodeling for each LEM was slightly different. But, in each case, the goal was 
to create more useable space for many modes of instruction. Although each LEM has the 
standard teacher-pupil ratio, the scheduling and grouping techniques permit variation 
in instruction. For a group of 100 LEM students, there is a staff of six: teSm leader 
and four other teachers and one aide. The LEM's Of 125 students have a sixth teacher. 
Each LEM spans two grade levels: 2nd and 3rd; or 4th and 5ih. Each teacher instructs 
one group of students daily in each of the basic skills: reading, language arts, and 
mathematics. In addition, each teacher prepares and teaches lessons for several groups 
of students in one of the following areas-, social studies, science, or cultural arts. 
For these subjects students rotate, studying a different subject each day. This sched- 
ule permits teachers to work closely with a small number of students over a two-year 
period in basic skills and, also, provides teachers the time to develop and teach one . 
other subject in depths 

Students with similar needs are grouped for reading, language arts, and mathematics. 
Students change to heterogeneous groups for social studies, science, cultural arts, 
music, physical education and art. The groups are changed as the students' social and 
intellectual needs change. To this basic structure, the instructional team often adds 
large group and individualized instruction to provide variety and answer special needs. 
This grouping fosters the students' continual growth in basic skills, as well as their 
■ social development. 



In 1973 Project LEM was endorsed by the Dissemination Review Panel of the United 
States Office of Education for national dissemination. As a result of three years of 
dissemination, it has been impl emented ,by several districts in New Jersey and other 
states. Adopters include rural and suburban districts. 

ESSENTIAL ELEMENTS OF THE PROQRAM 

' The program's replication in another site is defined by l)non-graded instructional 
approach, 2) use of teacher teams with a differentiated staffing pattern, 3) multi- 
a'ge grouping, 4). diagnostic-prescriptive teaching, 5) diversified instructional pro- 
gram, 6) parent and cdinmunity involvarient, 7) efficient space utilization. 

Inquiries about dissemination services and materials, available from Project LEM 
should be made in writing to the project director.. 

CONTACT PERSON 

Eleanor Russo, Director of Project LEM 
Director of Elementary Education 

Maple Hill School ° 
261 Maple Hill Drive 
Hackensack, New Jersey 07601 
(20i) 488-4100 
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Project MOPPET: 



Media Oriented Program Promoting Exploration in Teaching 
Woodbridge, New Jersey 

OVERVIEW 

The MOPPET staff has designed a humanities curriculum for the non-specialist. Using 
the MOPPET lesspns^ regular classroom teachers may introduce a comprehensive humani- 
ties program «f poetry, creative drama, music, art, dance Or movement, and film- 
making into the elementary school curriculum. Lesson? may :be taught as separate 
entities, or integrated into the academic curriculum, or both. The lessons were de- 
veloped by artists on the MOPPET staff, piloted in experimental classes, and Kave now 
become part of the elementary school curriculum in Woodbridge-. 

'The district's educational needs which led to this program were (1) to provide, 
modes of expression and success experience for students who were low achievers and 
often non-verbal and (2) to permit all students to express themselves in the arts. 
At the program's outset, the MOPPET staff hypothesized that if these needs were met, 
students' language arts skills, including reading, would be improved. Progress toward 
the fulfillment of these needs is described in the goals section of this article. The 
program's development was funded through ESEA, Title III from 1970 to 1973. After two 
years of dissemination the MOPPET lessons are used by several districts in New Jersey 
and other states. 

The objectives of each MOPPET lesson are clearly stated along with the required 
materials and recommended procedures: While the, lessons themselves form a core hu- 
manities curriculum, teachers are encouraged to view them as a pathway or gyide for 
lessons which they will write for the arts of other curriculum areas. 

Lessons begin with the setting of a mood or creation of a new environment. To 
do this, teachers use movies, slides, overhead transparencies, music, poetry reading, 
story telling or the movement of students around the room. Students talk about what 
they havfe seen or done and tha way the expeMence makes them feel . Next students carry 
out a project, individually or in groups, in which they express their feelings and 
thoughts about the subject at hand. Students may write poetry, illustrate it, and read 
it aloud. They may write plays and perform them. In some lessons, they design sets, 
write screenplays and produce films. In others, the students express emotion and 
thought through movement. Whatever the medium, the hallmark of the lessons is that the 
students are the artists . "They create corks of art once they have learned the tech- 
nlques and are given the freedom to express themselves. 

Tn addition to writing the lessons, the MOPPET staff has created a physical set-' 
ting which they feel is optimal for teaching the humanities. The "MOPPET room is 
slightly larger than a regular classroom, carpeted, empty of furniture, and, at one 
end, has a curved scrr en large enough for three simultaneous projections. Within 
this framework, the staff uses several types of equipment, including projectors, tape 
recorders, record players., cameras and rhythm instruments. 
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A similar setting may be created in a classroom, all-purpose room, library or 
another large room available in most schools. Furniture may be pushed aside. Instead 
' of a large curved screen, one may use three individual screens, a large sheet of white 
paper taped to the wall, or an uncluttered wall surface. 

' j , 

As teachers become familiar with the MOPPET lessons, they will want to begin to 
design their own and experiment with various media and combinations of media. And 
the materials for the lessons themselves can be largely student and/or teacher-made. 
Teachers' development of judgment, taste, and style in these matters will open up new 
curriculum possibilities. 

The resource materials required 'for the MOPPET lessons are available to Woodbridge 
teachers in kits keyed to each lesson which can be bdrrowed from the Central Instruc- 
tional Materials Center. The cooperative efforts of the MOPPET staff and the Super- 
visor of Libraries and Media have put the lessons within easy reach of all teachers. 

ESSENTIAL COMPONENTS OF JHE PROGRAM 

The program's replication in another site is defined by 1) implementation of the 
^MOPPET teaching pr^ocess, i.e., input, interaction, and experience, and 2) use of a 
minimum of twenty-four lessons per year in a broad spectrum of the arts: art drama, 
music,.,^ poetry, movement, and filmmaking (a minimum of four of these areas). 

There is no charge for the training and consultation services of the MOPPET. . 
Consumer districts are responsible for the costs of replicating MOPPET in another 
site. Inquiries about dissemination services and materials should be made in writing 
to the project director. ^ 

CONTACT, PERSON 

Alfred D. Kohler, Director . 
Project MOPPET 
School No. 18 , 
Indiana Avenue 

Iselin, New Jersey 08830 , . . - 

(201) 283-0330 



■^^ Pollution Control Education Center 



Union, New Jersey 

OVERVIEVf I . 

A total classroom instructional program in pollution cpntrol education for elementary, 
junior high, and senior high is being produced through the Pollution Control Education 
Center. The program has been designed to develop students* interest in the wise use 
and preservation of the biosphere and to give them an understanding of the threat that 
an industrialized society "poses to the balance ,of the ecosystem. 

The materials ^"-x the elementary grades are being published commercially for na- 
tional distribution. Materials for the secondary grades are distributed by the Union 
Township Board of Education. Unit content is varied and includes comprehensive _ 
coverage of the topics of solid waste and sewage treatment, and air, water, thermal, 
marine and seashore, and urban pollution. In other units pupils are aptively involved 
in the critical environmental problems of dpen lands,. wildlife, wetlands preservation, 
er.ergy conservation, resource management, and coUimunity response — all presented in 
scientifically accurate and socially responsible [settings. 

Each multi -media instructional kit engages a class in a variety of pupil centered, 
hands-on, problem solving activities which involve students in practical decisions 
concerning the appropriate responses they can make as citizens in order to solve en- 
vironmental problems. The kits include imaginatively illustrated student booklets 
whi<* relate new ideas to the students' own experiences. Student investigations pro- 
vide pupils with the opportunities to Tiave first hand experience with pollution and 
pollution control processes. These experiences are described on spirit-masters, 
experiment sheets, and activity cards soithat a teacher may readily individualize 
instruction to meet a class member's specific needs and interests. The material in 
each kit is designed to be taught as a one or two week unit. 

Audi ovisuals enable pupils to observe phenomena which cannot be duplicated in the 
classroom. Filmstrips and film-loops, overhead transparencies, and audio cassettes ar 
included in each kit to aid class discussions of important ideas. A comprehensive 
teachers' guide enables a teacher to -handle the program without specialized training. 
The guide coordinates all of the elements of a kit. The guide contains an^outline of 
the basic objectives of the unit in terms of "attitudes and values, knowledge and 
skills." A convenient chart is provided for scheduling the unit's work. Tests based 
on the material covered in the unit's work are included for appropriate grade levels. 

The program is appropriate for inclusion i|i regular science, health and urban 
or social studies programs as well as fpr instruction in environmental science. The 
program is designed for use by the regular classroom teacher. 

In 1974 this program was endorsed for national dissemination by the Dissemination 
Review Panel of the United States Office of "Education and is used by school districts 
throughout the country. 



ESSENTIAL ELEMENTS OF THE PROGRAM 

The program's use in another district is defined by inclusion of one or more, units 
of study in the curriculum. 

Inquiries about the dissemination services and material? available should be made 
in writing to the project director. 

CONTACT PERSON 

Charles Murphy,. Project Director 
Principal, Battle Hill Elementary School 
Union Township Board. of Education 
2369 Morris Avenue 

Union, New Jersey 07083 ' . - 

(201) 688-1200 
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SEE: Specific Education of the Eye 
Union, New Jersey 



OVERVIEW 



Our population Is visually illiterate. Most people are not trained in the skills 
of seeing. They. are unable to perceive fully what they see. Their vision is ' - - 
general rather than specific; thus they perceive only the Obvious and usually miss \ 
the subtle nuances and relationships which define the uniqueness of an experience. 
Since awareness precedes learning, the lack of perceptual ability is a deterrent to 
learning. Project SEE iS designed to offset this perceptual hiatus by deyeloping in 
children the visual skills, and physical and mental discipline requisite to signi- 
ficant, meaningful learning. ■ 

The Project SEE staff has developed a program to train tiie perceptual and analytical 
skills of elementary school students. The kindergarten and first grade materials 
have been designed and field tested and are now part of the curriculum in the Union 
public schools. 

The Project SEE lessons are taught by classroom teachers for approximately fifteen 
minutes each day. The lessons are a series of visupls of which one is introduced 
in each lesson. The students analyze the visual ar^ it| contextual relationships, 
identify objects in the immediate environment whicli contain elements of the visual, 
and replicate the visual. A review lesson takes place^at the completion of every 
four visuals. ^^-p 



For the kindergarten program ther^ is a series of forty visuals. They start with 
the most elementary single line element and progress to two noninteracting lines, 
two interacting lines, elements made-up of three components, simple- shapes, shape- 
line combinations and shape-shape combinations. The elements of each visual are 
placed in a frame so that the students see them as part of a greater totality and 
analyze them with v-eference to their positibn in the frame. 

The thirty visuals for the first grade program contain more difficult and complex 
elements, Students begin with a review of the last ten visuals of the kindergarten 
program and then progress to shape witKin shape combinations, shapes intersecting 
arnd ovrrl aping other shapes,' and shapes juxtaposed to give the illusion of af third 
dimension. The students describje the visuals, relate them to the environment, and 
replicate them as was done in the kindergarten program. 

In 1974, this program was endorsed ^for national dissemination by the Dissemination 
Review Panel of the United States Office of Education. As a result- (if three years 
of dissemination Project SEE is used in over 800 classrooms in approximately twenty- 
five states. *■ ' 

ESSENTIAL ELEMENTS OF THE PROGRAM 

The replication of this program in another site is defined as the use of the pre- 
scribed instructional program in kindergarten or first grade at least three days 
per week for approximately fifteen minutes per lesson over a seven month period. 




■ ' ' ■ . I ■ - ■ ■ •' 

Inquiries, about the program and its dissemiliatiTjn services and materials should be 
made in witing tbo the project director. /7 

CONTACT PERSON ^ 

Milton Knobler, Project Director ' ^ » 

Director of Art 
Union Township Public Schools 
2369 Morris Avenue 
I Union, New Jersey .07083 

(201) 688-1200 . . 
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Senior- El active Program 
Rumson-Fair Haven Regional High School 
Rumson, New Jersey 

'OVERVIEW ' I . 

4 

A new senior elective program was designed by eighteen high school students and six 
high school facufty members in the summer of 1971. The project was initiated as 
part of an effort to update curriculum and as a complement to the construction of 
an open space building to be used exclusively by seniors. The study group made the 
following recommendations to the Board of Education: 

1) Redesign the school calendar from four marking periods to five, called "facets," 
each to conclude with one of the regular vacation periods. 

2) Encourage students to telescope the traditional academic courses into the first 
three years of high school, thus leaving the senior year primarily for elective 
courses. ' - 

3) Design senior elective courses to reflect student and faculty interests. Electives 
should vary in, length from one to five facets and be graded either pass-fail or 
with letter grades according to student choice. ^ 

4) Encourage seniors to develop independent study projects under the guidance of a 
.faculty member during the itiiddle two or three facets. 

5) Assign seniors randomly to small discussion groups or "precepts" led by faculty 
membe^'whose goals would be to provide support for independent study and con- 
tribute to individual understanding through group interaction. 

6) Allow seniors the freedom of an open campus whereby they attend clai;ses but need 
not be present during unscheduled time. ^ . ' 

The 1971-1972 school year was devoted to refining these curricular suggestions. 
Teachers worked on new courses of study. Administrators, department chairmen, 
guidance counselors and teachers were trained in alternative teaching styles. 
Preceptors. were chosen and students were assigned randomly to them. Students 
were careful lyjijunseled to make certain that course selections would support 
anticipated education and vocational pursuits, and a master schedule was drawn ^ 
up for the new curriculum. ' ■ ' 

* .. • , ' - " 

Concurrent with the curriculum revision an open-space building was erected. It 
consists of five learninq areas each of which may be subdivided by flexible,, 
movable partitions. Stacking chairs, arm chairs, study booths, tables and open- 
offices were selected in keeping with the needs of each department. Learning 
areas were outfitted with blackboard space, projection screens and storage closets.. 
The senior building with its new curriculum opened in September, 1972, and is now 
fully supported by the local Board of Education. The program serves* approximately 
270 students per year. , 



In 1974 this program was endorsed for; national dissemination by tha Dissemination 
Review Panel of the United. States Office of Education. ^ * 

ESSENTIAL ELEMEN-TS OF THE PROGRAM " ^ - . _ 

The program's replication in another site is defined by: 

1) independent study program? 

2) mini -courses 

' 3; preceptorials 

Inquiries about the, project and its dissemination services and materials should be 
made to the project director. 

CONTACT PERSON 

Newton Beron^ Project Director 
Assistant Superintendent 

Rumson-Fair Haven Regional High School ^ 
Rumson, New Jersey 07760- 
(201) 842-1597 
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Educational Services f or" Schoolage Parents 
New Brunswick; ,.New_ Jersey 



Pregnant teenagers and their offspring are high risk individuals, medically, edu- 
' cationally, -and socially. Prematurity, as well as fetal, neonatal, and maternal 
mortality, occurs with Mgh frequency in this segment of the population. These 
teenagers often have an academic history of poof' motivation, excessive absence, 
and^truancy. Their educational prognosis is, therefore, usually poor. To combat 
. this situation, a program has been developed at New Brunswick's- Family Learning. 
Center to provide sducational, nutritiona:l , and social services for pregnant 
£,ddents. Acr-itical aspect of this program .is the orovision for e^ch participant 
to prepare, and eat a nutritious lunch daily as |3art of the fiutritjonal services. 

This program was, initiated in 1969 through an ESEA, Title III grant and is. now 
fully' supported by the local, Bpard of Education. Approximately- 50 students per 
year are served. The program's eva^luation over a three year period showed that 
1) the dropout Irate among pregnant students was substantially Ibwered a.nd 2) that 
the babies born to participants in the program were sigmficantTy above the aver- 
age birthweight of babies born to teenagers in the s1|ate and the nation. 

The project stiiff has prepared an 81 page Resource Manual and an overview filmstrip- 

• tape for use by interested educators. Persons interested in obtaining these materials 

• should contact the project director. „^ ^ 

CONTACT PERSON 

MrV Anna Kelly, Project Director 
Director of Pupil Personnel Services . 

New Brunswick Public Schools * 
22-6 Comstock Street ■ • . - 

•• iNew Brunswick, New Jersey 08902 . ' 

' (201) 745-5000 ^ ^ 
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Lea^rning Center: 
Integrated Alternative to Special Education 
Winslpw, New Jersey , 



Learning Center: Integrated Alternative to Special Education, was designed to replace 
the isolated special education classrooins within the Winslow township public schools. 
Students classified as neurologically ii^ipaired, perceptually impaired, and educable 
mentally retarded are not removed from the mainstream of education but, instead, are 
offered an educational* program that includes activities in the regular classroom and 
supplemental instruction in a learning center. On the average, students spend half 
of their school day at each site. Their educational program is individualized to 
meet their specific needs. 

The learning centers are equipped with a wide variety of programmed. Individualized, _ 
and multi-media instructional materials. Each learning center is staffed by a special 
educational teacher, one student intern, and one paraprofessional. This staff is 
assisted by volunteer parents, college students, and retired persons. The staff and 
volunteers provide a generous amount of individual attention to the students. , 

This program is fully described in Resource Room Approach to Mainstreaming: an 
Implementation Guide. Information about the guide and a brochure describing the 
project may be^obtained from the project director. 

CONTACT PERSON 

John McCool, Project Director 

Winslow Township Public Schools / 

Central Avenue ' ^ 

Blue Anchor, New Je>^sey 08037 



Project Open Classroom 
Wayne, New Jersey 



OVERVIEW 



Project Open Classroom Is characterized by the openness of administrators, teachers, 
and students to new ideas and initiatives, and their sensitivity to and support of 
other people. Teachers and students are freed from the constraints of time prescribed 
by a lock-step curriculum. Open classroom doors and halls allow students to move 
freely, yet vrith responsibility. Open curriculum choice permits students to work 
in areas of their interest, when and for the time they wish. The open classroom 
environment stimulates learning by providing structure with choice for both students 
and teachers. 

. - « ** 

The project staff recommends teaching strategies to foster individualized instruction 
such as taste cards,' learning centers, providing manipulative materials for students, 
flexible scheduling, and frequent regrouping of students to meet individuals needs. 
The project's evaluation showed that students, in Open Classroom had more positive , 
attitudes and self concepts than did those in the control groups and that children 
maintained the same rate of cognitive development while in Open Classroom that they 
had prior to entering the project. 

/ 

The following materials were prepared by the project staff and may be ordered from 
the project director. ChecJcs or purchase orders should be made payable to: Project 
Open "Classroom, Wayne Board of Education and should accompany an order for materials. 
An overview filmstrip-tape may be borrowed. 

LANGUAGE ARTS KIT (379 task cards for $30.00 
: students, ages 6-11) 

MATH RESOURCE FILES, PRIMARY ANu 

INTEPMEDIATE LEVELS ' ^ 

(Each kit contains a skills array and suggested $10.00 each 

\ teaching strategies for these skills) ' 

TASK CARD MAKING KIT 
^ (48 task cards that explain to teachers how to $10.00 
\ make task cards and provide ideas for them) 



HOW TO SET UP A MATH LEARNING CENTER $12.00 
167 t^sk cards for students plus instructions 
'or teachers) 



CONTACT PERSON 

Dr. The! ma Nciwman , Di rector 
Project 0p6n' Classroom 

P.O. Box ino 

Wayne, New, Jersey 07470 
(201)696-3363 
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Prescriptive Teaching Workshop 



New Providence, New Jersey 



THE PRESCRIPTIVE TEACHING WORKSHOP is/designed to raise the academic achievement of 
elementary school students, grades l/through 5, who are hampered by neurological, 
language, and perceptual -motor prpbl'ems. A Prescriptive Teaching Workshop in each 
of four elementary scl'ools accommodates seriously disable learners for part of the 
dayi! At other times, these students work in regular classrooms with individually 
prescribed programs. Students whose disabilities are less severe work only in the 
regular classroom but follow especially prescribed program. The project was 
developed through an ESEA, title III grant from 1969 to 1972. It now serves 
approximately 13f> students per year. 

The project's evaluation results showed: 1) a significant reduction in the incidence 
of behaviors associated with personal frustration among participating students and 
2)a significant increase in lihe incidence of student indication of success, adjustment, 
and a positive attitude toward school. . ' 

The project staff has prepared, the following materials which are available to inter- 
ested educators and may be requested from the project disseminator. 



RESOURCE MANUAL 

A 67 page report on the 

program and description of its 

organization 

ADDENDUM TO THE RESOURCE MANUAL 
A 25 page discussion of the 
preparation of teaching prescriptions 

Overview filmstrip-tape 



No charge 



No charge 



naV be borrowed 



CONTACT PERSONS 

Joseph Romanko, Project Director 
Director of Special Services 
New Providence Public Schools 
309 South Street 

New Providence, New Jersey 07974 



Dolores Robertson 
Project Disseminator 
School Psychologist 
309 South Street 
New Providence, New Jersey 
(201) 464-9450 
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